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<Abstract> 

This study focuses on the differences between “patta and “tanghata”, the domains of the suffixes used 

to make passive expressions in Korean. The search tool for the corpus of written Korean, Naver News 

Library, has identified a subtle dissimilarity between the two as “patta” holds not only a passive 

meaning but also a benefactive meaning in modern Korean. Furthermore, the actual usage of “tanghata” 

and “patta” has been found to differ as both possess different and distinct verified conventionalized 

combinations with Sino-Korean verbal noun stems. This has been reflected through the analysis of the 

properties that determine the possibility of these combinations on the basis of the transitivity condition 

of Hopper Thompson(1980).  

 
 (Discourse)

i 

/ hi / ri / ki toita / tanghata / patta cita

 

toita / tanghata / patta

tanghata patta

tanghata patta

tanghata patta
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patta  

(2001)

hata 3,926 tanghata patta

tanghata / 

patta tanghata patta

patta

 

 

 

 

toita / tanghata / patta

 

 

    toita :  

    tanghata :  

   patta :  

Choi 1970, Woo1994 Choi 1971 tanghata

patta

 

 

 
toita / tanghata / patta hata

Lee 1992, 2001 toita

tanghata

patta
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hata toita / tanghata / patta

hata

 

toita / tanghata / patta

 

tanghata tanghata toita

Yu 2007

patta toita / tanghata / patta

 

toita / tanghata / patta tanghata patta

 

 

tanghata  
(2001)

hata 3,926 tanghata patta

 

tanghata patta coi 

(1971)

tanghata

 

 

kangyo-tanghata ( ) 

kecel-tanghata ( ) 

 

 

tanghata

hata 9  

 

sooi-tanghata  

thoihak-tanghata  
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tanghata

NAVER News Library 

tanghata

 

 

patta  

tanghata

(2001) hata 3,926 NAVER News Library 

patta hata

,  

patta hata

 

 

patta  

tanghata toita  

 

 

 

 

ceikong-patta   

kepwu-patta    

wuilo-patta   

 

patta

 

tanghata

patta tanghata
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’  

’ sooi-tanghata sooi-patta  

panghai-tanghata panghai-patta  

 

tanghata tanghata

patta

 

 

 
hata 

tanghata patta tanghata

patta Hopper

Thompson(1980) tanghata patta

 

tanghata patta tanghata patta

 

 

(1) tanghata  ceci-hata kopal-hata  

  chwuiso-hata paisin-hata  

 

(2) a. patta  youngse-hata wuilo-hata  

   b. patta  ihai-hata inceng-hata  

 

(3) chwuikup-hata pyengka-hata  

                        piphan-hata selchi-hata  

 

(1) (3)

Hopper Thompson(1980)

Hopper Thompson(1980)  
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Hopper Thompson(1980)  

 

 Punctuality 

 Affirmation 

 Individuation of O 

 Participants 

 Volitionality 

 Kinesis 

 Mode 

 Agency 

 Affectedness of O 

 

(1)

(3) < >

< > < > < > 

 

(1)

 

(2a) (2b)

(1b) patta

(2a)

(2b) (2b)

(2b)

(2a)  

(3) tanghata patta

tanghata patta
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patta tanghata patta

tanghata

patta

Hopper Thompson(1980) hata

 

tanghata < >

patta < >

< >

patta

benefactive expression

 

miuwum-patta nollim-patta

yeyppum-patta , kwuiyewum-patta   (

) m / wum patta

towum-patta tacim-patta

patta  

 

 

 

 

第18回大会発表論文集　第11号

－7－



 

.   

2. Tonga-Ilpo(1920/4/1~), Kyenghyang-Sinmwun(1946/10/6~), Maiil-Kyengcei(1966/3/24~), 

Hankyerei (1988/5/15~ 1999 12 31 20  

 

 

 

(1979) ,  

 ,132, 1-27. 

(2011) , .  

(2004) ,

 

(2011) 30(11), pp.4-15 

Song, Jae-Jung. 1997. “On the Development of MANNER from GIVE. In: Newman, John. 1998 (ed.)  

The Linguistics of Giving (Typological Studies in Language 36), 327-348 

 (1971)  (  ) . . 

 (1994)      ,   . 

 (1992)  “ ”  “ ”  ,  218. .  

 (2001)    ‘ , , ’   ,  

251.  

 .  

 (2007) ’- ’    ,  278. . 
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abstract  
This presentation analyzed and considered the meaning of ndayone in Japanese in a procedural meaning 

from the speakers’ tones of ne and the listeners’ responses by their interpretation of the utterance. From the 
results of an interview survey to native speakers, it was found out that ndayone is added to a speaker’s 
absolutely confident proposition in two situations regarding requests for a confirmation and transmittance 
of information. Furthermore, it was revealed that it is a form of ndayo + ne, which conveys the intention of 
trying to continue on the concerned subject of the conversation. 

Keywords  
 
 

 

2014
 

1
1992 65 2

2002 287 1  
 

1 F046 F086 F086  
625  F046  
626 F086  
626 F046 data072  
 

2 F119 F160 F160  
 

495  F160  
496         
497 F119  
498  F160 data068  
 

 
 

 
2.1  
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Sperber & Wilson 1993

Itani1996 Imai1998 2007
 

 
2.2  

2007

1992

 
 
2.3  

2008
1 2008  

 
1  

   

 
 

 

 
  

   
   

  
 

 

4  
2015 2008
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「んだよね」の手続き意味の考察―「ね」の音調と発話解釈との対応に基づいて
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1
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 0 40 0 40 
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4  
     

 0 40 0 0 40 
 35 6 1 0 42 

 20 17 1 1 39 
 12 15 2 4 33 

 

 
 

 
5.1  

3

 
 
5.2  

5 3
 

5  
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 1

Still  
  

 
erinaiwai72823@gmail.com 

 
 
< Abstract >  
This paper studies the development of the pragmatic (especially illocutionary1) functions of the English adverbial still, 
adopting the approach of Diachronic Pragmatics (Diachronic Form-to-Function Mapping) (Jacobs and Jucker 1995). It 
has been found that still has undergone the semantic-pragmatic change “Clause-internal Adverbial ‘quietly’ > 
Clause-internal Adverbial ‘till now/then’ > (Quasi-) Conjunction ‘nevertheless’ > Pragmatic Marker ‘nevertheless’ > 
Response Particle ‘even so’.”2 This paper suggests that in the course of this development, still has acquired particular 
illocutionary forces (disagreement, refutation, etc.) and come to carry more illocutionary weight. Yet, as a response 
particle, illocutionary “smoothing” occurs, which is also discussed in relation to “discursization” (Arnovick 1999). 
 

still  

Historical Pragmatics 20
(1)  

 
 
 
 
 
 
 
 

4  
still illocutionary function

still (2)  
 
 
 

 

 
pragmatic marker response particle 2 still

still disagreement refutation
still quietly

still smoothing
Arnovick 1999 discursization

 

 
(Historical Pragmatics)

(1) 3  

(Pragmaphilology)

(Diachronic Pragmatics)
(Diachronic Form-to-Function Mapping) 

(Diachronic Function-to-Form Mapping) 

(2) still  

           
‘quietly’  ‘till now/then’ ‘nevertheless’     ‘nevertheless’   ‘even so’     
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 2

still König and Trangott 1982
(3) still   
 
 
 
 
 
 
 
 

2007: 5-6 6 7

subjectification Traugott 1988 Traugott and Dasher 2005 8  
still Traugott 1982, 1989: 31 functional- 

semantic model of language (4)  
 
 
 

3 3 cf. Halliday and Hasan 1976 Silverstein1976 Traugott
ibid. (4) Still quietly

cf. Brinton 1996; 
Onodera 2004; Traugott, 1989  

still still
Traugott (1982, 1989)

still 4.  
 

Oxford English Dictionary online (OED online) Corpus of Historical American English (COHA)
Corpus of Contemporary American English (COCA) British National Corpus (BNC) FRIENDS9

4. COHA FRIENDS  
 

 

(5) (3) König and Traugott 1982 still
 

 
 
 
 
 
 
 
 

(3) Still König and Trangott 1982: 173  

OE 5 
450-1100 

ME 
1100-1500 

ENE
1500-1700 

NE
1700-

 stille 
 “quietly” 

 
temporal durative 

 concessive 
 

(4) propositional ( )   ( ( textual ( ) ) (expressive ( ) ) ) 

(5) Still  

 stille 
 “quietly” temporal durative 

concessive

                 
‘quietly’       ‘till now/then’    ‘nevertheless’   ‘nevertheless’  ‘even so’    

OE  
450-1100 

ME 
1100-1500

ENE
1500-1700

NE
1700-

英語Stillの語用論的機能の発達
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 3

pragmatic marker still 4.1. response particle still 4.2. still
 

 
 
 
 
 

(6) still
still still

still 4.2.  
 
 
 
 
 
 
 
 
 
 
 
 

still project
still perform

still still still illocutionary weight
 

 

Still

pragmatic marker e.g. Brinton 
1996 Fraser 1996 Traugott 1995 1. 2.

rising-falling intonation 2
still still (7)  

 
 
 
 
 
 

(8) Latham he Sandra Gold
 

 
 
 

(6) still still  

 ‘nevertheless’   ‘even so’  

 “Still ... she died of monoxide gas” 
…  

(1937 Ill Met By Moonlight [COHA])

 “Still.” 
 

(2000 FRIENDS SEASON VII Episode 6) 

  
more

Illocutionary 
weight 

(7) still 

Still , following part 

 

‘quietly’ still
illocutionary force disagreement

refutation  
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 4

 
 
 
 
 
 
 
 
 
 
01 Sandra Gold Latham

Latham 03 Sandra Gold
05-06

Latham “Still ... she died of monoxide gas” 07
 

07 still functional-semantic model Traugott 1982, 1989
Still 05-06 concede

refer anophor textual function
Latham

expressive function  
still act, action project

Latham Still ... she died of monoxide gas, Sandra Gold

refutation Still Latham
(9)  

 
 
 
 
 
 
 
 

2012: 33-40 2014: 18-20 discourse 
marker 10 2014: ibid.

Latham still
11  

 

Still

response particle still still 1.
2. still 2

(10)  
 

(8) 1937 Leslie Ford, Ill Met By Moonlight [COHA]  

01 “I wanted to make sure that Sandra Gould died of carbon monoxide poisoning.”  
02 He looked at me steadily. I waited.  
03 “And she did. There’s no doubt of that.”  
04 I breathed deeply, almost without knowing that I’d been holding my breath while I waited.  
05 “But that's not all, Mrs. Latham," he said quietly. "There's a bruise on the back of her head.  
06 Only a slight abrasion, but the bruise is fairly extensive.”  
07 “Still ... she died of monoxide gas,” I said quickly.  
08 “Her legs are scratched too,” he said, disregarding my interruption  

(9) still  

05-06 “But that's not all, Mrs. Latham,  fairly extensive.”  
 

  07 “Still ... she died of monoxide gas,” 
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 5

 
 
 
 
 
 
 

(11) 3 Monica, Phoebe, Rachel Monica
maid of honor Phoebe Rachel  

 
 
 
 
 
 
 
 
 
 
 
01-03 Monica
12 03 Like, hypothetically, if Phoebe were mine Phoebe

Monica Phoebe Yes! Oh. 04 13 Rachel
Hypothetically. 05 Phoebe Phoebe Still 06

 
06 still still Still Rachel

4.1. still
still

still perform Phoebe still
04 insist

still 04
Phoebe still

(12)  
 
 
 
 
 
 
 

Still still Monica 07
Phoebe still

 
(13) Delia Delia he

 

01 
02 
03 A: Utterance 
04 B: Still  

 

(10) still 

01  Monica:   Well, um, I was thinking that we could come up with a system  
02             where we trade off being maid of honor for each other. 
03            Like, hypothetically, if Phoebe were mine= 
04   Phoebe:    =Yes! Oh. 
05   Rachel:   Hypothetically. 
06   Phoebe:    Still.   
07   Monica:    If Phoebe were my made of honor, …  

(11) 1999 FRIENDS SEASON VII Episode 6  

(12) still  

04  Phoebe:  =Yes! Oh. 
05 Rachel: Hypothetically.  
 

06 Phoebe: Still . 
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 6

 
 
 
 
 
 
 
 

 

01 Delia I believe I’ll get out here What?
02 Delia Here is where I think I'll get out. 03

Delia Ashford Ashford 06
Delia Well, still 07  

Delia still 07 Delia 03
Here is where I think I'll get out. Delia

insist still still
Delia Still what?

Delia Thanks for the ride. 08 thank
Delia still

 
 

Still

still still
still smoothing

 
 
 
 
 

 

(14) Ross 01 her Joey
Ross Ross Joey 01 Joey

02 Ross Yeah but still, I mean it should’ve been me. I’m the dad.
03  

03 Ross still (11)(13) still 2 (11)(13)
still proposition Ross still Joey

02 speech act 14

15 van Dijk 1979, 1981 pragmatic use
cf. Sweetser 1990  2015 16 still

Joey still
still provisional cataphoric

(13) 1993 David Eddings, The Shining Ones [COHA]  

01 “I believe I’ll get out here,” Delia said.   
02 “What?” he said. Ile slowed. 
03 “Here is where I think I'll get out.” He brought the van to a stop and looked at the church.  
04 Two ladies in straw hats were weeding a patch of geraniums at the foot of the  
05 announcement board. 
06 “But I thought you were going to Ashford,” he said. “This is not Ashford.” 
07 “Well, still,” she said, looping the handles of her tote bag over her shoulder. She opened  
08 the passenger door and said, “Thanks for the ride.” 

(14) 2001 FRIENDS SEASON VIII Episode 14  

01 Ross: So, thanks so much for, for bringing her to the hospital.  
02  Joey: Oh hey, don’t worry about it man. Don’t worry about it, no big deal. 
03 Ross: Yeah but still, I mean it should’ve been me. I’m the dad. 
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 7

clarification I mean it should’ve been me. I’m the dad
Still turn-holding

Ross still (11)(13) still

17  
still

Ross still
Arnovick 1999 discursization Arnovick

illocutionary force
ibid.: 117 (14) still

still Joey
(11)(13) still still

 
 

still
still still still

still still
still

still
  

 
      

 
 

1.

  

 

1 Illocution speech act Austin 1962 1
what is said

action
illocutionary function  

2 ‘  ’ >  
3 Jacobs and Jucker 1995 2011: 21  
4  
5 OE: Old English ME: Middle English ENE: Early New or Modern English NE: New or 

Modern English  
6 2007  
7 2007  
8 Michaelis 1993: 227-231 pragmatic strengthening Traugott 1988 still

 
9 Friends 1994 2004  
10 still cf. Fraser 2010: 1 Levinson 1983: 87  2015: 47-52  
11 Fraser 1988, 1990, 1996 Levinson 1983: 88 Onodera 2004: 17 Schiffrin 1987  
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 8

12 Phoebe Rachel Monica Monica
 

13 03, 04  =  
14 illocutionary act  
15 04 no big deal Joey

Ross Ross implication  
16 van Dijk

 
17 still rising-falling (11)(13) still

 
 

18
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This paper examines the conditions of alternation between the Japanese “X ga chikazuku” construction and “X 

ni chikazuku” construction. It is sometimes said that the “X ni chikazuku” construction in Japanese is incorrect 

when it is used to refer to time passing. The author demonstrates, using examples of real discourse, that the 

temporal “X ni chikazuku” construction can be valid and gives consideration to the construction’s semantic 

features. The paper concludes by claiming that the “X ni chikazuku” construction becomes valid when it is 

used to focus attention on the state or actions of the speaker.  

第18回大会発表論文集　第11号

－25－



構文交替における語用論的要因の影響に関する考察―時間経過を表す「Xが近づく/Xに近づく」の格交替について―

－26－



第18回大会発表論文集　第11号

－27－



構文交替における語用論的要因の影響に関する考察―時間経過を表す「Xが近づく/Xに近づく」の格交替について―

－28－



第18回大会発表論文集　第11号

－29－



構文交替における語用論的要因の影響に関する考察―時間経過を表す「Xが近づく/Xに近づく」の格交替について―

－30－



第18回大会発表論文集　第11号

－31－



構文交替における語用論的要因の影響に関する考察―時間経過を表す「Xが近づく/Xに近づく」の格交替について―

－32－



 

 

 

 

 
 

<Abstract> 
This study explores differences of cultural practice and interactions between Japanese and 
American, specifically focusing on the communication process of proposing ideas and 
determine a party plan. The results reveal first of all, both the Japanese and the American 
participants follow to their own communication process. Secondly, the communication process 
for agreement is different. Thirdly, Japanese is trying to avoid admitting their difference 
ideas especially when it comes to disagree. Fourthly, the meaning of an agreement is different. 
Lastly their sense of value for wedding shower is different. Japanese is more focusing on their 
relationship, but American is focusing on solving issues. 

 
 

 
1.  

(  2004)

 

 

2.  

Fujii(2012)

1 1

(2000)

 

Fujii
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3.  

3.1  

4  

 

 

 

 

 

 

 

3.2  

2013 12 2014 7

40 50 10

 

4   

2 6

 

 

4.  

日本人とアメリカ人の合意形成におけるインタラクション比較
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1 1

1

 

 

4.1  

 6 5 3

5 4

 

 

4.2   

4.2.1  

58 12 1 9.4

1 17 40.3

12% 28 9 1

6.3 1 23  

15 2%

12 3

1

1 1

 

 

4.2.2  

  

 

1

 

 

[ 01] 
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MI024:  

NM030: 

 

RN022: you have to sit down with them and give you a couple of menus (huh) right? 

JK025: I just made around 40, you know 

 

  

02

”I don’t know”  

 

[ 02] 

MI022:   

AA022: 

 

AT006:  

NM007:  

JK008:  But then you still how much cost for set up? And how much is it for decoration? 

PJ008:  No, decoration cost is included. 

RN040:  but it does not fit an organized meal (right) that would be, so do you think that is an 

acceptation?. 

JS041:  I don’t know. 

 

  

 

03 PJ007

AP010

TE006

AA072  

 

[ 03] 

PJ007:   Ok, by look you cost is $80 (hah), if we get a room, the meal is $40 the room rental is $30 so 

it's $70. 
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AP010: Yeah, see I got $45 per a person and these are meal, yours are just desert, and we're talking and 

having a good time, we will not want a band we can substitute and get photos where she can 

take back with her. 

TE006:  

AA072:  

 

 

 

 

1  

 

1

 

 

 

 

04 09

 

 

[ 04] 

DP008:  Here only thing is, is that the cost 45$ a person (oh) which is kind of high but I’m thinking to 

save some people some money maybe we can pay a part of the cost (ok) that of the you know 

what we normally spend on decoration and the kind of things, plates etc, etc. Maybe we can 
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chip in some money. 

OP014:  Yeah, but just like I say, we will have a meal, can include some Italian dishes. Would that help? 

 

[ 05] 

SY046: 12

 

YI046: 5000  

SY047:  

YI047: 5000  

 

[ 06] 

TE025:    

SA026:  

TE026:  

 

[ 07] 

AT028: 

 

NM029:   

 

[ 08] 

MN026:  

MH028:  2 2 1

 

[ 09] 

AA055:  

MI056:  3  

AA060:  4500

 

MI061:   

 

  

10
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11 DP022

JS038

 

 

[ 10] 

TE038

 

SA039:  

 

MI088

 

AA088:  

MI089: 

 

[ 11]  

DP022: But we’re not planning that one. 

JS038: this would be a social place I think, it’s easier to get around and talk to a  

 

  

 

 

4  

SY
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Fujii, 2012. “Differences of situating Self in the place/ba of interaction between the Japanese and
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D .2004. “A Framework for Cross-Cultural Business Negotiations 
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Abstract  
This study demonstrates the (non-)linguistic phenomena that the Current Discourse Space, a cognitive model 
of discourse in Cognitive Grammar (Langacker 1991, 1996, 2001, 2008), can account for by observing two 
new usages of the discourse marker I mean: Expectation for a Specific Answer and Preface. Descriptions of 
dynamic cognitive processes in the use of I mean will provide an example of a gradation and relationship 
between the usages of I mean. 
 

1. 2. current discourse space (CDS) 3. 4. 5.  
 
 

 
 2001

 I mean
2

current discourse space CDS CDS Ronald W. 
Langacker

Langacker 2008; 466-467, 2001;  2001, 2004; 2010 I mean
CDS I mean

 
 

 
I mean cf. 

Schiffrin 1987;  1994; Fox Tree and Schrock 2002;  2002; Imo 2006; Brinton 2008;  
2009 I mean
Schiffrin 1987 I mean

speaker-oriented
1994

2002 32
 

Schiffrin 1987 I mean Fox Tree and Schrock 2002
I mean interpersonal monitoring  

 
 (1)  Interpersonal  Turn Management  
 Repair  Monitoring  
 Organizational    Fox Tree and Schrock 2002;  
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Imo 2006 Brinton 2008
I mean

CDS I mean
 

 
 

I mean 2 2 3
2 2 T L 4

T T L 1 T
 

 
(2)  T: Yeah, it’s like 40-minute drive. So, I can visit home often to keep my mom some company. 
  40  
 L: Do you have a car?  
 T: I mean like my family has two cars. 2  
 L: Okay but not here.  
 T: I mean, sophomores aren’t even allowed to have cars here, are they? 2  
   
 L: I think they just sent an email about that and you are allowed to have like a little decal thing, yeah. 
   
 

T I mean L Schiffrin
1987 T I mean

2
T I mean

cf. Sacks, Schegloff and Jefferson 1974 2 I mean

I mean Fox Tree and 
Schrock 2002 interpersonal

 
3 2 I mean  

 
(3) A: My residents had problems with leaving their things out in the common room last year. They would 
   always like leave out their laptops and some of them didn’t have passwords and then they would like 
   go into a room and play super smash brothers. And so if I saw that, I would, I mean, I probably 
  wasn’t supposed to but I would just like open their laptop like if they had Facebook open, I’d be like, 
    
    
    
    

 J: Facebook break ...  

CDSの射程～談話標識 I mean の新しい例からの検証～
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I mean I 
probably wasn’t supposed to but I would

I mean
 1994 I mean

I probably... 
 

I mean I mean

I mean
I mean 3  

 
 

4

CDS
Langacker 1991: 

97, 1996: 334, 2001: 144, 2008: 281 CDS
Langacker 1991: 145 CDS

3 usage event  
 
 
         
 
 
 
 
 

CDS                 Langacker 2008: 466      2 channels   Langacker 2001: 146  
 

objective content
profile

ground S H S H
interaction S H

CDS
 

2 2 3
channel

viewing frame
objective content

information structure
speech management Langacker 2001: 145-146  
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I  
U  
Dc

 
Mi  
Mj  

Langacker 2001 CDS channel

CDS cf.  2000  
uh 3

tu usted
4  

 
 
 
  
 
 

3 uh      Langacker 2001: 148 4 tu Ibid.: 148  
 

2000
4a 4b I U

Mi Mi 4b Mj  
 
(4) a.  
 b.                         2004: 94  
 
 
 
 
 
 
 

5 2001: 186  6 I mean  
 

Langacker 2001, 2008 2000, 2001
I mean CDS  

I mean
5 I mean

I mean 2 A B
6 P

 
 
(5) I haven’t been to Florida. I mean, I have.
 

6
7  

        

Previous 
Usage Event 

P1 

Objective 
Content 

Anticipated 
Usage Event 

P2 

Objective 
Content 

 

Current 
Usage Event 

Objective 
Content 

S H 
Ground 
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(6) “I wish you could come with me!”  
 “I couldn’t go away with you.”  
 “I mean, let’s get married.”      Schiffrin 1987: 297  

 
 
 
 
 
 
 
 

7 I mean  
 

6
I mean

I mean
7 Mi Mj

Mi  
I mean

 2014: 209  
CDS

I mean
I mean

I mean CDS
7  

 
(7)   
    
 

I mean CDS 2
CDS

I mean

cf. Imo 2006: 16
2

3 I mean  
 
(8) L: Do you have a car? T: I mean like my family has two cars. 2  
 

8 I mean

T

 

   

Previous 
Usage Event 

U1 

Objective 
Content 

  

Anticipated 
Usage Event 

U2 

Objective 
Content 

    

Current 
Usage Event 

S H 
Ground 

Mi Mj 
D 
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C 
e 

S H 
G 

 

I mean, 

C 
e 

S H 
G 

I probably wasn’t supposed to 

 

Langacker 2008: 
474-475 I mean

I mean
I mean 8  

 
 
 
 
 
 
 

 

8 cf. Langacker 2008: 474  
 

you have a car
C

e
I mean

 
I mean

 
 
(9) ... I would, I mean, I probably wasn’t supposed to but I would just like open their laptop like if they had 
 Facebook open, I’d be like ...  3  
 

I would I mean, I probably wasn’t supposed to but
I mean

Facebook

9

 
 
 
 
 
 
 

9  
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C 
e 

S H 
G 

I mean
I mean

I mean 9

 
2 10  

 
(10)     
      
 

I mean

I mean CDS
cf. Langacker 1996: 335

Langacker 1996: 334-337, 
2009: 169-171
knowledge awareness 8-9

 
I mean

11b 11c  
 
(11) a. A knows – 1 X 
 b. A knows – 2 that B knows – 1 X 
 c. A knows – 3 that B knows – 2 that A knows – 1 X Itkonen 2008: 288  
 

I mean
I mean 10 a

8 I mean

10b 9 I mean
10c  

 
 
 
 
 

 
10 I mean a  (b)  (c) 
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I mean CDS I 

mean
CDS

I mean

 
 

1. 18 2015 12 5

 
2. 2, 3, 5

cf.  2013  
3. I mean

intersubjective Verhargen 2007  
4. 2010  
 

 
Brinton, Laurel J. 2008. The Comment Clause in English,  
 Cambridge: Cambridge University Press. 
Fox Tree, Jean E. and Josef C Schrock. 2002. “Basic 
 meaning of you know and I mean,” Journal of 
 Pragmatics 34, 727-747.  
Imo, Woldgang. 2006. “A Construction Grammar Approach  
 to the Phrase I mean in Spoken English,” GIDI  
 (Grammatik in der Interaktion) Arbeitspapier Nr. 4. 
Itkonen Esa. 2008. “The Central Role of Normativity in  
 Language and Linguistics,” In Jordan Zlatev et al. (eds.),  
 The Shared Mind: Perspectives on Intersubjectivity,  
 307-331, Amsterdam/Philadelphia: John Benjamins  
 Publishing Company. 

2013  
 2013 (12)  
 158-164. 

2014 I mean  
 86 Proceedings 2013 Proceedings  
 208-209  
Langacker, Ronald W. 1991. Foundations of Cognitive  
 Grammar vol. 2, Descriptive Application, Stanford:  
 Stanford University Press. 
Langacker, Ronald W. 1996. “Conceptual Grouping and  
 Pronominal Anaphora,” In Barbara Fox (ed.), Studies in  
 Anaphora, 333-378, Amsterdam/Philadelphia: John  
 Benjamins. 
Langacker, Ronald W. 2001. “Discourse in Cognitive  
 Grammar,” Cognitive Linguistics 12 (2), 143-188. 
Langacker, Ronald W. 2008. Cognitive Grammar: A Basic  

 Introduction, New York: Oxford University Press. 
Langacker, Ronald. W. 2009. Investigations in Cognitive  
 Grammar, New York: Mouton de Gruyter. 

2009 I mean  
 44 53-61  
Sacks, H., Schegloff, E. A., and Jefferson, G. 1974. “A  
 Simplest Systematics for the Organization of  
 Turn-taking for Conversation,” Language, 50 (4),  
 696-735. 

2010  
 4  
 1-12  

2010  
 4  
  
Schiffrin, Deborah. 1987. Discourse Markers, Cambridge:  
 Cambridge University Press. 

2002  
 29-33  

1994 You know 
 I mean NL  
 1994 (28) 9-16  
Verhagen, Arie. 2007. “Construal and Perspectualization,”  
 In Dirk Geeraerts and Hubert Cuyckens (ed.), The  
 Oxford Handbook of Cognitive Linguistics, 48-81,  
 Oxford: Oxford University Press. 

2000  
2001  

 179-194  
2004  
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Abstract  

The aim of this study is to show that the difference in the grammatical forms of metaphoric expressions may 

motivate the use of them in a certain text. I observed grammatical characteristics of metaphoric expressions 

found in three types of texts, differing in primary communicative functions: representational, expressive, and 

conative. The frequent use of Denominal adjective metaphors, for example, is seen exclusively in a catalogue of 

plants, a conative text. By the comparison between nominal metaphor and denominal adjective metaphor, it is 

concluded that a specific type of expressions is preferred because the semantic and constructional characteristics 

of the expression fit the communicative purpose of the text.  

 

 

 

1.  

A is B

Lakoff 1980,  1988

Deignan 2005, Cameron 2008

e.g. 

rosy, fluffy

 

2

3 3

4
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2.  

Low 1988, Hunston 2002, Deignan 2005 1

e.g. a catty nickname (Deignan 2005)

 

2015b

 

 

3.  

1  

 

1 1934[1983]  

   

   

   

   

 

3.1.  

3

(A)

名詞派生形容詞メタファーの意味的特徴およびテクストタイプとの関係
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(B) (C)  

 

(A) Sir Joseph Banks. 1768-1771. The Endeavour Journal of Sir Joseph Banks. 

(B) Rachel Carson. 1956[1998]. The Sense of Wonder. 

(C) Theodosia. B Shepherd Company. 1908. Catalogue of Seeds, Plants, Rare Flowers. 

 

(A) 1768

1771

(B)

(C) 20

 

3

 

 

3.2.  

(A) (1)

alike, resemble, exceed

in {shape / color / size}

 

 

 (1) a. Jambu Ayer. Of these are two sorts, alike in shape, resembling a bell, but differing, one red and the 

other white; in size they a little exceed a large cherry. 
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  b. Durion in shape resembles something a small Melon, but has a skin coverd over with sharp conical 

spines, … this fruit when ripe divides itself longitudinaly into 7 or 8 compartments, each of which 

contains 6 or 7 Nuts, not quite so large as chestnuts, coated over with a substance both in colour and 

consistence resembling much very thick cream. 

 

(1) 1770 12 31

(1a) Jambu Ayer

(1b) Durion

 

(B)

(2)  

 

 (2) a. Then all the needles on the evergreens wear a sheath of silver.                          (p. 30) 

  b. We’ll … go out into the garden to hunt for the insects that play little fiddles in the grass … The sound 

of the insect orchestra swells and throbs night after night … The game is to listen, not so much to the 

full orchestra as to the separate instruments, and to try to locate the players. 

   (p.90) 

 

(2a) needle

a sheath of silver  (2c)

play little fiddles, insect orchestra, the full orchestra, the separate instruments, the players

 

(C)

-y, -like, -shaped

 

 

 (3) a.  ASPARAGUS Deflexus Scandens.  

The stems are wiry with dainty ... from which grow the pretty, light green filmy leaves.  (p. 45) 

  b. DIOSMA OR “BREATH OF HEAVEN.” 

The branches are heath like, feathery and are covered … with innumerable small star-like white 

flowers.                                                             (p. 34) 

  c. LATHYRUS Spelendens. “Pride of California.” 
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… large pea-shaped blossoms of a deep, rich, velvety crimson in clusters of ten or more.  (p. 14)                

 

(3a, b) wiry filmy heath like

feathery star-like  (3c)

pea-shaped

velvety  

2

(B)

(C)

 

 

2  

   

(A)   A in X(shape, color, etc.) resemble B,  

alike, exceed, A not so adj. as B 

(B)    

(C)    (-y, -like, -shaped) 

 

4.  

3

2015a fluff fluffy

 

 

4.1.  

2015a fluff fluffy 2  

Corpus of Contemporary American English
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Gentner 1983 Holyoak and Thagard 1995  2011

3 2015a

1 2  

 

 
1  

 

fluff fluffy

(4)  

 

 (4) a. It’s nothing. It’s fluff. Nothing you’d be interested in.                         

  b. She smashed face first into the fluffy snow.                       2015a: 35-36  

 

(4a) fluff

(4b) fluffy

 

3
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4.2.  

 

 

 (5) a. The pots she’d left on her patio were covered with five inches of icy white fluff. 

  b. She smashed face first into the fluffy snow.                                2015a: 35  

 

(5)

 

 

 

5.  

 

 

 

1. e.g. Her anger died down after we had 

apologized. (Low 1988: 136)  
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2. 2015a fluff

fluff fluffy

 

 

 (i) a. His cheeks were pink, and his fluffy pale hair airy as dandelion down. 

  b. Would you like some soft, fluffy towels? 
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1 
 

NP  
 

 
Abstract 

Japanese idiomatic phrase de-wa-arumaishi is analyzed as it facilitates the resultative and 
adversative reasons. In this paper, I will clarify that NP de-wa-arumaishi provides the hearer an 
encyclopaedic information of NP to lead him to conclude that it is some negative situation in which 
someone or something has a NP’s characteristic in relevance theoretic framework. Furthermore, I 
will point out the different interpretation of de-wa-arumaishi are caused by how people see the 
situation described with de-wa-arumaishi. One who sees the situation subjectively, she/he would 
interpret it as resultative and one who sees it objectively would interpret it as adversative.   
 

 
 
1.  

( )

(1)
2 (2)

 
 

(1) [ ] 
( )

( / )
..   ( / )  

(2)[ ] 
10  

( / )  
(http://www.capital-village.co.jp/nagai/from-ryuun/?p=RE2UZ94O)  

 
NP

NP

(Sperber and Wilson 1986/19952)
/

 
2 3 NP

4
5  

 
2.  

(2008:265) X X X
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2 
 

/ / (2)
 

(2)

(2)
 

(2010) X A1(
) A2( ) A1 A2 a.) 

b.) 
(3) a.)(3A)

b.)(3B)
(3)

(A2)
 

 
(3) … (A)

(B)
 

( , (2010) ) 
 

(2)

(2)  ((2)
)

NP  
 
3.  

2. NP

NP
 

 
3.1.  

(Wilson and Sperber 1993)  
(1) (4a) (4b) (4a)

(4b)
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3 
 

(4) a.  
/ ?  

b. … ( )  
? /  

 
NP (2)

(3)

NP

 
 
3.2. NP  

 
 

 
(Carston 2002:321)  

3.1. NP
(1)

(2)
(3)

 
(1) (2)

(3)
X NP

NP X
(5)  

 
(5) a.(=(1)) NP NP X

 
   b.(=(2)) NP NP X

 
   c.(=(3)) NP NP X(  

)  
 

NP (6a) NP

(6b) / NP
(7)  
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4 
 

(6) a. NP NP  
   b. NP NP /  
(7) NP ( ) NP  

( NP
/  

 
 (7) (1) X

(5a)

(2) X( )
(5b)

(1)

(3)
X

(5c)
(1)

 
 
3.3.  

3.2. NP
(1) NP

(2) ~
(3)

 

3
Wilson 2000: 126,130 NP

(8) (1), (2), (3) (1), (2)
(3) (6b)  NP

( ) NP /
(8)

 
 
(8) a. (=(1))NP [ P  

]  
 b. (=(2)) [ P ] NP
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5 
 

 c. (=3)) NP [ P
]  

 
NP (6b) (8a~c)

(1) (9a) NP (9b)
(9a) P

P (9b)
(8b) P

NP
P

 
 

(9) a. NP  
P( )

 
b.  
 P( )  

 
(3) 2010

(10)
3.2.

NP

..
 

 
(10)(=(3))  

 
 

 
(2010)

(11)
 

 
(11)  
 

NP
(9b) (12)
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6 
 

 
 

(12)
 

 
 

(12) (10) NP

(13)
[

]  
 
(13)  
 

(12) NP (9b)

NP (9a)
 

NP (6b)

(6b)

 
 
4.  

(9a)
(9a)

NP
(14)  

 
(14) a.(= (1))  

(it is idiotic that he killed the lady for no reason) 
 b.(=(2))   

(it is impossible for me to buy new computers so often ) 
 c. (=(3))   

(it is wrong for us to quit searching for lost soldiers in only five days or ten.) 
d.(=(12))  

(it is embarrassing that I am attended by an adult when she goes out at night) 
 

(15a~d) Because NP (14a~d)
NP NP

NP
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7 
 

/ (6b)  
 

(15) a. /  
(Because/Although my husband is not an amateur,  

    b. /  
 (Because/Although I am not Bill Gates, ) 

    c. /  
(Because/Although it is not the middle of Pacific Ocean,  

    d. /  
(Because/Although I am not a child,)  
 

(15a~d) Because Although (14a~d)
(14) NP

NP (15) Although
(16)

(16) although
(16)

 
 
(16) a.(= (1))  

(he killed the lady for no reason.) 
 b.(=(3))   

(I am in a situation where I have to buy a new computer. ) 
 c. (=(4))   

(I might have to give up searching for the lost soldiers in only five days or ten.)  
d.(=(12))  

(I might have to be attended by and an adult when she goes out at night. ) 
 

NP
NP

 
NP 3.3.

(14) (16)
((8) )  (1) (17a)

(17b) (17c)
(17b) (6b) NP

(17c)  
 
(17)a.   

b.  NP  
NP NP
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8 
 

 
c.  NP  

NP NP

 
 

NP NP

 
 

5.  
NP  

NP  
NP

                                                  
 

 (~ ) :
(1698)  

 (~ ) :
19  

  
 40 50 10  
4 6  

(
No.9 2010:5)  

 
(8a) (Sperber and Wilson 19952: 252-3) 

 
 

Carston, R. 2002. Thoughts and Utterances :The pragmatics of explicit communication, Blackwell, 
Oxford. 

. 2010. ” ” -
 19 59-72. : . 

2008. 6- 11  - . : .   
Sperber, D. and Wilson D. 1986/19952. Relevance: Communication and Cognition, Blackwell, Oxford. (

( )(1993,19992). - : .) 
Wilson,D.2000. “Metarepresentation in linguistic communication.” Metarepresentations: A 

Multidisciplinary Perspective. D. Sperber (ed.) Oxford: Oxford University Prss. 411-448. 
Wilson, D.and Sperber, D. 1993. Linguistic from and relevance.” Lingua 90:1-25. 

  
 (2006). .  

. 2000. . . .  
URL http://www.aozora.gr.jp/cards/000083/files/496_19866.html 
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<abstract> 
This study aims to show the differences in usage between a set of adverbs used to show 
the degree of commitment by the speaker to some proposition. The adverbs examined 
here are apparently, seemingly, evidently, visibly and perceptively. In the previous 
studies, apparently and seemingly have been considered as near-synonyms of each other. 
However, from a corpus survey of BYU-BNC, this study shows that they are used 
differently. Apparently and evidently is more likely to used as a sentential adverbs than 
the others. Seemingly is collocated with adjectives with negative suffixes such as 
impossible. Visibly and perceptively implies the change of state. The results of the survey 
suggest that each of the adverbs develop its own use different from the others, following 
the path of grammaticalization. Since this study is synchronic, further research about 
diachronic developments is necessary.  

Keywords  
 
 

 
11.   

 

 

apparently seemingly
seemingly

seemingly
 

 
(1) Seemingly, no-one is safe from their 

remorseless attacks: right-on 11 
year-old skatefreaks (' Rad Dude'), 
Ray Reardon (' Spooky Perv 
Happenings In The Snooker Hall'), 
Ozzy Osbourne (' Betty Ford's Clinic'). 
(W_pop_lore, HWX) 

 

 
1

2

3
4

6
 

 
2.   
2.1.   

 (e.g. can, 
should, may)

 
 
(2) a. It is raining outside. 

b. It must be raining outside. 
c. It may be raining outside. 

 

must
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may

 

It 
seems that I + 

 
 
(3) a. It seems to be raining outside. 

b. I believe that it is raining outside. 
 

 

apparently seemingly

 
 
(4) a. It is raining outside. 

b. Apparently, it is raining outside. 
 

 
  
2.2.   

apparently seemingly

apparently seemingly

 
Oxford Thesaurus of English

apparently seemingly

 
Oxford English Dictionary ( OED)

apparently seemingly

apparently
 

 
(5) To external appearance; seemingly 

(Distinguished from but not 
necessarily opposed to really) 

(6) So far as it appears from the 
evidence; so far as one can judge; 
seemingly” 

 
seemingly

 
 
(7) To external appearance, apparently 

(Distinguished from but not 
necessarily opposed to really) 

(8) In combinations (usually hyphened) 
with adjectives in the sense of 
‘apparently-‘ 

 
apparently seemingly

 
Quirk et al. (1985) apparently

seemingly content disjunct
degree 

of truth  
Biber et al.(1999) apparently ”the 

source of the information reported in the 
associated proposition”(p.855)

evidently
 

Huddleston and Pullum (2002)
apparently seemingly modal 
adverbs  
 
(9) Apparently, seemingly, and 

presumably in [6ii] indicate that I 
don’t know, cannot be certain, that 
the proposition is true: I’m merely 
judging by appearances or making a 
presumption.” (p. 769) 

 
Wordnet 3.1. apparently

seemingly
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apparently seemingly

  
apparently

seemingly

 

(Goldberg 1995, 2006)
Langacker (2008); 

Traugott and Trousdale (2013)

 

Traugott and Trousdale (2013)

 

 
 
33.   
3.1.   
3.1.1.   

BYU-BNC
BYU-BNC

British National Corpus
Mark Davies

 
BYU-BNC

BYU-BNC
 

BYU-BNC

 

apparently seemingly

apparently seemingly

BYU-BNC
 

 
3.1.2.   
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5
Oxford Thesaurus of English

  
 
(10) apparently, seemingly, evidently, 

visibly, perceptively 
 

BYU-BNC
100

BYU-BNC
 

 

 
 
(11)  
 

 
 
33.2.   
3.2.1.   

perceptively 100

 

 1  
 

 
 1  

 

apparently evidently

seemingly
evidently perceptively

 

 
 

 2  

 
 2  

 

apparently evidently

0% 20% 40% 60% 80% 100% 

apparently 

seemingly 

evidently 

visibly 

perceptibly 

0% 20% 40% 60% 80% 100% 

apparently 

seemingly 

evidently 

visibly 

perceptibly 

or

 apparent 
ly 

seemingly evidently visibly perceptibly 

or
 

28 4 16 5 2 

 
18 65 10 22 12 

 5 3 2 0 1 

 5 0 11 1 0 

 
37 20 53 68 41 

 
7 8 8 4 0 

 100 100 100 100 56 

 apparent 
ly 

seemingly evidently visibly perceptibly 

 
19 2 11 1 0 

 
72 96 84 95 51 (91%) 

 
1 0 1 1 3 (3.5%) 

 

8 2 4 3 2 (5.3%) 

 
100 100 100 100 56 
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seemingly
visibly perceptively

seemingly
visibly perceptively

 
 
33.2.2.    
3.2.2.1. apparently 

apparently

28/100  
 
(12) a. Apparently he's had to have plastic 

surgery on his arm. (SP:PS19R) 
b. This was not her usual choice of 
milliner, but it possessed the only 
dark-coloured hat in Broadstairs 
apparently. (W_fict_prose, H8A) 

 

37/100  
 
(13) a. He apparently slipped and has 

fallen between the floors. 
(W_fict_prose, JXY) 
b. William joined Pavier in an 
attempt to publish plays by and 
attributed to 
Shakespeare, apparently intending to 
sell them in sets of nine volumes. 
(W_biography, GT9) 
c. The proposal, described in the 
report as " unprecedented ", 
was apparently intended to signal the 
Hinduja's long-term confidence in the 
Indian economy. 

(W_non_ac_polit_law_edu, HL7) 
 

( ) 

 
 
3.2.2.2. seemingly 

apparently
(4/100 )

20/100 cf. apparently 37
evidently 53 visibly 68

( )
(65/100 )  

 
(14) a. The manifestation of the Kingdom 

often starts with small 
and seemingly insignificant 
beginnings. (W_religion, CCL) 
b. Unfortunately their dreams faded 
and died soon after under a cloud 
of seemingly endless gig violence .... 
(W_pop_lore, HWX) 

 
(14a) insignificant

(14b)

 
BYU-BNC

3
apparently seemingly

seemingly
apparently seemingly
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  3 BYU-BNC apparently seemingly  

 
seemingly

seemingly

seemingly impossible

 
 
3.2.2.3. evidently 

Evidently apparently
(16/100 )

(53/100 ) 
 
(15) a. Another evidently believed that 

The Merchant of Venice was set in 
greater Los Angeles.  
(W_fict_prose, H0M) 
b. If causes are required or 
alternatively required for their effects, 
they evidently are not the only things 
that are such. 
(W_ac_humanities_arts, EVX) 

 
apparently

apparently
(copula + evidently) 

(11/100 )

 
 

(16) a. Paradoxically, what 
is evidently a fringe issue for 
the Scottish Law Society is 
becoming quite fraught 
within the profession .... 
(W_newsp_other_report, 
K5D) 
b. … but 
the offer was evidently every
body's secret at Athens …. 
(W_ac_humanities_arts, 
FBB) 

 
(16a) what is evidently a fringe issue

 

 
 
3.2.2.4. visibly 

visibly 5/100
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(17) a. He was visibly affected and soon 
began to speak in tongues a stream of 
praise to God. (W_religion, C8L)  
b. We can see the horse's 
tension visibly increase. (W_misc, 
EF2) 
c. … to have led to a major expansion 
of the industry in recent years, 
with visibly greater prosperity in 
sericultureal areas. 
(W_non_ac_soc_science, HJ2) 

 

 
 
3.2.2.5. perceptively 

perceptively
BYU-BNC

56
(2/56 )

 
 
(18) a. It was perceptibly colder, and the 

wind smelt of rain. (W_fict_prose, 
CKF) 
b. …, therefore, it was clearly 
becoming the language of diplomacy 
in general, though perceptibly more 
slowly in eastern Europe than in the 
west. (W_ac_humanities_arts, HY5) 

 
(18a) colder

(18b) becoming … 
more slowly

 
 
4.   

 
(Traugott 

and Heine, 1995) Traugott 
and Dasher (2002),  Brinton (2008), 

Hopper and Traugott (2003)
 

 
(19)  

 >  
>  
 

(20)  
 >  >  

 
(21)  pragmatic 

strengthening 
 
(27)

(28)

(29)

 
 

apparently evidently

 
 
(22) visibly, perceptively > seemingly > 

apparently, evidently 
 

visibly perceptively

apparently seemingly
 

 
(23) 

(i) (ii) 
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evidential 
epistemic modal

 
 
(24) Evidence pragmatics 
evidently (, apparently ) 

 
 

 
(25)

 
 
(25) seemingly, apparently 

 
 

 

 
(26) seemingly 

(cf. ‘a contrast with 
reality’ (Quirk et al. (1985: 621)) 

 

 
 
55.   

BYU-BNC
apparently seemingly

apparently

seemingly

 

evidently

visibly
 

 
 

  
Biber, D., Johansson, S., Leech, G., Conrad, S., 

and Finegan, E. 1999. Longman 
grammar of spoken and written English. 
London: Longman.  

Goldberg, A. E. 1995. Constructions: A 
Construction Grammar Approach to 
Argument Structure. Chicago: University 
of Chicago Press.  

Goldberg, A. E. 2006. Constructions at Work: 
the Nature of Gerenalization in 
Language. Oxford: Oxford University 
Press. 

Huddleston, R., and Pullum, G. K. 2002. The 
Cambridge grammar of the English 
language. Cambridge: Cambridge 
University Press. 

Langacker, R. W. 2008. Cognitive Grammar: A 
Basic Introduction. Oxford: Oxford 
University Press. 

Princeton University. 2010. "About WordNet." 
WordNet. Princeton University. 
<http://wordnet.princeton.edu> 

Quirk, R., Greenbaum, S., Leech, G., and 
Svartvik, J. 1985. A Comprehensive 
Grammar of the English Language. 
London: Longman. 

Traugott, E. C., and Trousdale, G. 2013. 
Constructionalization and constructional 
changes. Oxford: Oxford University 
Press.  

 
Oxford English Dictionary 
Oxford Thesaurus of English 
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<Abstract> 
This study examines marginal prepositions meaning exception—excluding, saving, and barring—termed deverbal 
prepositions, which have undergone grammaticalization. This study employs Hayashi’s (2015b) methods of examining 
the prepositional and conjunctional uses of considering related to register. The procedure of analysis is as follows: (i) 
collect sentences from the British National Corpus, (ii) classify their categorical behavior and abstract their prepositional 
uses, and (iii) analyze them in relation to the tagged information of register in the Corpus. The result supports Hayashi’s 
(2015b) observation: (i) excluding, saving, and barring tend to be used in written languages, and (ii) they each have a 
different degree of grammaticalization. 

 
 
 

1.  
but, except 1 excepting, save, 

saving, bar, barring, excluding cf.  2001: 75-76 Hopper and Traugott 
(2003) cline : (i) 

 (save exclude)  2001 (ii) ibid.: 91;  2013, 2016

excluding, saving, 
barring (i) (ii) 

 
 
2.  

considering  (2015b) 
considering, excluding, saving, barring deverbal prepositions

cf.  2002;  2001
2.1  (2015b)  2013, 2014, 2015a, 2016; 

Hayashi 2015 2  
 
2.1  

excluding, saving, barring  (decategorialization)
 (layering)  (semantic bleaching)  

Hopper and Traugott (2003) 

cline of categoriality  
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(1) major category ( > intermediate category) > minor category (ibid.: 107) 
 

major category minor category
intermediate category

Hopper and Traugot 2003 Hopper 
(1991) considering  
 
(2) Considering its narrow beam, the boat is remarkably sea-worthy.  (ibid.: 31 ) 
  
(2) considering

consider  (ibid.)
consider considering

 2002: 185-190
Hopper (1991)  2002: 190  

Hopper (1991)  (layer) 

drive/drove, take/took

do  [t]  [d] notice/noticed
Hopper 1991: 22 23 Fukaya (1997: 288) COUBUILD

except 404 barring 10
Hopper and Traugott (2003: 125) 

ibid.: 124
126;  2002: 8  

Hopper and Traugott (2003: 94 98) 
go 3  

 
2.2  

 (2015b) British National Corpus (BNC) considering
considering 173

168 NP
BNC

 (ibid.: 106 108)  (2015b: 108) considering
provided/providing 

that, including  2001  2003
 2015b: 108 considering
considering  (ibid.)  

 
2.3  

excluding, saving, barring  
Hayashi (2015) 37 (i) (ii) right

「除外」の意味を表す周縁的前置詞の用法の棲み分けに関して
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2  (prepositionality)
0 5 5

(i) (ii) 10 1  
 

 
1 ibid.: 141  

 
Hayashi (2015) 

1 37 excluding, saving, barring

 (ibid.: 141)4  
 (2001: 85) saving

NP save
5  (2014) 

1 barring, saving
excluding  (ibid.: 209)  

 
3.  

2.1 excluding, saving, 
barring
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 (2015b) BNC  
 
3.1  

excluding 46 saving 34 barring 18

 2015b: 108
 (3) 6  

 
(3) a. : [-ing + NP]  
 b. : [-ing + NP]  

 
(3a) (3b)  (dangling participle) cf. 

 2015 (1) cline (3a) 
 (2) cf.  2015a: 245;  2015b: 107; Hayashi 2015: 131;  

2016: 10 11 (3a, b) cf. excluding, saving, 
barring (3a, b)  
 
(4) a. Excluding this exceptional case, we examined 16 patients showing clinical signs of intestinal 

pseudo-obstruction. 
b. Excluding Roman towns, the earliest planned towns of England can be identified in late Saxon times.  

(5) a. Saving energy by using a clean energy source, the' Heatfest solution' has even wider local and global 
   environmental implications. 

b. Saving the best fruit until last, our most enthusiastic comments have been reserved for this yacht's performance 
  under sail.  
(6) b. Barring accidents, we should win another Grand Slam. 
 
(4a) (5a)  (3a) (4b) (5b) (6b)  (3b) barring

BNC  (3a)  (6a) 
7 (5a) saving (5b) 

saving 8  
BNC

 (2015b) considering
 

3.2 3.3
 

 
3.2  

(3) excluding, saving, barring 1 9  

「除外」の意味を表す周縁的前置詞の用法の棲み分けに関して
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1 3  
 
[A]  
 

1 (i) excluding 46 42
1 (iii) barring

1 (ii) saving barring, excluding

excluding

 
 
[B] excluding, barring  
 

1 (ii) (iii) excluding, barring 9
excluding 85% barring 89% saving

 
 
 [C] excluding, saving, barring

 
 

1 (ii) saving
excluding, saving, barring

excluding, barring
10

2.3
1 (iii) barring  (3a) 

excluding, saving (4)  (5) 
(3a)  (3b) 

11  
 
3.3  

3.2 BNC
2 0  
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2  

 
[D]  
 

2 (i) excluding 2 (ii) (iii) saving, barring
12  (2001: 90 91) bar/barring save/saving

 (2015b: 110) 4 considering

 
 
[E] excluding, saving, barring  
 

excluding, saving, barring
excluding, saving, barring

 (2015b: 107 108) considering
 

 
4.  

excluding, 
saving, barring
excluding, saving barring (i)  (cf. [C]) (ii) considering

 (cf. [E]) (iii) bar/barring, save/saving
2001: 90 91  (cf. [D])  

(i) excluding, saving, barring cf.  

「除外」の意味を表す周縁的前置詞の用法の棲み分けに関して
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2016: 14, 15 (ii) but, except, excepting, without
cf.  2013: 147;  2016: 15 (iii) concerning, regarding  (cf. 

Hayashi 2015) 13  
 

 
18 2015 12 5 6

: 
15J00373  
 

 
1.  

(2001)  (2001) 
 (marginal) 

 
2.  
3.  (2016) Hopper and Traugott (2003: 94 98) 

barring  (2014) 
2.3  

4. Kortmann and König (1992: 684)  2002: 181

Hayashi (2015: 132 134, 136 137)  
5.  (2013: 131 132)  (2013: 132) 

 (2001: 85) saving excluding
exclude  (2013)  (2001) 

 (2014: 209)  
6. (3)  (2013, 2015a, 2015b, 2016) 

 (2013: 137 140; 2015b: 107; 2016: 12)  
7. (i)  

(i)  Locking and barring the door, the head clerk hurried back to Guly's side, and lifted him gently in his arms. 
                      (1857, FIC; COHA)  

 (2016) intermediate category adjective/  
8. saving  (5b) 

saving excluding, barring
3.2  [C]  

9. 1  (3)  (2013, 2015a, 2015b, 2016) 6  [the 
-ing NP]  [more -ing] 

saving saving throws 6
1

3.2 3.3
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10. saving 8  
11. 

 (2015a: 246)  
12. 2 (ii) 1

barring, saving  
13.  (2015) 

 
 

 
. 2002. . 

Fukaya, T. 1997. “The Emergence of -ing Prepositions in English: A Corpus-Based Study.” In M. Ukaji, T. Nakao, M. 
Kajita and S. Chiba (eds.), Studies in English Linguistics: A Festschrift for Akira Ota on the Occasion of his 
Eightieth Birthday, 285 300, Tokyo: Taishukan. 

. 2015.
97 179 TAME

. 
. 2013. excluding 19 127 150. 
. 2014. KLS 34 205 216. 
. 2015a. preceding/following 87

Proceedings 245 246. 
. 2015b. considering

17 10 105 112. 
Hayashi, T. 2015. “Prepositionalities of Deverbal Prepositions: Differences in Degree of Grammaticalization.” Papers in 

Linguistic Science 21, 129 151. 
. 2016. barring JELS 33 10 16. 

Hopper, P. J. 1991. “On Some Principles of Grammaticization.” In E. C. Traugott and B. Heine (eds.), Approaches to 
Grammaticalization 1, 17 35. Amsterdam/Philadelphia: John Benjamins. 

Hopper, P. J. and E. C. Traugott. 2003. Grammaticalization (2nd edition). Cambridge: Cambridge University Press. 
. 2001. provided/providing

97 119 : . 
. 2001. save, saving

73 95 . 
Kortmann, B. and E. König. 1992. “Categorial Reanalysis: the Case of Deverbal Prepositions.” Linguistics 30, 671 697. 

. 2003. Brown, LOB, FROWN, FLOB -ing including
4 101 122. 

 
 

British National Corpus http://corpus.byu.edu/bnc/  
Corpus of Historical American English http://corpus.byu.edu/coha/  
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*  
 

 
 
<Abstract> 
English has a wide variety of vocative expressions (e.g. proper names, occupational titles, family relations, 
and the like).  The objective of the present paper is to elucidate the meanings and functions of English 
vocatives in the Relevance Theory framework.  I will demonstrate that vocative expressions, though rather 
fragmental, have cognitive effects just like usual full-fledged sentential utterances.  Tropes like metaphors, 
metonymies, and irony also show up in vocative phrases.  This observation leads me to propose a theory in 
which a vocative expression is enriched and developed into a proposition (as a higher-level explicature), 
which is responsible for its relevant cognitive effects.  
 

 
 
 

(1a)
Dean (1b)

Mom (1c) Doc  
 
 (1) a. Dean, do you want to come? 
  b. I’m telling you, Mom. 
  c. My back is aching, Doc. 
 

Sperber and Wilson (1986/1995)
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 (2) Dee: Hey, girlfriend!  
Waitress: Oh, my God, you scared me!  
Dee: Did I?  My bad.   
Waitress: Why did you jump out from behind a car?  Were you stalking me?  
Dee: Girlfriend, you're crazy. 
Waitress: Stop calling me “girlfriend.” 

02:00-, “Who Pooped the Bed,” It's Always Sunny In Philadelphia, Season 4. 
 

Dee Waitress Dee Waitress
Waitress girlfriend Waitress girlfriend

girlfriend

Waitress girlfriend

 

assumptions

(2)
 

loose talk
metaphor metonymy

 
loose talk Lorelai Rory

(3)  
 
 (3) Lorelai: Hey, stranger. 

Rory: Hey.                      
39:00-, “Kill Me Now,” Gilmore Girls, Season 1. 

 
Rory Lorelai stranger stranger

stranger loose 
talk loose talk

loose talk
ad-hoc  

metaphor/metonymy
  

 
 (4) a. I love you, honey/pumpkin/kitten. 
  b. You are so busted, stupid/big mouth/smarty pants. 

関連性理論に基づいた呼びかけ表現の分析

－82－



 
(4a) honey metaphor

(4b) stupid

metonymy ad-hoc
 

 
 
(5) Sheriff: Look who’s here.  Ah, it isn’t my predecessor and mentor.  How’s the dirty- 

picture biz, boss?  
Keith: It looks like it’s better than being sheriff, actually. 

    09:55-, “Credit Where Credit’s Due,” Veronica Mars, Season 1. 
 
(5) sheriff Keith sheriff

Keith sheriff Keith boss boss
sheriff sheriff boss

 
(6)

Lorelai Rory

 
 
(6) Lorelai: Oh, hey, this is the pizza from mystery Tuesday.  That one's completely fine. 

  Rory: Don't. 
  Lorelai: It's in the box! 
  Rory: Oscar! Oscar  
  Lorelai: Felix! Felix  
  Rory: Forget it! 
  Lorelai: Fine. 

26:43-, “Paris Is Burning,” Gilmore Girls, Season 1. 
 

Oscar Felix
Oscar Felix The Odd Couple 1960 1970

The Odd Couple
Oscar Felix Oscar Felix

Oscar
Oscar Felix
Felix

Oscar Felix
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ad-hoc

 
 

 
 
(7) It is a CALL, (A)drawing the attention of the person or persons addressed, singling them 

out from others in hearing...or an ADDRESS, (B)expressing the speaker’s relationship 
or attitude to the person or persons addressed...  (Quirk et al. 1985: 
773) 

(8) Vocatives can be used to call someone (Kim, dinner’s ready’), (A)to attract their 
attention, to single out one person among a group as the addressee, and so on...vocative 
terms generally (B)convey a considerable amount about the speaker’s emotive attitude 
toward the addressee...    (Huddleston and 
Pullum 2002: 523) 

(9) The manipulation of vocatives, especially through their location in the clause, reflects 
the speaker’s intention (B)to influence the interlocutor’s epistemic vigilance.   (Hill 
2014: 2) 

(10) A vocative (or term of address) refers to the addressee(s) of an utterance, and has at 
least three pragmatic functions: 
a. (A)to appeal for attention, i.e., making it clear to H that he/she is being 

addressed 
b. to single out the addressee, i.e., making it clear that H, and not some other 

person within earshot, is being addressed 
c. (B)to establish and/or maintain a social relationship with H 

(Leech 2014: 
172) 

 
(7)-(10) (A)
(B)

 
(B)

(B)

関連性理論に基づいた呼びかけ表現の分析
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Sperber and Wilson (1986/1995)
 

 
(11) It is virtue of its logical form that a conceptual representation is involved in logical 

processes and enters into relations such as contradiction or implication with other 
conceptual representations.           (Sperber and Wilson 1986/1995: 
72) 

(12) ...only fully propositional forms represent definite states of affairs.  It is these that 
constitute the individual’s encyclopedic knowledge, his overall representation of the 
world.   

(Sperber and Wilson 1986/1995: 
73) 

(13) In other words, semantic representation must be selected, completed and enriched in 
various ways to yield the propositional form expressed by the utterance.        

(Sperber and Wilson 1986/1995: 
179) 

 

 

(14)  
 
(14) promise 

to... ... bet that... ... hope that...
... regret that... ... propositional 

attitude          
 Allot 2010/  2014: 

134  
 
Carston (2002)  
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 (15) a. It’s a lovely day. 
  b. The speaker has said that it’s a lovely day. 
  c. The speaker thinks it is ridiculous to believe/assert that it’s a lovely day. 

       (Carston 2002: 159) 
 

(15a) (15b) the speaker 
has said... (15a) (15c) (15a)

the speaker thinks it is ridiculous to believe/assert...
(16)  

 
(16) a. It’s a ghastly day. 

  b. We can’t possibly go for a picnic today. 
        (Carston 2002: 160) 

X (17a) (17b)
 

 
 (17)  

a. “X”.   
b. The speaker is making it verbally and contextually salient that s/he thinks it 

is  
appropriate to refer to the hearer as “X”.   

 
(17b) X refer to the hearer as “X”

X s/he thinks it is 
appropriate

(17b)
(17b)

X  
(17b)

(2) girlfriend girlfriend girlfriend
 

 
 (18) Dee: Hey, girlfriend! 
  girlfriend  
  girlfriend  
  Dee Waitress      
  Waitress Dee  
 

girlfriend

Dee Waitress Waitress

関連性理論に基づいた呼びかけ表現の分析
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Dee Waitress girlfriend
 

(5) boss (17b)
(19b)  

 
(19)  

a. “X .   
b. The speaker is making it verbally and contextually salient that s/he thinks it 

is  
ridiculous to refer to the hearer as “X”. 

 
(19b) appropriate ridiculous

(5) boss (20)  
 
 (20) Sheriff: Boss. 
  boss  
  boss

 
1 

  sheriff Keith     
 

boss boss
sheriff Keith

 
boss

boss boss
sir/ma’am dad/mom Mr./Mrs./Ms.

 
Oscar Felix ad-hoc

(21)  
 
  (21) Rory: Oscar! Oscar  
  Oscar* Oscar  
  Oscar*  
  X(*) X(*) X(*)  

 
  Oscar  
 

Oscar Oscar* Oscar
Oscar* Oscar*

Oscar
Felix
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(7)-(10) (A)
X  

 
 (22)   

 a.  “X”.  
b.  The speaker is drawing the attention from the hearer by saying “X”. 

 
(22b) X

(1) Dean Mom Doc

(22b)  
(17b) (22b)

Dean
first name

(5) boss

 
 

loose talk

 
(17a) (22b) X

X

X
X

 
 
                                                        

* 18 2015 12 5

関連性理論に基づいた呼びかけ表現の分析
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1 
(21)  

 

. 2014. (Allot, Nicholas. 2010. Key Terms 
in  

Pragmatics. London: The Continuum International Publishing Group.) 
Carston, Robyn. 2002. Thoughts and Utterances. Oxford: Blackwell.  
Hill, Virgina. 2014. Vocatives: How Syntax Meets with Pragmatics. Leiden: Brill. 
Huddleston, Rodney and Geoffrey K. Pullum. 2002. The Cambridge Grammar of the English Language.  

Cambridge: Cambridge University Press. 
Leech, Geoffrey. 2014. The Pragmatics of Politeness. Oxford: Oxford University Press. 
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 1

(Abstract)

  This study attempts to clarify a difference of transmission characteristics from refusal messages made 

   by Japanese interlanguage speakers and those by American English speakers for a specific personal 

request, spotlighting a “politeness” point of view based on quantitative and qualitative approaches. 

The messages are respectively sorted by semantic formula, analyzed, and considered with a focus on a 

strategic way of “politeness” of each speaker. The results show that Japanese interlanguage-speakers 

   tend not to spell out their intention concerning about personal requests with social expectations, 

business-oriented matters which is different from American English speakers who may offer a better 

replaceable idea.     
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NR NR  
 

 
 

 
 

Abstract  
It is well known that in English the sentence like I {think/believe/suppose} Joe is drunk may be negated either as I 

don’t {think/believe/suppose} Joe is drunk (main clause negation, henceforth MCN) or as I {think/believe/suppose} Joe 
isn’t drunk (subordinate clause negation, henceforth SCN) with no difference of cognitive meaning. Many linguists argue 
that MCN is strongly preferred to SCN. The computer-aided analysis of a large scale corpus, however, shows that the 
above argument is invalid in the case where such verbs as suppose and suspect are used as the main clause predicate. It 
is claimed that the difference in the frequency of appearance mentioned above originates from the differences in the 
degrees of confidence conveyed by think, believe, suppose, and suspect. It is also argued that the functions of I 
{think/believe} [ p] are significantly different from those of I {suppose/suspect/guess} [ p]; the former conveys the 
speaker’s strong inclination toward [ p] while the latter conveys the speaker’s weak inclination toward [ p], which is 
also conveyed by I don’t {think/believe} [p].  

: 1.  2.   3.   4.  (inclination)  5. (confidence)  
 
 

 
 

NEG-Raising phenomenon NR  
 
(1) The pragmatics of contrary negation is clearest perhaps in the phenomenon of neg(ative)-raising, as in (11), where a 

matrix negation is interpreted as applying to an embedded constituent. 
(11) a. I don’t think you should do that. (= ‘I think you should not ...’) 

b. I don’t suppose you’d like to dance. (= ‘I suppose you wouldn’t...’) 
As many have noted (Lakoff 1969; Prince 1976), neg-raised sentences are typically felt as weaker and more 
tentative than their otherwise synonymous counterparts with lower-clause negation, and the phenomenon appears 
to be motivated in large part by the need to hedge or mitigate the expression of a negative judgment. In this sense, 
although the grammar of neg-raising may seem lawlessly illogical, it is animated by the best pragmatic intentions.  

   (Israel 2004:709) 
 

NR
NR Horn(1978)

NR (1992) suspect, 
contemplate Langacker(2004) suspect 2a  
 
(2) NR predicates: 
   a. opinion: think, believe, suppose, imagine, expect, reckon, %anticipate, %guess 
   a’. perception: seem, appear, look like, sound like, feel like 
   b. probability: be probable, be likely, figure to. 
   c. intention/volition: want, intend, choose, plan 
   c’. judgment/(weak) obligation: be supposed to, ought,  

should, be desirable, advise, suggest                          (Horn 1978:187) 
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Horn NR mid-scalar mid-scalar mid-scalar
 

NR (logical)
 (I) NR (main clause 

negation MCN) (subordinate clause negation  SCN)
NR MCN SCN

SCN I {think/believe} (that) [ p] I {suppose/suspect/guess} (that) [ p]
 

 
 

 
MCN SCN  

 
(3)There is a large number of complex utterances with transferred negation and the predicates think, suppose, imagine, 

believe (and a few others), to wit, 208 instances with first person personal pronoun and present tense, as opposed to 23 
non-transferred instances. (This amounts to a ratio of roughly nine to one).                        (Bubliz 1992:553) 

 
(4) The 66 conversation texts collected by Svartvik and Quirk (1980) showed that the ratio of using transferred negation 

and “not” is nearly ten to one. Xiong (1988) collected 74 sentences written by native English speakers, and he found 
that the verbs used in the main clauses were think, suppose and imagine and that most of the sentences used 
transferred negation. Chen (2005) also did a survey about the problem by analyzing 60 electronic documents which 
included 30 online chatting documents, 30 oral interview documents with native speakers and 30 articles. The ratio of 
using negative structure in the main clause or the subordinate clause was calculated and the similar conclusion was 
obtained as the above studies.                                                            (Liu & Song 2015: 56) 

 
(3) MCN SCN  9 1 (4) MCN SCN  10 1 MCN

 
 

NR MCN SCN  
 
3.1  

CNN Transcripts ([http://transcripts.cnn.com/TRANSCRIPTS/]) 
the CNN Transcripts Corpus CNN Transcripts CNN (Cable 

News Network. Inc.) (transcribe)
1998 1 2010 12 (5)

 
 
(5) The CNN Transcripts Corpus  

[Interview and Debate](616MB): 
    (a) Burden of Proof (BP)   

(b) CNN & Company (CC)    
(c) Crossfire (CF)   
(d) Larry King Live (LKL) 

    (e) Talkback Live (TL)    
 (f) others (i) Both Sides with Jesse Jackson (BS), (ii) Evans & Novak (EN), etc. 
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3.2  
NR think believe suppose suspect NR guess

The CNN Transcripts Corpus MCN SCN  
 

1: The CNN Transcripts Corpus I don’t   [p].(MCN) I   [ p]. (SCN)  
 MCN SCN Total 

think 32034(96%) 1279(4%) 33313(100%) 
believe 2525 (97%) 79 (3%) 2604 (100%) 
suppose 20 (42%) 28 (58%) 48 (100%) 

suspect 10 (11%) 82 (89%) 92 (100%) 
guess 8 (2%)  351(98%) 359 (100%) 

 
2: The CNN Transcripts Corpus I don’t    so. I    not.  

 I don’t  so I    not Total 

think 2816 (94%) 164 (6%) 2980 (100%) 

believe 145 (99%) 2 (1%) 147 (100%) 

suppose 0 (0%) 4 (100%) 4 (100%) 

suspect 0 (0%) 11(100%) 11(100%) 

guess 0 (0%) 23(100%) 23 (100%) 

 
think, believe suppose, suspect, guess MCN SCN

 
 
(6) I don’t {think/believe} (that) [p] [p] [ p]

I don’t {suppose/suspect/guess} (that) [p]
[ p] [p]  

 
I don’t {think/believe}  

 
(7) PERRY: Well, I think it's interesting, because, in part we don't know the mental health of this 10-year-old boy. 

Apparently, the one who did the shooting was actually very involved in sports and was supposed to be a good kid. 
But, obviously, the kid did not know between right and wrong. ... 
ELLICOTT: I think the one thing I would disagree on is that I don't think this kid didn't know the difference 
between right and wrong. He didn't know the difference between wrong and very wrong.           (TL, 2002/08/09) 

 
(8) BLITZER: All right, Senator Feinstein, you heard the accusation made by Senator Inhofe that this is misguided right 

now, how do you respond? 
FEINSTEIN: I disagree. I do not believe it is misguided.                                       (LE, 1999/04/18) 

 
(9) NOVAK: Congressman Ackerman, there's been a lot of reports that Senator Kerry is not doing well and a shakeup in 

his staff is needed. Do you believe a shakeup in his staff is necessary? 
ACKERMAN: I don't believe he's not doing well. I think he's doing absolutely spectacular. It's interesting. When 
there's a two-point difference in Kerry's favor, the Republicans keep saying, oh, it's within the margin of error.  

                                                                (CF, 2004/08/31) 
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Langacker (2002, 2004) epistemic control cycle ECC
ECC Baseline, Potential, Action, Result 4 Potential

formulation, Assessment, Inclination 3 NR ECC inclination
 

Mori (2009) I don’t {think/believe} (that) [p]  (mitigated denial) Langacker
[p] disinclination Profile Shift

 (mitigated assertion) Langacker [ p] inclination
[ p] inclination epistemic marker  

 

 
1 Propositional Attitude and Psychological Distance 

(Mori 2009:118) 
 

 
 

 
2 Profile Shift on Psychological Distance Scale 

(Mori 2009:120) 
 

(6)  
 

(10) I don’t {think/believe} (that) [p] [ p] ([ p] inclination) [p]
[p] disinclination I don’t {suppose/suspect} (that) [p]

I don’t guess (that) [p] guess NR [ p]
NR think/believe/suppose/suspect/guess inclination

 
 

I don’t {suppose/suspect/guess} (that) [p] [p]
Wierzbicka(2006) I {think/believe} NSM (natural semantic meta-language)

 [I don’t say I know] I {suppose/suspect/guess} [I don’t know]
confidence  

 
(11) I think [p]  

a. I say: I think like this: [p] 
    b. I don’t say I know                    (Wierzbicka 2006: 208 ) 
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(12) I believe [p]  
  a. I say: I think now that it is like this: [p] 

    b. I don’t say I know 
    c. I can say why I think like this 
    d. I know that someone else can think not like this                  (ibid.: 215 ) 
 
(13) I suppose [p]  

a. I say: I think like this now: [p] 
    b. I don’t know 
    c. I’m thinking about it now                   (ibid.: 208 ) 
 
(14) I suspect [p]  
    a. I say: I think now that it can be like this: [p] 
    b. I don’t know 
    c. I think that someone can know if this someone does some things 
    d. I think about it like this: if it is true it is not something good                            (ibid.: 239 ) 
 
(15) I guess [p]  

a. I say: I think like this now: [p] 
    b. I don’t know 
    c. if I have to say something about it now I want to say this                               (ibid.: 209 ) 
 
(16) If we compare it with I suppose, I believe sounds more confident. If we compare it with I think, I believe also sounds 

more confident, although the difference is not as sharp as in the case of I suppose.                       (ibid.: 214) 
 
(17) The component “I don’t say I know” explains why I believe sounds more confident than I suppose: I suppose implies 

“I don’t know”, whereas I believe implies only “I don’t say I know.”   (ibid.:215) 
 

confidence suppose, 
suspect, guess confidence guess confidence

 
 
(18)   weaker                       [confidence]                  stronger 

 -------------------------------------------------------------------------------------------------  
       guess      suppose                          think        believe     
                  suspect  
       MCN (mitigated) denial  
                    ??                            OK            OK 
 

I don’t {think/believe} (that) [p] [p] [ p]
I {think/believe} (that) [ p] I don’t {suppose/suspect} (that) 

[p] I don’t guess (that) [p] [ p]
I {suppose/suspect/guess} (that) [ p]  

suppose suspect MCN suspect
I think about it like this: if it is true it is not something good( 14d) evaluative component

component Langacker (2004)  “it (=NR) occurs when the matter is still in doubt, the 
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existence of inclination is presupposed, and the absence of other salient content causes the force of negation to be focused 
on the polarity of the inclination.(p.542 )” (13d)

 
 

 
 

Larry King Live 2008 4 2010 12 DVD
I {think/believe} (that) [ p] I  think/believe

I {suppose/suspect/guess} (that) [ p] I
{suppose/suspect/guess}

 
 

3: Larry King Live (2008.2 2010.10) I    [ p]  
 Stressed Unstressed/Reduced Total 

think 42 (76%) 13 (24%) 55 (100%) 
believe 3 (75%) 1 (25%) 4 (100%) 
suppose 0 (0%) 3 (100%) 3 (100%) 
suspect 1 ((17%) 5 (83%) 6 (100%) 
guess 1 (5.3%) 18 (94.7%) 19 (100%) 

 
 

 
(19) SIMPSON: She would be criticized if she were to drop out -- she's a quitter -- she's a -- she's damned if she does. 

Damned if she doesn't. And I THINK we are NOT paying attention to how much the gender card is being played 
against Hillary Clinton.                                                                    (LKL, 2008/03/28) 

 
(20) SIMMONS: We have a chance to nominate someone who really will be a change agent, and I THINK Barack Obama 

has NOT been in Washington. He does have the credibility with the American people.            (LKL, 2008/04/21) 
 
(21) OBAMA: If we’re willing to believe in what’s possible again, then I BELIEVE we WON’T just win this primary 

election, we WON’T win just here in Indiana, we WON’T just win this election in November, we will change this 
country. We will change the world.                                                           (LKL, 2008/04/22) 

 
(22) FARROW: ... So it’s great that you’re interviewing me, and I suppose you wouldn’t have had I not gone on a hunger 

strike.                                                          (LKL, 2009/04/27) 
 
(23) KING: Would he have died, Dr. Oz, without pain? OZ: I suspect he didn’t have much pain because as soon as you 

develop fibrillation, within seconds you pass out.                                             (LKL, 2008/06/16) 
 
(24) OBAMA: To her, you know -- when she was a little girl growing up on the south side of Chicago, I suspect she didn't 

think that was ever going to happen.    (LKL, 2010/06/03) 
 
(25) KING: How many songs? I guess you don’t even know. Have you written?                       (LKL, 2010/04/16) 
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I {think/believe} (that) [ p] I {suppose/suspect/guess} (that) [ p]  
 

Mori (2009) I {think/believe} (that) [ p] 3  
 

 

3 I {think/believe} (that) [ p]  
(Mori 2009:136 ) 

 
3 C0 (= C1) Conceptualizer ( I) P0 P1 I {think/believe} (that) [ p]

[ p] Proposition F1 Field D1 Dominion
C1 P0 inclination

C1 [ p] (positive judgment) C0

C1 P1 trajector landmark 2
C0 (= C1) (C1) P1 ( [ p] ) inclination

C1 trajector  

I {think/believe}

 
I {think/believe} (that) Joe is not drunk. (26) I {think/believe} (that) 

[ p] [ p] strong inclination  
 

(26) I {think/believe} (that) Joe is not drunk. 
     In my opinion, Joe must not be drunk. 
 

I {suppose/suspect/guess} (that) [ p] 4  
 

 
4 I {suppose/suspect/guess} (that) [ p]  

 
3 C0 C1 C1 (defocused) 
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C1 trajector I {suppose/suspect/guess}
epistemic marker maybe, perhaps epistemic adverb
I {suppose/suspect/guess}  

I {suppose/suspect/guess} (that) Joe isn’t drunk. (27) I 
{suppose/suspect/guess} (that) [ p] [ p] weak inclination I don’t 
{think/believe} [p]  

 
(27) I {suppose/suspect/guess} (that) Joe isn’t drunk. 
     {Maybe/Perhaps} Joe isn’t drunk. ( = Joe may not be drunk.) 
 

 
 

NR MCN SCN
NR think/believe suppose /suspect/guess

confidence MCN
MCN

SCN
SCN  
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Cool  

 
 

 
Abstract  

The objective of this proceedings paper is to investigate the meaning and usage of the 
discourse particle Cool using corpora; WordbanksOnline and English movie database. 
Firstly, citations from some English English and English Japanese EFL/ESL 
dictionaries are provided to illustrate the limited description of the target expression 
Cool in its use as a backchannel. Secondary, a corpus-based investigation of Cool is 
conducted for better descriptions of its discourse functions. 

 

 

Fries 1952 Single Free Utterance

1

Cool

ESL/EFL

Cool

 

 

 ESL/EFL  
Cool

ESL/EFL 1 8 1)

(1) CALD4 [s.v. cool] 
Adj, exclamation informal excellent: very good: 
‘Do you want to come with us?’ ‘Yeah, cool!’ 

(2) MWALED [s.v. cool] 
Often used to show approval in a genral way  

(3) MED 2 [s.v. cool] 
Spoken used for agreeing to something  or saying that something would be convenient:  
‘We could go to see a film.’ ‘Cool.’ 

(4) OALD9 [s.v. cool] 
APPROVING (informal) used to show that you admire or approve of sth because it is 
fashionable, attractive and often different:  
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(informal)people say Cool! Or That’s cool to show that they approve of sth or agree to a 
suggestion: 
‘We’re meeting Jake for lunch and we can go on the yacht in the afternoon.’ ‘Cool!’ 

1

excellent very good 2

approval 3

Cool

4

 

Cool ESL/EFL

5 6

 

(5) LAAD 2[s.v. cool] 
APPROVAL INFORMAL said to show approval, especially of someone or something 
that is fashionable, interesting, attractive, or relaxed: 
“At the end they opened the cages and let all the doves fly out.” “Cool.” 
AGREEMENT SPOKEN said to show that you agree with something, that you 
understand it, or that it does not annoy you: 
 “Okay, all done” “Cool.” 

(6) LDOCE6 [s.v. cool] 
APPROVAL informal very attractive, fashionable, interesting etc in a way that people 
admire  used in order to show approval: ‘I’m thinking of studying abroad.’ ‘Really? 
Cool.’ 
AGREEMENT spoken used to say that you agree with something, that you understand it, 
or that it does not annoy you: ‘I’m finished.’ ‘Cool.’ 

5 6 approval agreement 2

approval Cool

Cool approval

6 approval 5

Cool

5 6

agreement

6
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7 Cool

cool

Cool

 

(7) 3 [s.v. cool] 
 (( )) , , ; ( ) (great); (( ))

 
Wow! Cool! , [ ] 
(( )) , , 

Cool

8 8 Cool

7

 

(8) 5 [s.v. cool] 
 ( ) , , , , , It’s [That’s] cool. 

OK Cool!
 

, , , That’s OK.
. 

1 8

Cool

 

Cool

WordbanksOnline

 

2 EFL/ESL

WordbanksOnline  
 

(9) WordbanksOnline Cool  
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“Are we going to roll in hot and strafe?” Messer asked hopefully. “Only if they need us, 
and there's nothing else to do up here.” “Cool,” Messer said, trying to cover the dryness 
in his mouth with enthusiasm.  

—usbooks, BU-aM982636 
9

Cutrone(2010)  ‘Support and empathy toward the speaker’s 

judgment’ 

Cool 4 10

WordbanksOnline 4  

 

(10) Cool 2) 
  2) 

a. 3) 6 12.5%  
b. 4) 11 22.9%  
c. 5) 26 54.2%  
d.  5 10.4%  

11 Cool 6)  

 

(10)   

a.  
Listen, I got one idea, one way I might buy myself a little room to breathe, but I need a 
big favor from you.  
Cool. 

25th Hour, 2002 
b.  

One other thing.  If it does manifest, don’t even look into the girls eyes.  Whatever you 
do, do not address it.  Don’t speak to it.  It’s the devil. Leave that to me.  Do you 
understand? 
Cool. 
Do you understand? 
Yeah, I get it. 
Well, just say so. 

The Rite, 2011 
c.  

Kudrow wants to see me. 
Cool!  Maybe you'll get your own section.  
No. I, uh, I screwed up.  

Mercury Rising, 1998 
d.  

How 'bout this grey one?  
It's smaller. 
I think the orange works. 
Cool. 
Uh, do I have time to make a call 

Terminal Velocity, 1994 
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Cool ESL/EFL

Cool
 

 
 

1) cool

 

2) 87

 

CQL (Yeah Ward (2006) ):  

[word="\'|\""] [word="Cool"] [word="\.|\,|\!"] [word="Yeah|Okay"] [word="\,"] 

[word="cool"]  

3) ( ) Blundell et al. 

(1982), Uematsu (2000)  

4) Gardner 
(1998), Ito (2007)  

5) Goodwin(1986), Cutrone( 2010)  
6) Yngve(1970)

Wordbanksonline

 

 
 

Blundell, J., Higgens, J., and Middlemiss, N. 1982. Function in English. Oxford: Oxford University 

Press. 

Cutrone, P. 2010. “The Backchannel Norms of Native English Speakers: A Target for Japanese L2 

English Learners.” University of Reading Language Studies Working Papers Vol.2, pp.28–37. 
Deuter, M., J. Bradbery and J. Trunbull (eds.) 2015. Oxford Advanced Learner’s Dictionary of 

Current English. Ninth Edition. Oxford: Oxford University Press. [OALD9] 
Fries, C. 1952. The Structure of English. New York: Harcourt Brace. 

Gardner, R. 1998. “Between speaking and listening: the vocalisation of understandings.” Applied 
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Linguistics 19, pp. 204–224. 

Goodwin, C. 1986. “Between and within: alternative sequential treatment of continuers and 

assessments.” Human Studies 9, pp. 295–27. 
2003. 3 [

3] 
Ito, A. 2007. Functions of Backchannels in Japanese Casual Conversations: Comparing Single 

Back Channels and repeated Back Channels. Kobe: Kobe College Graduate Division of 

English. 

Mayor, M. (ed.) 2014. Longman Dictionary of Contemporary English. Sixth Edition. Harlow: 

Pearson Education Limiited. [LDOCE6] 

2003. 5 [ 5] 
Perrault, S.J. (ed.) 2008. Merriam-Webster’s Advanced Learner’s English Dictionary.  Spring field, 

MA: Merriam-Webster, Incorporated. [MWALED] 
Rundell, M. (ed.) 2007. Macmillan English Dictionary for Advanced Learners. Second Edition. 

Oxford: Macmillan Education. [MED2] 
Summers, D. (ed.) 2007. Longman Advanced American Dictionary. Harlow: Pearson Education 

Limited. [LAAD2] 

Uematsu, S. 2000. “The use of back channels between native and non-native speakers in English 

and Japanese.” Intercultural Communication Studies 10, pp. 85–98. 

Ward, N. 2006. “Non-lexical conversational sounds in American English.” Pragmatics and 

Cognition 14-1, pp.129-182. 

Walter, E. (ed.) 2013. Cambridge Advanced Learner’s Dictionary. Fourth Edition. Cambridge: 

Cambridge University Press. [CALD4] 

Yngve, V. 1970. On getting a word in edgewise. Chicago Linguistic Society 6, 567-578. 

 

Lee, S. (Director) and Beniof, D. (Screenplay). 2002. 25th Hour [Motion picture]. United States: 

25th Hour Productions. 

Hafstrom, M. (Director) and Petroni, M. (Writer). 2011. The Rite [Motion picture]. United States: 

New Line Cinema. 

Becker, H. (Director) and Konner, L. (Screenplay). 1998. Mercury Rising [Motion picture]. United 

States: Universal Pictures. 
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States: Hollywood Pictures. 

 

ATEM  ATEM Kansai Movie English Caption Database
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WordbanksOnline. (553,171,489 tokens). Glasgow: HarperCollins Publishers. 
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Abstract  

The purpose of this paper is to examine the functions of Japanese Causative Expressions 
“-(a)seru” . 638 examples of “-(a)seru” have been collected from TV dramas and this paper will 
present the findings based on the analysis about 43 examples used in the expressions of apology. 
The following are the main points. 1) 27 examples of “-(a)seru” are used in combination with 
fixed expressions such as “sumimasen” and “gomennasai” and 24 examples are combined with 
honorific expressions such as “o-suru”. 2) Combined with fixed expressions, “-(a)seru” explains 
what apology for and expresses the speaker’s regret in the combined form. 
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4 Olshtain  Cohen 1983
2009  

 
1   

a I’m sorry.  
b I apologize.  
c Excuse me.  

2 The bus was delayed.   
3  

a It’s my fault.  
b I was confused.  
c You are right!  
d  I didn’t mean to.  

 4 I’ll pay for the broken vase.   
 5 It won’t happen again.   

Olshtain  Cohen 1983 22-23  
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The Color of Tone 
Mark Campana, Kobe Gaidai* 

 
 
Abstract 
 This paper explores the harmonic effects of utterances in stance-taking. Those with a minimum of three 
tones are considered, perceived as simultaneous in rapid speech. Tone triads with affective meaning qualify the 
mental state of the speaker, the stance object, or relationship between speaker and audience. Stances are prime 
occasions for the display of affect and/or states of knowledge. Words are first replaced by nonsense syllables, 
preserving their prosody. The longest interval establishes a scale on which a third tone stands out. ‘Color’ refers 
to an analysis of tones that emphasizes both their qualities and quantities pace other tones. 
 
Keywords: stance, harmony, tone-of-voice, iterant speech 
 
1. Introduction   
 In this paper, we address the issue of prosody, particularly as it is heard in stance utterances—
expressions of (mostly) affect that characterize the speaker’s stance as a whole. ‘Prosody’ is taken here 
to mean paralinguistic, or ungrammaticized speech sounds that can be broken down into tones, rhythms 
melodies, and voice qualities. The focus here is on tones (or pitches), and the kind of meaning they can  
convey in animated settings, i.e. stances.  
 This paper is somewhat speculative. It does not report on experimental results, but rather 
proposes a course of investigation with testable hypotheses. As such, it should be considered as a 
prolegomena to a theory of tone-of-voice. The fact of the matter is, every time someone speaks the 
listener hears this TOV, and in myriad subtle ways it affects the thinking process—especially how the 
word meaning is understood in the stream of discourse. For better or worse, there simply is no way of 
getting away from it. For this and other reasons, examples of attested speech are almost worthless. It is 
better to study TOV in real, rather than disconnected time. 
 
2.0 Background, theory 
 In mainstream research (Crystal 1975; Wells 2006; Wichmann 2000), intonation is mostly about 
the three concepts, tonality, tonicity and tone. They have been studied intensively for many years, but 
less attention has been paid to the relationship of tones within and across intonation phrase boundaries 
(cf. Szczepek-Reed 2006 for a notable exception). It is one thing to identify three levels of High, Mid 
and Low tones, for instance, but quite another to assess the size of intervals between e.g. High and Mid, 
and/or to ascribe some kind of meaning (affective or epistemic) to three-tone combinations. Yet that is 
what this paper is about. 
 
2.1 The Stance Triangle  
 In its core meaning, a stance is a physical event whereby the stance-taker assumes a bodily 
position that signals a clear intention to the audience. One can imagine how something like ‘defiance’ 
can be acted out by assuming a defensive posture, etc. In speech situations, a stance may incorporate  
verbal meaning, but non-verbal channels like tone-of-voice are still relevant. In current sociolinguistics, 
stance has been extended to talk-in-interaction. Most research on stance refers to the Stance Triangle of 
DuBois (2007), who identifies the three corner as a) the subject (speaker); b) the object (that which is 
being evaluated), and c) the intersubjective, that which pertains to the social relationship between the  
speaker and audience. In this paper we focus on stance utterances, and how affect is articulated via 
prominent tones. Before proceeding to an analysis, however, it is first necessary to articulate the 
relevant assumptions which underlie it. 
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2.2 Natural Semantics Metalanguage 
 The general approach to tone-of-voice phenomena taken here is based on Natural Semantics 
Metalanguage (Wierzbicka 1999). There, emotion words (later, emotions) are decomposed into 
‘cognitive scenarios’, or short scripts made up of a limited number of terms. Some of the latter are 
called mental predicates, e.g. want, know, feel and think. To these may be added not, good and bad. The 
cognitive scenario of the  emotion word sad includes the propositions “I know that something bad 
has happened”, “I don’t want things like this to happen”, “I can’t think now that I will do something 
because of this”, “I know that I can’t do anything” and “Because of this, this person feels something 
bad” (mental predicates in bold). 
 Wierzbicka goes on to suggest that a syntax of facial expressions uses the same basic concepts as 
those found the metalanguage. In her theory then, not just emotion words, but emotions themselves (as 
articulated through muscles of the face) are defined in terms of these mental predicates. It is just a short 
conceptual leap for us to assume that vocal features can also reflect the mental states of wanting or not 
wanting, knowing/not knowing, feeling good/bad, or thinking. This sets the stage for how tone triads are 
seen as carriers of pragmatic (affective) information. 
 We propose that the mental predicates identified above—key components of the metalanguage—
correspond to real mental states as they occur in the minds of speakers and hearers during speech, and 
that the sounds of speech represent a medium for transferring awareness of such states between them.  
Surely the sounds themselves are not specific, given constantly changing nature of the speech context. 
Rather, they must be categories, or types that point to specific states, pace some object in the world. To 
illustrate, let pitches or pitch combinations indicate states of feeling good or feeling bad. Pitch range, or 
voice quality in general is a good conveyor of wanting or not wanting. Short tunes or melodies are most 
often associated with knowing or not knowing.  Synchronized rhythms (including tempos and metrical 
organization) represent higher-level processing, or thinking (NB: there is no mental state of not 
thinking). This, then, is the theory that underlies the analysis of pitch combination to follow. 
 
3.0 Data 
 Why do stance utterances make such good objects for study? For one thing, they appear to be 
very common: by my own rough estimate, as much as one-third, or 33% of utterances made in casual 
conversation. Second, although stance utterances combine with other utterances in a discourse to 
produce higher-order meaning, they represent a minimal unit in terms information, intonation, and 
organization. They are the type of entity that “moves a conversation along.” Finally, despite being key 
elements of talk-in-interaction, stance utterances are often devoid of significant lexical content—that is, 
there is little beyond sound that refers to the mental state of the speaker. The stance object is already 
known, and (dis)affiliation with the speaker doesn’t require much in the form of lexical content anyway. 
In short, stance utterances can be reduced to prosody fairly easily. 
 
3.1 Stance utterances 
 Consider a typical stance utterance “No, that’s not going to work either” spoken after several 
other alternative solutions to some ‘problem’ were rejected. There are two intonation phrases (divided 
by the comma in written form), but the single tone of the first one (“No”) establishes a reference point 
for the tones in the second IP to follow. The final word either was also pronounced with a decidedly 
lower tone than all of the preceding ones. Contrary to conventional thinking, this unaccented tone plays 
an important role in creating a harmonic effect, juxtaposed against the higher ones. 
 The following stance utterances were compiled by the author. Every one is different, and of 
course no stance utterance could ever be the same again, owing to the uniqueness of the situation in 
which it was produced. Some attempt is given here of background and/or mental state of the speaker; 
specifics regarding sound is given elsewhere. 
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(1) Stance utterances (English) 
 a. “I’m sorry, but that’s not exactly what I had in mind” 
 b. “... and he was like, but I’m the teacher you know?” 
 c. “No-no-no-no. Only force can be applied here” 
 d. “There’s a reason why we do this” 
 e. “What’s wrong with those people” 
 f. “I don’t even know if that’s enough” 
 g. “Sometimes they do, and sometimes they don’t” 
 h. “A little freedom can be a dangerous thing” 
 i. “It’s getting dark” 
 
(1-a) was spoken as a cryptic assessment of a facile attempt to resolve an issue. (1-b) is an instance of 
reported speech/gossip in which the quoted segment was given an exaggerated tone of authority. (1-c) 
was spoken as a rebuke to the other’s (perceived) incorrect line of thought. (1-d) was spoken as a 
rejoinder to the other, that obvious, under-appreciated factors would account for the aberrant behavior 
of the named participants. (1-e) was spoken rhetorically, i.e. presupposing that there is something 
wrong (the deictic those indicates psychological distance). (1-f) was spoken as an admission of having 
no clear idea about the amount. (1-g) was spoken ‘philosophically’ with parallel IP structures. (1-h) was 
spoken as cautious advice, and (1-i) as awareness of impending uncertainty. Stance utterances in other 
languages can be seen below: 
 
(2) Stance utterances in other languages 
 a. “J’en ai assez” (“I’ve had enough” [French]) 
 b. “So ist daß Leben” (“That’s life” [German]) 
 c. “Weh-nyaham-nyu(n)-nun” (“the reason is because” [Korean] 
 d. “Wakaranai desukedomo” (“I don’t know but”) [Japanese] 
 e. “Do:shite sono-koto-suru-no?” (“Why are you doing that?) 
 f. “Sometimes I feel like a motherless child” [Ritchie Havens] 
 
We may further note that song lyrics are often stance-like, e.g. as sung by Ritchie Havens (2f). 
 
3.2 Iterant speech 
 When analyzing stance utterances, it’s best to recall how they sounded in their original setting. 
One can always record a stance utterance and analyze its features acoustically. The problem is that the 
purpose or intention of the act will be lost or forgotten unless great care is taken to provide the context 
of prior talk, the relationship between speakers, and so on. Even then, the casual non-observer is too far 
removed from the speech situation to understand it completely. Stance utterances were not recorded in 
this study. Instead, bystanders (including linguists) were called on to reproduce the sounds iterantly, 
that is, by substituting nonsense syllables for words in order to focus exclusively on their prosodic 
features. 
 Consider the stance utterance “There’s a reason why we do this” (1-e) where “we” had been 
talking about the National Security Agency, the questionable activities of which were exposed by 
whistleblower Edward Snowden in 2014. Since then, various terrorist attacks occurred in the world, 
some in the West, where the speaker happened to be from. He was having a conversation with another 
male of similar age and background; over several years, they had established an amicable record of 
sharing viewpoints. Behind the speaker’s stance lay the belief that the NSA, if allowed to function 
properly, might have discovered a terrorist plot before it was carried out, thus avoiding many needless 
deaths. In effect, the speaker is defending the activities of the NSA. “We” refers to his in-group, 
possibly perceived as “well-intentioned Americans.” With this as background, the reader is invited to 
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imagine how the stance utterance might be expressed. The following demonstrates an accurate 
rendition in iterant form: 
 
(3) Iterant speech (||=intonation boundary) 
 a. There’s a reáson why we do this    [word stress only] 
 b. There’s a reáson why we do this    [sentence intonation] 
 c. dada DAda || da da Da da     [lexical replacement] 
  
As seen here, the utterance is divided into two intonation phrases, the ‘peak’ falling on the last stressed 
syllable of first IP. Boldface indicates ‘prominence’, a concept defined below (capital letters reflect the   
degree of prominence), and the grouping of syllables represents metrical/rhythm structure. (3c), then, is 
what an iterant form looks like. 
 
4.0 Synthesis   
 What does it mean for a tone to be ‘prominent’? Obviously more intensity on the syllable, or 
longer duration of the syllabic nucleus, etc. Unexpected deviations in pitch can also make a syllable 
seem prominent, especially when compared to preceding elements. It is also sometimes necessary to 
consider the initial and/or final tone of an utterance ‘prominent’, in order to produce a tritone (cf. 
below). Thus, even though they are difficult to define, prominent tones are easy to recognize and 
reproduce, especially by means of iterant speech. 
 In what follows, utterances with a minimum of three prominent tones are examined. By definition, 
fewer than three cannot carry affective-pragmatic meaning (Cook 2003). Utterances with more than 
three tones are also common, but the relations between the tones become more complex, and cannot be 
evaluated as easily as tone triads. 
 
4.1 On harmonization 
 Consider once again the stance utterance “There’s a reason why we do this” (1-d) with its 
intonation peak and iterant form. What exactly are the three tones which the speaker imposes to qualify 
his/her stance utterance? The following is an expansion of (3), with additional prominent tones marked 
in bold: 
 
(3’) Iterant speech (||=intonation boundary) 
 a. There’s a reason why we do this    [word stress only] 
 b. There’s a reason why we do this    [sentence intonation] 
 c. dada DAda || da da Da da     [one P-tone per phrase] 
 
 d. dada DAda da da Da da     [three P-tones, including final] 
 e. dada DAda da da Da da     [three P-tones, including initial] 
 f. dada DAda da da Da da     [3+ P-tones, final OR initial] 
 
Note that it also sometimes happens that the first and last tones of a stance utterance are the same. 
 Now, according to Cook (2003), three-tone combinations have acoustic properties beyond “the 
sum of their parts” —in this case intervals (= distance measured in Hertz). It is not necessary to delve 
into the issues studied by Cook regarding harmony; suffice to say that it entails higher-order effects of 
consonance, dissonance, chordal tension and resolution. Three is also a critical number: two tones 
produce just one interval, but three tones result in three intervals, each of a different size (usually).  
 In (3d), the final tone is assigned prominent status by virtue of being last, i.e. it could function as 
a third tone if necessary. Similarly in (3e), the first tone could enter into a three-tone combination by 
virtue of its unique position. Although either initial or final tone could become part of a triad, usually 
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both would not, unless the utterance only had three tones to begin with (3f). Once constituted, a triad is 
in position to generate harmonic effects, which can in turn be used to indicate pragmatic information. 
 
4.2 From melody to harmony (Levitin 2007) 
 From the beginning of an utterance to the end, tones are selected by the speaker and laid down in 
sequence. But is this how they are perceived? Levitin (2007) reports from studies on music that when 
tones are produced in rapid succession, they are perceived as being simultaneous. Should this happen in 
a stance utterance, the prominent tones would coalesce into a harmonic triad with the potential to 
convey pragmatic effects. We assume the speaker actually intends for this to happen, and that one 
corner of the Stance Triangle is singled out for qualification. The ‘chord’ thus produced may either 
implicate the speaker’s mental state, the stance object, or his/her (dis)affiliation with the listener. (In the 
oral presentation of this paper, a musical chord with similar structure to that of the stance utterance was 
played on a keyboard. Music invokes many other dimensions of sound, such as ‘major’, ‘minor’, and 
(un)resolved chords, the properties of which bear heavily on the specific interpretation of affect in any 
given situation.) 
 What leads to the pairing of sound and meaning here? By producing a tone triad with harmonic 
properties, the speaker establishes a ‘scalar context’ from the lowest tone to the highest, along which 
his/her evaluation rests—i.e. with the middle tone. (‘Inversions’ may also be possible, whereby the 
‘context’ runs along a smaller interval against which the third tone is juxtaposed. This is more likely to 
happen when the tones are perceived in sequence, i.e. as melody.) It is important to remember that this 
evaluation is expressed via pitch combinations, which in our modified version of Wierzbicka’s theory 
naturally indicate the mental states of feeling good or feeling bad, exhibiting the well-known property 
of valency associated with emotions. The tone that falls within the largest interval thus acquires 
positive or negative valency with respect to its position along a tonal scale. This “point on a scale” can 
the be paired with e.g. the mental state of the speaker (one corner of the Stance Triangle).  
 To demonstrate, when e.g. the speaker of (1-i) intones “It’s getting dark” with prominence on 
the initial (lowest), second (highest) and final syllable (somewhere in between), the proximity of the 
mid-tone to the highest one may reflect that of the speaker’s fear to the negative consequences that can 
befall a wayward traveler at night. (The italics in this sentence emphasize the parallel structures of 
sound and meaning. Note too that the order of tones presented in (3+) does not match that of their 
articulation in the stance utterance. This is possible given the effect noted by Levitin’s above.) 
 
(4) Matching scalar contexts: “It’s getting dark” (da DAda Da) 
 a. Sound: L(da)--------M(Da)---H(DA)    [=0--------*---0] 
 b. Meaning: Safe--------Level of concern---Dangerous  [=0--------*---0] 
 
Other scales related to the Stance Triangle can be indicated by a harmonic triad, such as the 
development of conclusions on a topic,  or even “What (how much) I think you know about me 
already”, etc. The not-so-radical claim being advanced here is that harmonic triads represent one way 
(among many) that speakers use to qualify their words, inviting the audience to consider their 
intentions. 
 
5.0 Summary and conclusion 
 Various consequences follow from the approach outlined above, some of which are addressed 
here. First, the analysis of prominent tones and their harmonic effects has clear links to music. What 
other musical properties might be found in everyday speech or stance utterances in particular? In music, 
three-tone combinations can resolve as major/minor chords, invoking a sense of familiarity. Major 
chords are typically associated with positive valency, minor ones with negative. A similar effect occurs 
in normal speech, when for instance the speaker produces a harmonious combination of tones to 
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reference valency, familiar to both self and other. Unharmonious triads are also known in music, and 
chordal properties of ‘tension’ and ‘unresolvedness’ can be observed in speech as well, particularly 
when the speaker wishes to convey a sense of non-familiarity. (The concept of musical ‘key’ is also 
present in speech, made possible by minor changes in articulatory setting—cf. Laver 1980). 
 Second, if tone-triads represent just one of several means by which speakers qualify their words, 
what others might there be? Facial expressions and gestures are obvious candidates, but stances can be 
taken without any visual context at all (e.g. on the telephone). The theory we are assuming predicts that  
voice quality and timing mechanisms (tempo, meter, rhythm) also play a role, as well as melody—the 
sequential arrangement of tones. Taken together, the wealth of coloring increases exponentially, each 
combination factors bound to a speech context, which of course includes the words themselves. 
 
5.1 About the data 
 In theory, no two discordant or harmonic tone triads can be exactly the same; subtle differences in 
pitch, timbre, and phrasing make every redition of a stance utterance unique—to say nothing of the 
lexical and situational meaning of the words with which they are co-articulated. Thus, a specific 
pragmatic meaning arises through recognition of what is being indicated, and how the interpretation of 
the sound should proceed, especially in relation to previous sounds. 
 One might ask how the pairing of harmonic sound and pragmatic meaning can be correlated. So 
far, we have only suggested that it can, but offered no convincing evidence of a special case. This is 
partly due to research design. By their very nature, stance utterances are performed by a single speaker. 
Listeners are always present, however, and their understanding of the effects we claim exist must be 
confirmed. This is not an easy task: asking them for information that is processed subconsciously will 
not work; repetition of the stance (as in a video-recording) entails a different set of circumstances 
altogether, with no sense of immediate goals. The only way that may lead to confirmation is through a 
detailed analysis of next speaker uptake. How does the audience behave after hearing the first speaker’s 
stance utterance? 
 A stance utterance doesn’t last for a long time—it only takes about 1.5 seconds to say “There’s a 
reason why we do this.” Moreover, just as one mental state is displayed, another can follow in short 
order. It is also normal for several stance utterances to occur over consecutive turns; this one could be 
easily followed by an answer to what was meant as a rhetorical question “It’s because we …”. Strictly 
speaking, however, it is beyond the scope of this study to consider more than one stance utterance at a 
time. For better or worse, that means analyzing it in isolation. 
 
5.2 On originality 
 Next I will clarify what is original in this (rather speculative) paper and what has been researched 
before—possibly even common knowledge in certain circles. This is important, since several different 
lines of research have been incorporated from various fields (acoustic phonetics, music, neuroscience, 
psychology, semantics and sociolinguistics, to be precise). 
 Natural Semantics Metalanguage (NSM) offers a concise theory of emotion-word semantics. The 
mental predicates that underlie cognitive scenarios played a special role in Wierzbicka (1999). I have 
altered them somewhat, and proposed that each dichotomy in the system has an audible signature too: 
the states of feeling good or feeling bad both rely mainly on pitches, and pitch combinations for their 
expression. Since pitch equals tone, it is not hard to see that their patterns deployment can produce 
some special effects, e.g. harmonic ones. Wierzbicka did not pursue this line of thinking. 
 The theory of stance comes from an oft-cited paper by DuBois (2007). The Stance Triangle is 
easy to understand and fits well with most other approaches. The marked emphasis on stance utterances 
is mine. Iterant speech was discussed in Nooteboom (2000). Teachers of language commonly use it in 
word- and sentence intonation practice, so it is in the public sector. As a form of aural authenticity, 
iterant speech must be performed, then discussed. In the future, videos of conversationalists—and 
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linguists— talking and performing in iterant speech should be made and studied. (This word does not 
roll off the tongue easily, and requires constant spell-checks—its inventor was not a native speaker of 
English. A better word would be ‘intonated’ from the verb ‘to intonate’ —neither of which, to my 
knowledge, have existed until now.) 
 Levitin provided the vital link between melody and harmony. There are important differences 
between them, but stance utterances are spoken quickly enough (hence quantifiable) to qualify for 
simultaneity in the brain. What I have done, is graft constructs of music theory found in Cook (2003) to 
the utterance itself, or rather to the three most prominent tones that constitute it (words aside, and that 
can’t be totally ignored either). These include such things as intervals and chords. Finer features of 
consonance/dissonance, tension/resolution are also manifest in daily speech, and deserve further study. 
 The idea that tone triads can carry emotional meaning comes from music theory via Cook, who 
immediately saw the potential for application to speech. The application to special, ‘performed’ types 
of speech, i.e. stance utterances is original to this author. I have also concluded (mistakenly, perhaps) 
that at some deeply subconscious level, speakers intentionally apply affective meaning to strings of 
spoken text, and that they do so pragmatically, matching beliefs of their world with sound. 
 
5.3 Last words 
 Tones refer to prominent centers of prosody, always expressed on vowels. Prominence is 
produced and perceived in accordance with the intentions and mutual (perceived) understanding of the 
speaker and the listener. Prominent tones do not exist in isolation; their meaning derives in part from 
other tones. Although prominent tones are produced sequentially in stance utterances, they may be 
perceived (and understood) as having occurred simultaneously. 
 We are aware of the Japanese term kowa-iro (‘color of voice’), but here color is used 
metaphorically to visualize sounds in combination. Coloring arises from the harmonic effect of tone 
triads. In music, at least three tones are required to impart emotional meaning, as in a chord. The three 
tones of a stance utterance can be applied (as a harmonic whole) to any corner of the Stance Triangle, 
i.e. the subjective, the objective, or the intersubjective. (Although it would be theoretically satisfying to 
think that each part of a three-tone triad could align with one corner of the Stance Triangle, this is not 
the case.) 
 Where does all this lead? The core claim of this paper has been that harmonies develop over the 
course of stancetaking, and stance utterances in particular. In a public way, speakers use the sounds of 
speech in order to communicate how they feel about something which they consider to be important. 
Most stances unfold within a single turn, but they can also be co-constructed. Harmonic effects may 
thus also be observed over multiple turns and speakers. This seems like a promising direction for future 
research. 
 
*Many thanks to the participants of the 18th Meeting of the Pragmatics Society of Japan, held at 
Nagoya University, December 6-7, 2015. Two anonymous reviewers were instrumental in sharpening 
the presentation of ideas. Further comments and/or questions from readers are welcome at either of the 
following addresses: campana@inst.kobe-cufs.ac.jp OR bugsofjapan@hotmail.com. 
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Repetition and Prosody of Japanese-Speaking Learners of Chinese  
in Intercultural Classrooms 

  
Chun-Mei Chen 

National Chung Hsing University 
 

Abstract  
This study investigates the forms and the prosody of repetition of Japanese-speaking learners of Chinese in 
intercultural classrooms. The method of analysis in the present study relies on observable orientations of the 
participants in classroom conversations. The results of this study indicate that repetitions were made as imitation, 
vocalized fillers, self-repairs, and indirectness. It was found that first-year language learners often repeat a large 
number of utterances addressed to them, and they often repeat their own utterances. The longitudinal study 
reports the construction of other-repetition and self-repetition sequence of novice L2 learners and provides 
implications for communicative tasks in intercultural classrooms. 

Keywords repetition, prosody, intercultural classrooms, L2 learners  
 
1. Introduction 
This study investigates forms and the prosody of repetition of Japanese-speaking learners of 
Chinese in intercultural classrooms. The longitudinal study reports the construction of other-
repetition and self-repetition sequence of novice L2 learners. Sperber and Wilson’s (1986) 
claim that the effects of repetition on utterance interpretation are by no means constant, 
repetition plays a role in discourse analysis and pragmatics. Rieger (2003) argues that 
repetition as a self-repair strategy is an orderly phenomenon in English and German 
conversations. Repair, according to Rieger (2003), consists of three components, the repaired 
segment containing the repairable, repair initiation, and the repairing segment. Repair 
organization is seen as one of the fundamental organizations of human interaction (Schegloff 
et al., 1977; Sidnell, 2011; Hayashi et al., 2013). In second language interactions, repetitions 
can be used simply as a means to take part in interaction as other linguistic resources are still 
lacking (Suni, 2009). Partial repetitions may be used to accomplish various actions in their 
particular contexts (Lilja, 2014). Repetitions can be used as candidate-hearings to check 
whether the repeated element was the one used in the trouble source turn (Koshik, 2005). 
Repetition can be used to indicate troubles in understanding or to show disagreements and 
accomplish other actions closely related to initiating repair (Schegloff, 1997). Repair is 
organized according to certain principles, initiated by the current speaker (self), or by the co-
participant (other) (Schegloff et al., 1977; Schegloff, 1992; Sidnell, 2006, 2011). 

Previous studies have reported contradictory results concerning the role of imitation in 
language growth. Imitation may play a more important role in the development of 
communicative competence than it does in the development of linguistic competence. 
Repetition can be exact, reduced, modified, or expanded (Huang, 2010). Some researchers 
made a distinction between imitation and repetition and suggested that children’s repetition 
may serve different communicative purposes, with imitation as one of them (Ochs Keenan, 
1977; Greenfield and Savage-Rumbaugh, 1993). The phenomenon of other-repetition has 
been treated as a communicative strategy.  

On the other hand, work in psycholinguistics has concentrated on the intelligibility of 
repeated words. Repetitions generally undergo phonological reduction processes which 
account for their lower intelligibility ratings (Curl, Local & Walker, 2006). Repetitions 
produced in naturally occurring talk-in-interaction did not adhere to the published findings 
regarding the phonetic structure of redone (Curl, 2004, 2005). Repetitions do exhibit similar 
relationships in stress pattern and loudness to that shown for the doubles, and there does 
appear to be a difference in articulatory patterns employed on the first and second sayings 
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(Curl, Local & Walker, 2006). Not all repetitions are deployed or treated as functionally 
equivalent by participants in interaction (Curl, 2005). Analytic work is required to show that 
instances of some proposed practice are deployed and treated in the same way by interacting 
participants (Curl, Local & Walker, 2006). It is unknown, yet, whether other-repetition or self-
repairs of second language learners in intercultural classrooms are communication-motivated. 

Schegloff et al. (1977) defined correction as one of several possible types of repair. 
Correction serves to replace an error by the correct linguistic form, whereas repair is not 
limited to the replacement of an error in spontaneous speech. The notions of correction and 
repair are crucial in second language discourse, as learners are developing their language 
skills and communicative strategies. Earlier work on other-repetition from discourse-
pragmatic perspective drew data from child speech, as discourse of children at the early stages 
of language acquisition is repetitive in nature. Tager-Flusberg and Calkins (1990) studied the 
role of imitation in the acquisition of grammar by examining speech data of children. It was 
found that the children used different forms of repetition to perform a variety of 
communicative functions. Other-repetition often reflects the children’s competence (cf. Ochs 
Keenan, 1977). Repetition in second language discourse has been less studied, not to mention 
the role of prosody in second language classrooms.  

The method of analysis in the present study relies on observable orientations of the 
participants in classroom conversations. Interlanguage pragmatics deals with how people use 
language within a social context. Development of linguistic competence in the second 
language is often embedded in the changes in accomplishment of social activities, not 
necessarily in the linguistic forms. This study presents data from Mandarin Chinese 
classrooms. Learners need to express a concept or an idea in Mandarin Chinese but sometimes 
find themselves without the linguistic resources to do so when assigned tasks in language 
classrooms. Conversational turn-taking is an interactional system, in which participants orient 
to the achievement of one speaker at a time with the minimization of gaps and overlaps. At 
the end of each possible turn constructional unit a transition-relevance place becomes 
available, which triggers the application of a set of rules in language classrooms. In reality, 
learners may repeat what the instructor says as the response, and the instructor may repeat 
again what the learners say as the feedback. Although the options of learner self-selecting or 
autonomy of next speakers in language classrooms are rather restricted, repetition carries 
various communication tasks in classroom activities. The present study focuses on the forms 
and functions of repetition which can be a resource for both other-repetition and self-repair. 
The study investigated the following research questions: 
1. What are the repetition forms and functions of first-year Japanese-speaking learners of 

Mandarin employed in intercultural classrooms? 
2. How does the prosodic feature reflect Japanese-speaking learners’ linguistic development 

in L2 classrooms? 
3. What is the role of repetition at the initial stage of language learning in intercultural 

classroom communication? 
 
Different languages and different cultures may demonstrate different timing and strategies 

in the production of self-repairs. In the study of Fox et al. (1996), English speakers use 
repetitions to delay the production of a noun, whereas Japanese speakers do not use the same 
strategy. Their study indicates that the structure of a particular language shapes the repair 
strategies of language users. Repetitions have been used as self-repair strategies and code-
switching conversation in language classrooms. Aside from the linguistic segments, it is also 
true that different social situations require different prosodic strategies. In Yaeger-Dror’s 
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(2002) study, language, culture, and social situation as three different loci of prosodic 
variation have shown that each of the three variables influences prosodic realization. In the 
present study, data were drawn from second language classrooms, in which the factors of the 
target language, the familiarity with the speakers, and the assignment of the tasks were 
controlled. Thus far, few studies are available for the understanding of discourse-pragmatic 
and prosodic aspects of second language learners’ other-repetition and self-repair in Mandarin 
language classrooms. In order to capture a whole picture of the role of repetition in second 
language discourse and intercultural classrooms, this study aims to investigate forms, 
functions, and the prosody of repetition in second language discourse from a prosody-
pragmatic perspective.  

 
2. Methodology 
2.1. Subjects and data collection 

In the present study, 36 hours of video-taping data were collected from three language 
classrooms of Elementary Chinese I (First-Year Chinese). Subjects include 11 Japanese-
speaking learners of Chinese (Subject 1-11, aged 18-26) with classmates from different 
countries, such as Korea, Thailand, Vietnam, United States and Germany. 

All the subjects had no background of the Chinese language before they enrolled in the 
language course, and they were either exchange or international students in Taiwan. The target 
language in the classrooms is Mandarin, whereas the languages for communication included 
English and Mandarin. The repetition tokens were collected from intercultural classrooms. 
The data included classroom discourse, from the very first week till the 18th week, the 
completion of the language course. The recorded data covered different tasks in the language 
classrooms, such as daily drills, role playing, oral presentations, interpersonal communication, 
skit shows, and discussion. The development of the learners’ communicative strategies was 
recorded and analyzed, and the language forms and functions of repetition were examined. 
Prosodic features were captured to facilitate the understanding of the repetition tokens in 
second language discourse.  

The repetition tokens and contexts of repetition were compiled, transcribed, and 
qualitatively analyzed. The prosody of the repetition forms was analyzed in terms of their 
pitch, duration, and gaps/pauses. The recorded tokens were sampled at 20,000Hz using the 
PCquirer and Pitch Work analysis system. 

2.2. Data analysis 
In the present study, other-repetition was defined as reproduction of a preceding utterance 
produced by another speaker (cf. Bloom et al., 1974; Corrigan, 1980; Tager-Flusberg and 
Calkins, 1990; Pérez-Pereira, 1994). Repetition as self-repair involves the replacement of one 
lexical item by another. The categories of other-repetition in the present study include exact 
repetition, reduced repetition, expanded repetition, and modified repetition. Exact repetition 
forms refer to the reproduction of all the words in the same order without any changes. 
Reduced repetition forms refer to the reproduction of omission of morphemes or content 
words from the utterance. Expanded repetition forms refer to the imitation of part the 
utterance that created by the speakers without target part of the utterance.  Modified 
repetition forms use part or all of an utterance. Example (1) shows the forms of the exact 
repetition and reduced repetition. 
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(1) The example of repetitions 
S6: Ni     lei   bu    lei? 

       you  tired  NEG  tired 
       ‘Are you tired?’ 

S3: Haihao. 
  Okay 
  ‘I’m okay.’ 

S6: Haihao…Duibuqi,  qing  zuo  qing zuo.  
Okay  Excuse me please  sit  please sit 
Ni  yao  he kafei……kafei  haishi lücha?  

  you want drink coffee…coffee  or green tea 
  ‘Okay. Excuse me. Please have a seat. Do you like to drink coffee or green tea?’ 

S3: Wo yao kafei.  
   I want coffee 
  ‘I’d like coffee.’ 

S6: En…kafei  
  En…coffee 
  ‘En…coffee.’ 

 
As shown in Example (1), Subject 6 (S6) repeated exactly the response of Subject 3 (S3) 

in Line 3, which shows the forms of exact repetition. When S3 gave the answer for his 
preference of drinks, S6 repeated the name of the drink only in Line, which shows the reduced 
repetition.  

Example (2) shows the repetitions as error correction and confirmation between the 
subjects, demonstrating communicative strategies. When the two learners were assigned in a 
group for skit shows, S1 repeated the error made by his partner and gave the correct forms.  

 
(2) The example of communicative strategies 
  S1: Ni   shenme  shihou  lai   Taiwan? 

  you   what    time   come  Taiwan 
  ‘When did you come to Taiwan?’ 

    S8: Zuotian    zaofan… 
        yesterday  breakfast 
        ‘Yesterday breakfast.’ 
    S1: Zuotian   zaofan……zao…zao…… zaoshang  zaoshang   
        yesterday  breakfast early  early   morning   morning 
        ‘Yesterday breakfast. Do you mean morning (yesterday morning)?’ 
    S8: Dui, dui, dui.  
       right, right, right. 
       ‘Right! Right! Right!’ 
 
The prosodic features of the repeated tokens ‘right’ were also analyzed. The 

measurements of the pitch and duration of the tokens ‘right’ is illustrated in Figure 1.  
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         Figure 1: Measurements of prosodic features of the tokens ‘right’ 

 
When S8 confirmed the utterance for the first time, the token ‘right’ has shown the 

highest pitch with the longest duration among the three repetition forms. As far as the tonal 
pitch contour is concerned, the first token has demonstrated the highest level of accuracy, and 
the last token the least. The measurements of the prosodic features confirmed the forms of the 
repetition tokens. Repetitions as confirmation have shown the first token with the highest-
level of accuracy, and the last token the least. Durations of the self-repair tokens have 
revealed that the shorter the tokens, the better the fluency; self-repair tokens of repetition did 
not show the correlation with the pitch values.  
 
3. Results and discussion 

 
Table 1: Repetitions in the first and last week of the language course 

Subject 
Repetition tokens 

1st week   
18th week 

Imitation 
1st week  18th week 

Self-repairs 
1st week  18th week 

S1 238  154 169 (71%)  31 (20%) 19 (8%)  86 (56%) 
S2 289  132 187 (65%)  25 (19%) 24 (8%)  81 (61%) 
S3 302  187 197 (65%)  36 (19%) 36 (12%)  96 (51%) 
S4 267  148 184 (70%)  30 (20%) 21 (8%)  68 (46%) 
S5 203  178 153 (75%)  42 (24%) 48 (24%)  72 (40%) 
S6 218  102 169 (78%)  32 (31%) 32 (15%)  79 (77%) 
S7 315  129 163 (52%)  45 (35%) 44 (14%)  96 (74%) 
S8 243  117 172 (71%)  33 (28%) 31 (13%)  70 (60%) 
S9 224  168 176 (79%)  62 (37%) 42 (19%)  88 (52%) 
S10 329  207 201 (61%)  37 (18%)  53 (16%)  101 (49%) 
S11 254  198 189 (74%)  23 (12%) 24 (9%)  93 (47%) 

Average 262  156 178 (68%)  36 (23%) 34 (13%)  85 (54%) 
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Table 1 shows the numbers and functions of the repetition tokens of each subject in the 
first week and the last week of the language course respectively. The numbers of repetition of 
the eleven subjects ranged between 329 and 203 in the first week of the language course, and 
the numbers were reduced to 207-102 with the average of 156 in the last week (the 18th week) 
of the course. The general patterns have shown that every Japanese-speaking learner of 
Mandarin Chinese used less repetition tokens at the end of the course. 

Measurements of the prosodic features of the repetition tokens have shown that the 
subsequent tokens bore better accurate pitch values and tonal contour than their preceding 
tokens in the category of imitation, whereas self-repair tokens of repetition did not show the 
correlation with the pitch values. Yet, durations of the self-repair tokens have revealed that the 
shorter the tokens, the better the fluency. The level of tonal accuracy is significant related to 
imitation, whereas the level of speech fluency is related to the communicative strategies. 

On the other hand, Japanese-speaking learners’ repetition as indirect strategy is correlated 
with longer pause and duration, narrower pitch range of the overall skeleton, and weaker 
intensity. Repetition tokens as negative responses from Japanese-speaking learners of Chinese 
were the least among the interlanguage corpora of the novice learners. Silence and repetitions 
as repairs are important cues for refusal and disagreements. The findings confirm 
communicative strategies of Japanese speakers in previous studies. Japanese speakers tend to 
minimize imposition, and use indirectness and honorifics (Brown and Levinson, 1987), and 
Japanese speakers use politeness in relation to group norms (Matsumoto, 1989) and their 
‘discernment’ (wakimae) of the situation. Expressions of disagreement may involve actively 
defending one’s opinion, attacking another’s position, or withholding approval. Silence can be 
used to avoid the imposition, confrontation or embarrassment which may not be avoided 
when one uses verbal expression (Jaworski, 1993; Jaworski and Stephens, 1998; Sifianou, 
1997). Silence can be used to perform most of the politeness strategies (Sifianou, 1997). In 
the present study, subjects were first-year Japanese-speaking learners of Chinese. They might 
search for a word, correct errors, use hesitation pauses or pause fillers in interactional 
discourse. We need to base our analysis on the participants’ behavior and perceptions in 
relation to the local context of interaction, the specific institutional context, and the wider 
cultural context. Communication problems are likely to occur among participants from 
different socio-cultural backgrounds. It was found that the Japanese-speaking learners of 
Chinese in the present study were acquiring communicative strategies through repetitions and 
interactions in the intercultural classrooms.   
 
4. Concluding remarks 
This study has investigated the forms and prosodic features of repetition in the classroom 
discourse of Chinese as a second language. The study made attempts to capture the role and 
functions of repetition of first-year Japanese-speaking learners of Mandarin employed in 
intercultural classrooms. The analysis in the present study relies on 36 hours of video-taping 
data from three Level-1 language classrooms. Participants include 11 Japanese-speaking 
learners of Chinese with classmates from different countries. Results have sown that repair 
initiation consisted of a cut-off, or vocalized filler, or a combination of both in L2 classroom 
discourse. Prosody of the repetition tokens has revealed that the level of tonal accuracy is 
significant related to imitation, whereas the level of speech fluency is significant related to the 
communicative strategies. First-year language learners often repeat a large number of 
utterances addressed to them, and they often repeat their own utterances (self-repetition). In 
the present study, Japanese-speaking learners of Chinese have been reported more indirect in 
classroom inquiry and error correction. Avoidance of disagreements can be a typical strategy 
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to prevent face-threatening and save the hearer’s face in language classrooms. Tokens of 
other-repetition attested among the Japanese-speaking learners of Chinese in the classrooms 
can serve as an indirect strategy to avoid expressions of disagreement in intercultural 
communication. Repetitions as indirect disagreement delivered by Japanese-speaking learners 
of Chinese were further verified by the quantitative number of repetition tokens in responses 
to the instructors and the shorter durations of the partial repetition tokens. 

Repetitions were produced as imitation, vocalized fillers, self-repairs, and indirectness 
among the novice Japanese-speaking learners of Chinese in intercultural classrooms. 
Repetitions as imitation were gradually reduced from the first week of the language course to 
the end of the course. On the contrary, the percentage of the repetition tokens as self-repairs 
was increased from the beginning of the course to the end of the course. Prosodic features of 
the repetition tokens have shown that the level of tonal accuracy is significant related to 
imitation, whereas the level of speech fluency is significant related to the communicative 
strategies. All the Japanese-speaking learners of Mandarin Chinese demonstrated their 
communicative competence through the use of other-repetition. Yet, repetition tokens as 
imitation played an evitable part in the classroom communication among the L2 learners, 
especially at the initial stage of L2 learning. It is suggested that first-year learners of 
Mandarin Chinese acquire more sophisticated usage of other-repetition in their target 
language communication. L2 learners’ use of silence, instead of verbally responding to the 
instructor’s elicitations, could be treated as communicative strategies in second language 
classrooms. When L2 learners had better Chinese proficiency, more polite forms were often 
attested in their statements. 

The present longitudinal study reports the construction of other-repetition and self-
repetition sequence of first-year L2 learners and provides implications for communicative 
tasks in intercultural classrooms. It was found in the present study that first-year learners of 
Chinese demonstrated their communicative competence through the use of other-repetition. 
Prosodic features can serve as hints for language instructors to evaluate the progress and 
development of L2 learners. Repetitions in intercultural classrooms were made as different 
functions, and they varied through different stages of L2 learning. Some instances of 
repetitions as communicative strategies were deployed by interacting participants in the 
intercultural classrooms. Other-repetition or self-repairs of second language learners in 
intercultural classrooms could be communication-motivated. The findings reported in this 
study have significant implications for the teaching and learning of Chinese as a second 
language with specific reference to L2 learners’ oral communicative competence and 
development. 
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Abstract 
  This study analyzes the metaphorical manifestations of divine images in the top 10 gospel songs 
on Billboard and iTunes as of June, 2015 via the Conceptual Metaphor Theory (Lakoff & Johnson, 
1980, 2003; Lakoff, 1987, 1993). Our finding illustrates that whilst the numerous metaphor types 
focus on God’s distinctive images, they all systematically follow the unidirectional, top-down 
hierarchy of the Great Chain of Being (Lakoff & Turner, 1989). Furthermore, the concepts manifested 
as the “chosen ones” to stand for God may be derived from the Bible, and the dimishing of the 
negative elements of the source domain for each metaphor are linked to the eternally perfect image 
held by God. In brief, this study sheds light on our overall understanding of the concepts of God in 
Western culture and contributes to the development of interdisciplinary studies. 
 

Keywords: conceptual metaphor theory, the Great Chain of Being, the Bible, God, gospel songs 
 

1. Introduction 
This study focuses on the metaphorical manifestations apropos of the divine images reflected in 

gospel songs with the aim of identifying the distinguishing features of the relevant cognitive 
mechanism. As metaphors regarding God in the Biblical literature have been broadly investigated 
(McFague, 1975; Walker, 1998; Charteris-Black, 2004; McVay, 2006; Moore, 2009; Eberhart, 2011; 
Kövecses, 2011; Ou, 2012), little attention has been paid to metaphors in Christian music, such as 
gospel songs, which is a time-honored music genre characterized by dominant vocals, call and 
response, as well as syncopated rhythms. Moreover, the interaction between the quintessence of the 
religion and its  peculiar metaphorical structures displayed by its related metaphors, let alone the 
cultural discrepancies exhibited by the metaphors with reference to God in Christianity and other 
religions, are rarely acknowledged. Therefore, based on an understanding the significance of 
metaphors in Christian culture and the uniqueness of gospel songs, this study employs the Conceptual 
Metaphor Theory (Lakoff & Johnson, 1980, 2003; Lakoff, 1987, 1993) to analyze the metaphors 
gathered from the top 10 gospel songs of June, 2015 on Billboard and iTunes respectively. According 
to CMT, metaphors result from the mapping between the abstract source domain and comparatively 
concrete target domain. Generally speaking, three kinds of conceptual metaphors can be identified 
according to the cognitive functions that they perform: (1) Structural metaphors, (2) ontological 
metaphors, and (3) orientational metaphors. Based on the framework of the theory, our intention was 
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to analyze the abstract figure of God with respect to its metaphorically cognizing process, its culturally 
distinctive mapping order in the Great Chain of Being (Lakoff & Turner, 1989; Kövecses, 2010), and 
its connection with the scriptures in the Bible. Our findings illustrate that the structural metaphorical 
representation of the divine image may focus on the Deity’s almighty aspects (e.g., GOD IS A 

CONQUEROR), merciful aspects (e.g., GOD IS A SAVIOR), and other novel aspects (e.g., GOD IS A 

LOVER). The ontological metaphors grant the Deity’s elusive quality a visible outline (e.g., GOD IS 

AN OBJECT), whereas the orientational metaphors highlight the Deity’s supremacy. The cognitive 
mechanism responsible for the copious images, then, reflects the unique structural-metaphor-dominant 
phenomenon, the unidirectional top-down hierarchy in the Great Chain of Being, the Biblical 
inheritance phenomenon, and the everlasting perfection of the divine essence. Further elaboration of 
the significant points of the study is presented below. 
 

2. Methodology 
The 20 gospel songs studied in the paper were collected from Billboard and iTunes, the two 

American music charts currently considered to have a level of authority and popularity. Selecting the 
top 10 songs from each chart respectively, we believe that these songs represent a certain degree of 
credibility and reflect the current tendencies in people’s music preferences.1 Adopting the Metaphor 
Identification Procedure (Pragglejaz Group, 2007: 3), we first scan the complete text-discourse to 
broad understand the song’s semantics, and then segment the whole text-discourse into lexical units. 
Next, after determining the contextual meaning of each lexical unit, we contemplate whether the 
lexical unit has a more fundamental meaning in other contexts, and decide whether the contextual 
meaning differs from the fundamental meaning. If the contextual meaning varies from the fundamental 
meaning and can be understood through mutual comparison, we then mark the lexical unit as 
metaphorical. In addition, with regard to the definition of God, we adopt the perspective of the Holy 
Trinity, and thus focus on lyrics mentioning God in the name of the Father, the Son, or the Holy Spirit. 
 

3. Results 
The results of the study demonstrate that the structural metaphors may shed light on God’s 

almighty, merciful, or other unique and novel aspects. The ontological metaphors are characterized by 
granting the elusive divine essence a visible contour, whilst the orientational metaphors take effect to 
make salient the sublime status of the Deity. 
 

                                                 
1 The top 10 gospel songs on Billboard are: (1) “Fill Me Up,” (2) “For Your Glory,” (3) “This Place,” (4) “I Am,” 

(5) “I Will Trust,” (6) “War,” (7) “Yes You Can,” (8) “Amazing,” (9) “Worth Fighting For,” and (10) “How 
Awesome Is Our God.” The top 10 gospel songs on iTunes are: (1) “Touch the Sky,” (2) “Holy Spirit,” (3) 
“Soul on Fire” (feat. All Sons and Daughters), (4) “Flawless,” (5) “How Can It Be,” (6) “Oceans (Where Feet 
May Fail),” (7) “Drops in the Ocean,” (8) “Shoulders,” (9) “Through All of It,” and (10) “Because He Lives 
(Amen).” 
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Table 1:The Incidence of Different Metaphors Concerning God in the Gospel Songs 

 

Kind 

Number Total Based 
on Kind 

(/Percentage)Billboard iTunes 

 Structural Metaphors --- --- --- 

focusing on God’s almightiness --- --- --- 

GOD IS A MAGICIAN 5 4 9 

GOD IS A KING 2 2 4 

GOD IS A CONQUEROR 2 2 4 

GOD IS A CREATOR 1 0 1 

focusing on God’s mercy --- --- --- 

GOD IS A SAVIOR 3 8 11 

GOD IS A FATHER 6 5 11 

GOD IS A SHELTER 2 2 4 

GOD IS A HEALER 1 2 3 

focusing on God’s other unique aspects --- --- --- 

GOD IS A LOVER 3 5 8 

GOD IS FIRE 2 3 5 

GOD IS A MERCHANT 0 2 2 

Subtotal Based on Source (/Percentage) 27 (77.1%) 35 (83.3%) 62 (80.5%) 

 Ontological Metaphors --- --- --- 

GOD IS A CONTAINER 5 5 10 

GOD IS LIQUID 2 0 2 

GOD IS AN OBJECT 1 1 2 

Subtotal Based on Source (/Percentage) 8 (22.9%) 6 (14.3%) 14 (18.2%) 

 Orientational Metaphors --- --- --- 

GOD IS HIGH 0 1 1 

Subtotal Based on Source (/Percentage) 0 (0%) 1 (2.4%) 1 (1.3%) 

Total Based 
on Source 

(/Percentage for each source) 
35

(100%)
42

(100%) 
77 

--- 

(/Percentage overall ) (45.5%) (54.5%) (100%)

Due to the limit of space, in the following section we provide one example for each major type and 
subtype. 
 

3.1 Structural Metaphors 
Offering a rich knowledge structure for the target domain of God, the structural metaphors, 

Source 
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under the force of metaphorical entailments, provides people a set of systematic mapping between 
plentiful correspondent elements of the concepts in the two conceptual domains, making conspicuous 
the diversity of interrelationship between the Lord and mankind. For example, (1)~(3) display the case 
of GOD IS A KING, which highlights the omnipotence of God. 

(1) For Your glory / I will do anything / Just to see You / To behold You as my King. (Asha Cobbs, 
“For Your Glory”) 

(2) No, this world, / It’s worth it. / is not my home. / So worth it. / But Your kingdom / here is worth 
fighting for. (Brian Courtney Wilson, “Worth Fighting For”) 

(3) Your grace abounds in deepest waters / Your sovereign hand / Will be my guide. (Hillsong United, 
“Oceans (Where Feet May Fail)”) 

Scrutinizing the structure of the mapping activated by this metaphor, we observe that the concept of 
the kingdom of a worldly king in the source domain overlaps with that of the kingdom of God in the 
target domain, namely, Heaven. Therefore, since a king is the dominator of his kingdom, it follows 
that God is the ruler of His country. 

 

Figure 1: The Mapping of GOD IS A KING 

Moreover, whilst a king reigns over his people and demands their submission, God governs the angels, 
human beings, and other creatures living in His heavenly and earthly lands and asks for their 
obedience. The law that maintains the morality and public order of a country, then, is related to the 
Ten Commandments that God bestows upon Moses who later spreads to the whole world. Finally, 
while a kingdom may frequently suffer attacks from its enemies, God’s country holds an eternal 
conflict against Satan and his minions. 
  The case of GOD IS A FATHER, then, can be observed from (4)~(6). Focusing on God’s 
tenderness, the metaphor shortens the distance between God and human beings via reflecting the 
nurturing and protecting aspects of God. 

(4) You held my hand and encourage me to stand / When they said I couldn’t do it / I heard you say 
yes you can. (Marvin Sapp, “Yes You Can”) 

Source: KING 

The king 

Kingdom 

People 

Law 

Reverence for king 

Enemies 

Target: GOD 

God 

Heaven 

Angels, human beings, etc. 

Ten Commandments 

Reverence for God 

Satan and demons 
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(5) You met me deep in my despair to show me / You would never leave me there. You claimed / 
because I was made for so much more. / I am Your child and I’m worth fighting for. (Brian 
Courtney Wilson, “Worth Fighting For”) 

(6) You’re straightening out my past and opening / every door. I am Your child / and I’m worth 
fighting for. (Brian Courtney Wilson, “Worth Fighting For”) 

Anatomizing the operation of the mapping of the metaphor, we realize that under the main framework 
based on the analogy between FATHER and GOD, human beings are compared to children and the 
faults or crimes committed by human beings are comprehended as the mistakes made by children. 

 

Figure 2: The Mapping of GOD IS A FATHER 

The truth that God accepts every appearance of human beings resonates with the fact that a father 
accepts every characteristic of his children. Equally, God’s love toward human beings is equal to a 
father’s love toward his children, whereas the bosom of God is a mirror of the home where a father is 
waiting for his beloved children. 
  The metaphor of GOD IS A LOVER provides us a unique perspective with which to access the 
image of God. Via making reference to the relationship between a pair of lovers, the metaphor  
emphasizes the intimate and affectionate sentiment displayed by God toward human beings. 

(7) … nothing can separate me from / Your love when there’s so much / More still worth fighting for. 
(Brian Courtney Wilson Worth, “Fighting For”) 

(8) You love me (You love me) / And no boundary / Can come between us / You have me (You have 
me) / And no power / Can separate us. (Israel & New Breed, “How Awesome Is Our God”) 

(9) If you wanna know / How far my love can go / Just how deep, just how wide / If you wanna see / 
How much you mean to me / Look at my hands, look at my side. (Hawk Nelson, “Drops in the 
Ocean”) 

In terms of the mapping of the metaphor, it is detected that GOD in the target domain is compared to 
LOVER in the source domain who exhibits sincere love toward his beloved one, human beings. 
Moreover, the rival in love who steals the heart of the lover’s beloved one draws parallel to Satan who 

Source: FATHER 

Father 

Children 

Children commit faults 

Father tolerates children 

Father’s love toward children 

Home 

Target: GOD 

God 

Human beings 

Human beings commit crimes 

God forgives human beings 

God’s love toward human beings 

God’s bosom 
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attempts to seduce human beings. 
 

 
Figure 3: The Mapping of GOD IS A LOVER 

The committed love between the lover and his beloved is associated with the pure love between God 
and human beings. Finally, the obstacles (possibly caused by a rival in love) that threatens the 
relationship between the pair of lovers resonates with the secular seduction (possibly caused by Satan) 
that breaks the relationship between God and human beings. 
 

3.2 Ontological Metaphors 
In referrence to the innate ability of human beings to identify experiences as entities or 

substances, ontological metaphors endow the divine quality a tangible outline which is easy to be 
conceptually categorized, grouped, quantified, and analyzed. For instance, in (10) we see God is a 
container (i.e., GOD IS A CONTAINER) inside which there is “a secret place” that can provide human 
beings protection that they are eager for, that makes them feel safe and free. 

(10) There’s a place in God where we can all be free / A place where God can get the best out of me 
/ There’s a secret place in God where He covers me. (Tamela Mann, “This Place”) 

(11) Holy Spirit, You are welcome here / Come flood this place and fill the atmosphere. (Francesca 
Battistelli, “Holy Spirit”) 

(12) Solo: And I’ll keep my mind / Choir: It’s worth it. Solo: Stayed on You Jesus. (Brian Courtney 
Wilson Worth, “Fighting For”) 

More precisely, this metaphor showcases a “container-inside-container” phenomenon, indicating that 
God is a container that holds the place, which turns out to be another container that holds human 
beings. (11) evinces that the Holy Spirit, a part of the Trinity, manifests Himself through a fluid state 
(i.e., GOD IS LIQUID), being able to be “pour[ed] out” from the triune figure and being able to “flood” 

Source: LOVER 

The lover 

The lover’s beloved one 

The rival in love 

The committed love between the lovers 

The obstacles (possibly caused by the 

rival in love) that threat the relationship 

between the pair of lovers 

Target: GOD 

God 
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and “fill” the space in which human beings live. Last, (12) depicts God as a flat solid thing (i.e., GOD 

IS AN OBJECT) upon which lies the human mind. 

3.3 Orientational Metaphors 
Processing the concept of God through basic human spatial orientation, orientational metaphors 

convey the unchallengeable lofty position of God. 

(13) I am guilty / Ashamed of what I’ve done, what I’ve become / These hands are dirty / I dare not 
lift them up to the Holy one. (Lauren Daigle, “How Can It Be”) 

The example demonstrates the metaphor of GOD IS HIGH, which clearly points out that human beings 
are in a place lower than the Deity; therefore, being afraid that they may not be pure enough, they feel 
hesitant to approach God, “the Holy one.” 
 

4. Further Discussion 
After analyzing the numerous types of metaphors employed to conceptualize the divine images 

in gospel songs, we discover three major findings in respect to the cognitive mechanism that yields the 
metaphorical manifestations. To begin with, we learn that no matter which aspect of GOD that the 
metaphors focus on, they all obey the hierarchy indicated by the traditional metaphorical system of the 
Great Chain of Being (Lakoff & Turner, 1989).2 That is, from these gospel songs, we can only 
witness how GOD is represented by the concepts in the lower classes of the Chain, and cannot see 
entities in the lower classes of the Chain are represented by the concept of GOD.3 Nonetheless, the 
phenomenon seems to be exclusive to Christianity (and its related religions), due to the fact that a 
broad comparison with Buddhism, which stresses the equality between all living beings and Taiwan 
aboriginal animism which bestows deities, non-human natural beings, and bygone spirits similar 
sacredness, showcases that the member(s) in the top hierarchy of the Great Chains of Being of 
different religions vary greatly. Second, we detect that the Biblical context is the pivotal ingredient 
that keeps infusing energy into the source domains of the metaphors, precipitating certain concepts to 
become the “chosen ones” to represent God. For instance, GOD IS A CREATOR may refer to the story 
of Genesis, whereas GOD IS A HEALER echoes the miracle of God’s curing serious human sickness 
(e.g., John 9, Mark 5:41-43, and Acts 19:11-12). Through this cross-spatial bond, the metaphor’s 
sharing of this conspicuously related and connatural thread of a conceptual basis could be easily 
passed down to the later generations, frequently responding to their antique homologues. Finally, the 
eternal perfection of God is also unveiled by the metaphors. More specifically, no matter what kind of 
concept is applied to understand the target domain, we see that all the human flaws lurking in the 

                                                 
2 The Great Chain of Being “accounts for how objects, or things, in the world are conceptualized metaphorically” 

(Kövecses, 2010: 151). The traditional Christian version tends to exhibit the hierarchy of GOD HUMANS  

ANIMALS PLANTS COMPLEX OBJECTS NATURAL PHYSICAL THINGS. 
3 While investigating how God is conceptualized metaphorically, we have also explored the possibility of 

non-divine beings being understood through God. However, there turns out to be no corresponding result. 
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source domains are sifted out, with the positive elements to sketch the divine image remaining. 
 

5. Conclusion 
In conclusion, through the assay of the 20 gospel songs from Billboard and iTunes by means of 

CMT, this study reveals that the metaphorical presentations of God are based on a distinctive cognitive 
mechanism. That is, the diversity of structural metaphors, ontological metaphors, and orientational 
metaphors are highlighted, and different dimensions of the Deity display an irreversible top-down 
cognitive process in the traditional Great Chain of Being. Furthermore, whilst the major dynamics of 
the metaphorical expressions seem to derive from the Bible, the negative elements carried by the 
source domains are eradicated so as to preserve the perfection of God. For future research, we would 
like to explore the figurative divine images from an intensive cross-religious standpoint, with the aim 
of further expanding the possibility of interdisciplinary studies with regard to human language and 
conceptual thinking. 
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<Abstract> 
In this paper we propose a framework for understanding backchannel (BC) behaviour which views 
BCs as a collaborative interactional management strategy that can be elicited by the speaker or 
initiated by the listener, and illustrate the ranges of BC behaviour produced by Japanese speakers of 
English-as-an-additional-language (JE) and by Australian speakers of English-as-a-first-language 
(AusE).  Based on a multimodal analysis of video-recorded dyadic conversations, BC behaviour in 
JE-JE and AusE-AusE interactions are shown to differ in sequential location, preferred BC type, 
frequency, BC initiation strategies, and use of extended sequences of BCs. Specifically, lengthy BC 
sequences in JE are shown to provide an opportunity for conversation participants to negotiate the next 
speaker and/or a topic change, while establishing strong rapport.  

Keywords : backchannel, collaborative interactional management, backchannel sequence, 
backchannel cue, turn negotiation 
 
 
1. Introduction 
Our ongoing study of backchannel (BC) behaviour across a range of English speakers from differing 
language and cultural backgrounds has identified differences in frequency, preferred BC types, 
sequential location, functions and initiation strategies. In this paper we propose a framework for 
understanding BC behaviour which views BCs as a collaborative interactional management strategy 
between conversational participants, and characterises both the ranges of BC behaviour produced by 
Japanese speakers of English-as-an-additional-language (JE) and by Australian speakers of 
English-as-a-first-language (AusE) as well as the striking differences that distinguish these two groups 
of speakers.  
 In particular, it is proposed that BC behaviour of JE speakers can be typified not only by the 
occurrence of BCs which are in response to the primary speaker's initiation (BC cues) but also by both 
a high frequency of BCs which are offered without the speaker's invitation, and extended BC 
sequences (cf. Iwasaki, 1997). In JE-JE conversations such sequences of BCs are analysed as having 
multiple functions including showing understanding, sharing mutual emotional status (rapport 
building), and negotiating turns. Specifically, lengthy BC sequences are shown to provide an 
opportunity for interlocutors to negotiate the next speaker and/or a topic change, while not threatening 
each other's face, and establishing a strong rapport. The distinctive BC behaviour displayed by JE 
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speakers is hypothesised to have originated from the unique BC behaviour in Japanese called aizuchi 
(Mizutani, 1985), as well as other discourse differences such as topic development strategies in 
Japanese (Otani, 2015). 
 In contrast, it is proposed that the BC behaviour of AusE speakers can be characterised by the 
occurrence of BCs which are in response to the primary speaker’s BC cues and which are occasionally 
followed by an acknowledgement to form a minimal BC sequence. Unlike JE, only intermittently are 
BCs offered without the speaker’s invitation. Given these differences in BC behaviour, speakers from 
different language and cultural backgrounds may have different expectations of their interlocutor’s BC 
behaviour, as evidenced for instance, in BC initiation strategies. 

 We begin this paper with a discussion of our data and then layout our proposed framework for 
analysing BC behaviour, which is based on this data. Drawing on one-minute segments of JE-JE 
conversation and AusE-AusE conversation from our data, we then illustrate our framework for 
analysing BC behaviour. Finally, we summarise our findings and findings from the literature to 
characterise the both range of BC behaviour produced by JE speakers and AusE speakers and the 
differences between them.  

2. Data 
Our data consist of a total of approximately six hours of video-recorded dyadic conversations: between 
two JE speakers (four female pairs and one male pair), between two AusE speakers (six female pairs 
and one male pair), and between a JE speaker and an AusE speaker (seven female pairs and two male 
pairs). All Japanese participants are either a holder of score 6.0 or above on IELTS, or working 
professionally using English (e.g., as a translator). Australian participants are all holders of a tertiary 
qualification. As our aim was to have conversations with stretches of single speaker narration during 
which to observe BC behaviour, participants were provided a topic of comedy films, TV programs, 
comics, or children’s books and asked to tell each other about some of their favourites. Other than 
providing a topic, the conversations were free flowing and ranged from approximately 15 to 25 
minutes. From each conversation, approximately two and a half minutes of data per speaker was 
selected consisting of stretches of single speaker narration of 25 seconds or more. The data was then 
transcribed for speech, nodding, eye gaze, and head/body movement using ELAN 
(https://tla.mpi.nl/tools/tla-tools/elan/). 

3. A framework for analysing BC behaviour 
In this section we present our proposed framework for conceptualising and analysing BC behaviour. 
To begin, since Yngve (1970) first introduced the term ‘back-channel’, a variety of approaches have 
been taken to identify and analyse BC behaviour (for more discussion, see Ike, 2016). In general, a BC 
is defined as a short vocal and/or non-vocal utterance by a conversational participant to the content of 
another participant’s speech (cf. Bavelas & Gerwing, 2011; Cutrone, 2005; Maynard, 1997). In 
particular, we define a BC as composed of one or more vocal (lexical such as yeah, yep, right, okay or 
non-lexical such as uh-huh, mhm, laughter) and/or non-vocal (head movement such as a nod or tilt or 
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facial expression such as a smile) elements, which does not constitute a floor change, and does not 
require acknowledgement from the other participant. Furthermore, while the function of a BC has 
traditionally been seen as that of a continuer (Sacks, Schegloff, and Jefferson, 1974) and a listener’s 
response strategy in conversation (e.g., Gardner, 2001), we argue that backchannelling is not a 
one-sided activity produced by the listener. Instead we propose that it should be viewed as a 
collaborative interactional management strategy that can be elicited by the speaker or initiated by the 
listener, developing Kita and Ide’s (2007) claim that it is a social interaction strategy of rapport 
building between conversational participants. 

More specifically, we define a BC instance as consisting of an optional BC Cue plus one or more 
BCs, where a BC Cue is composed of one or more elements overtly produced by the speaker with an 
aim of eliciting a BC response from the recipient. While Ward and Tsukahara (2000) claim a low pitch 
range to be the primary cue for a BC, we identify a range of prosodic and non-vocal elements such as 
a head movement (e.g., nod), eye gaze shift on, an appeal intonation, a sizable pause (e.g., > 180 
milliseconds), an inviting hand gesture, and/or a facial expression (e.g., emotive expression) as 
providing a BC Cue. A BC produced in response to a BC Cue is termed a ‘Speaker-elicited BC’ here, 
and the sequence of BC-Cue + BC(s) is termed a ‘Speaker-elicited BC instance’ (S-BC). In such cases, 
the listener orients to the speaker’s BC-Cue in producing a BC.  

Listeners may also orient to particular discourse locations to produce a BC. In such cases, our data 
show that the listener orients to the end of an intonation unit (IU), which may be signalled by prosodic 
cues such as a short pause (e.g., micro-pause/hold), a boundary intonation (e.g., continuing, final or 
truncation), tempo slowing, prosodic (non-lexical) lengthening of the final syllable, or an audible 
exhalation of breath (Du Bois, Chafe, Meyer, and Thompson, 2000), and offers a BC without an overt 
BC-Cue by the speaker. Such a BC is termed a ‘Listener-initiated BC’, and a series of one or more 
such BCs a ‘Listener-initiated BC instance’ (L-BC). 

In terms of functions of BCs, there are various taxonomies that have been proposed. For example, 
as previously noted, Sacks et al. (1974) consider ‘continuer’ to be the primary function of BCs. In 
contrast, Maynard (1997) identifies five functions: display of understanding of content, support toward 
the speaker’s judgement, agreement, strong emotional response, and minor addition, correction, or 
request for information. Meanwhile, Gardner (2001) claims that response tokens (i.e., BCs) function as 
discourse markers, dispreference markers, hesitation markers, assessment tokens, acknowledgement 
tokens, continuers, or newsmarkers. While Gardner’s analysis does include the continuer function 
proposed by Sacks et al. (1974), Gardner only looks at BC behaviour as being a ‘listener action’, thus 
overlooking the interactional aspects of backchannelling. The four broad functions which we identify 
in our analysis are: (1) continuer, in which the listener signals permission and expectation to the 
speaker to continue, (2) reaction, in which the listener expresses understanding/lack of understanding, 
agreement/disagreement, or an emotional reaction to the speech content, (3) encouragement, in which 
the listener positively encourages the speaker to talk more, and is often accompanied by a smile 
expression, and (4) BC acknowledgement, in which the speaker acknowledges the listener’s BC, 
opening an exchange of BCs between the speaker and the listener.  
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In such exchanges of BCs, which we term a ‘BC sequence’ (BC-Seq), the speaker orients to the 
listener’s initial BC as also being a BC Cue, and produces another BC (functioning as a BC 
acknowledgement), forming what we term a ‘minimal BC-Seq’ (i.e., one exchange of a listener’s BC 
and a speaker’s BC). Although the exchange may stop here, the listener and speaker may continue a 
simultaneous or sequential exchange of BCs producing an ‘extended BC-Seq’. Extended BC-Seqs are 
frequently observed in Japanese conversation, and Iwasaki (1997) describes them as “a turn-taking 
pattern consisting of a consecutive backchannel and back-backchannel expressions” (Iwasaki 
1997:673). In our data, in addition to the functions of individual BCs, we have found that the BC- Seq, 
as a whole, may display distinct phases with different functions, which we have categorised as 
acknowledgement, rapport establishment (building on Kita and Ide, 2007), encouragement, and turn 
negotiation.  

Overall, our proposed framework of identified types and functions of BCs and findings from our 
data are summarised in Table 1. 

Table 1. Types and Functions of BCs 
 S-BC L-BC BC-SEQ 

LOCATION Response to Speaker’s 
BC Cue 

IU boundary oriented Tendency to start with an S-BC

BCS 

More even balance of 
• lexical & non-lexical 
• vocal & non-vocal 
Greater display 
• deeper nod 
• higher volume 

Tendency for  
• non-lexical 
• non-vocal 
Minimal display 
• smaller nod 
• lower volume 

Minimal 
• tendency for Speaker’s BC to 

be nodding 
Extended 
• a range of BCs that always 

includes nodding 

FUNCTIONS Reaction 
Encouragement 

Continuer 

Acknowledgement 
Establish rapport 
Encouragement 
Negotiate turn 

 
As shown in Table 1, BCs in S-BCs tend to have a larger range of display than BCs in L-BCs, 

which are generally smaller both in volume and in movement. Our data also show that in a minimal 
BC-Seq there is a sole phase which functions as acknowledgement of the listener’s BC, while in an 
extended BC-Seq there are one or more additional phases which function to establish rapport, provide 
encouragement, or negotiate the next speaker/turn. 

4. BC Behaviour in Australian English and Japanese English 
In this section we present three examples drawn from one-minute segments of JE-JE conversation and 
AusE-AusE conversation to provide a flavour of our data and to illustrate our conceptualisation of BC 
behaviour which we laid out in the previous section.  

The first example, given in Figure 1, is drawn from a conversation between two AE participants in 
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which Nadia is telling Sophie how the characters in the movie Ice Age epitomize different types of 
people.  

Figure 1. Example of S-BC in AE-AE dyad: Nadia (speaker) + Sophie (listener) 

 

 
 

 

The last character Nadia mentions is the sabre-toothed tiger, which is at the start of the segment of 
transcript in Figure 1. As she finishes stating the saber-toothed tiger is sort of, she turns her head and 
eye gaze back to Sophie, both of which act as a BC Cue. Sophie responds to the cue with a reaction 
BC of seven downward nods. Nadia then describes the sabre-toothed tiger as vicious and me me me, 
kind of. As she begins her assessment that they [the characters] represent those kinds of people she 
gives another BC Cue by turning her head and eye gaze back to Sophie. Sophie responds with a 
reaction BC of three downward nods. In each case the BC instance is an S-BC as the BC is provided in 
response to a clearly identifiable BC Cue.    

The second and third examples are drawn from an extract of a conversation between two JE 
participants. In this extract Yumi is telling Ruiko about a movie in which a man who is a murder 
suspect claims he was travelling at the time of the murder, but the only witness who can verify this is a 
ghost. In the segment of the transcript given in Figure 2 there is an example of an S-BC followed by 
an L-BC. 

Figure 2. Example of S-BC and L-BC in JE-JE dyad: Yumi (speaker) + Ruiko (listener) 
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As Yumi nears the end of her remark that the man was uh suspect that he murdered his wife she 
turns, nods downward and shifts her eye gaze back to Ruiko, finishing with an appeal intonation. In 
response to this BC Cue Ruiko gives a reaction BC consisting of an upward nod and a vocal mhm. 
Like the examples in Figure 1, this is an S-BC. Yumi then goes on to say but he- he said, he insist that 
he was travelling, with Ruiko giving a single downward nod at the end of the IU containing said. 
Unlike the previous examples in Figures 1 and 2, there is no BC Cue here and instead the continuer 
BC is initiated by the listener, Ruiko. It is this type of BC instance that we are describing as an L-BC. 

Lastly, Figure 3 provides an example of a BC Sequence. In this segment of the transcript Yumi 
begins to wrap up her narrative of the movie with the assessment so the story is really fa- fantasy. And 
funny?    

Figure 3. Example of BC Sequence in JE-JE dyad: Yumi (speaker) + Ruiko (listener) 
 

 
 
 

As Yumi utters fantasy with a final boundary intonation contour, she turns her head, gives a 
downward nod and focuses her eye gaze back on Ruiko, producing a clearly recognisable BC Cue. 
Ruiko responds to the cue with four upward nods, which Yumi acknowledges with a further downward 
nod. This is followed by a period of simultaneous exchange of BCs, consisting of two separate 
downward nods and a vocal yeah by Yumi and a vocal mm and a series of six upward nods by Ruiko, 
which appear to function as establishing rapport between the two (cf. Kita and Ide, 2007). In the final 
phase of the BC-Seq, a negotiation for the next turn can be seen to take place during which Yumi nods 
twice downward and produces three beats of laughter. As Ruiko responds with laughter and leaning 
her body forward and up rather than by taking the floor, Yumi continues speaking. 

While examples such as these are only illustrative, our overall results combined with previous 
research indicate that JE speakers and AusE speakers have quite different styles of BC behaviour, as 
summarised in Table 2.  
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Table 2. Summary of Differences in BC Behaviour 
 JE speakers AusE speakers 
BC Instances • 1 min: S-BC (5), L-BC (5), BC-Seq (7) 

• S-BC and L-BC  
• 2-3 times more frequent 

• 1 min: S-BC (7), L-BC (0), BC-Seq (1) 
• predominantly S-BC 
• less frequent  

Primary type 
 

• Cue – head movement (nods) 
• BC – vocal + head movement (nods)  

• Cue – eye gaze shift on 
• BC – head movement (nods) or vocal 

BC-Seq • Minimal and extended BC sequences 
• Functions – acknowledgment, establish 

rapport, encouragement & negotiate turn 

• Typically, only minimal BC sequences 
• Functions – typically, only 

acknowledgment 

First, in the one-minute segment by the JE speakers there are five instances each of S-BCs and 
L-BCs, and seven BC-Seqs, totalling 17 BC instances. Meanwhile in the segment by the AusE 
speakers, there are seven instances of S-BC and one BC-Seq, totalling eight BC instances. These 
frequency differences support the findings in previous studies that JE speakers tend to produce two to 
three times more BCs than the speakers of varieties of English such as American English and AusE 
(Ike, 2010; White, 1989). Second, the BC behaviour of JE speakers is characterised by L-BC instances 
as well as S-BC instances whereas that of the AusE speakers is restricted to predominantly S-BC 
instances. Furthermore, previous studies have shown that for JE speakers head movement is the 
primary BC Cue and the primary type of BC is vocal + nodding (Ike, 2010; Maynard, 1987). In 
contrast our results suggest that for AusE speakers, the primary BC Cue is eye gaze shift on and the 
primary type of BC is nodding or vocal.  

5. Conclusion 
In this paper, we have proposed a framework for understanding BC behaviour that conceptualises it 
not as solely a listener response, but instead as a collaborative interactional management strategy that 
can be elicited by the speaker (S-BC) or initiated by the listener (L-BC). Furthermore, the proposed 
framework not only captures the range of different BC behaviours including BC Cues, BC elements, 
BC functions and BC-Seqs found in our conversational data produced by JE speakers and AusE 
speakers, but it also allows the similarities and differences in the BC behaviours produced by these 
two sets of participants to become visible.  

Through our in-depth analysis of BC behaviour and the framework that we propose, this paper 
provides further insight into our understanding of BC behaviour in intra-cultural (e.g., JE and AusE) 
settings, while also providing a foundation for analysing BC behaviour in inter-cultural (e.g., 
JE-AusE) communication settings, including how JE and AusE speakers negotiate differences in BC 
expectations and handle possible communication breakdowns and repairs. As well this paper provides 
a framework that can be used as a foundation for understanding the BC behaviour of participants from 
other language and cultural backgrounds. It is through research such as this that we add to our 
understanding of pragmatic practices in social interaction.   
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A Diachronic Pragmatic Account of Chayidian’s Ambiguity and Development 
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<Abstract> 

This paper provides an account of how chayidian ‘almost’ in Chinese developed ambiguity 

when preceding a negator, mei, from a usage-based, diachronic pragmatic perspective (e.g. 

Bybee 2007, 2010, among others). The development is characterized by factors such as 

chunking that resulted from frequent appearances of chayidian in a particular construction 

involving mei, and hyperbolic usage that eroded the adversity specification previously 

conditioning the interpretation of the sequence chayidian mei. This diachronic pragmatic 

approach adopted herein suggests that explanations for idiosyncrasies can be found in 

historically productive patterns and in discourse contexts. 

[Keywords]: chayidian, expletive negation, diachronic pragmatics, usage-based linguistics 

 

 

0. Introduction: The Ambiguity of Chayidian 

 Chayidian means ‘almost’ in Chinese. Curiously, it has ambiguity when it is followed by 

a negator mei, which can be interpreted as an expletive negator. For example1, 

 

(1) wo chayidian  mei  shu 

I almost  NEG lose 

‘I almost not lost (i.e. I almost won)’ 

(2) wo chayidian  mei  shu 

I almost  NEG lose 

‘I almost lost’ 

 

Both (1) and (2) have exactly the same surface structure, but their interpretations differ. While 

mei (1) negates shu ‘to lose’, it does not have the same function in (2); it is expletive. 

 This ambiguity has been generating interest since Zhu (1959). Both Zhu (1959) and Li 

(1976) propose a similar account of ‘undesirability’ from the perspective of the speaker to 

explain the ambiguity: the expletive negation applies when the predicate expresses an 
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undesirable situation. It can be found in (2) because it is typically undesirable for anyone to 

lose. However, this account is challenged by Biq (1989), who believes the ‘anomaly’ of the 

situation captures the use of expletive negation better. Examples (3) and (4) illustrate 

instances where anomaly is preferred over undesirability as the explicating factor: 

 

(3) ta  gaoxingde chayidian  mei   ba  ta muqin bao qilai 

3SG  happy  almost  NEG  ba  3SG mother hug up 

‘He was so happy that he almost lifted his mother up’ 

(4) chayidian  mei    gen ta  wo  shou 

almost   NEG  with 3SG  shake hand 

‘(I) almost shook hands with her (Princess Diana)’       abridged from Biq (1989: 79) 

 

It would seem rather odd that ‘lifting one’s mother up’ in (3) is something undesirable. 

Moreover, it is stated explicitly in (3) that the man almost lifted up his mother because the 

man was happy. In (4), it is also unnatural to say the speaker considers shaking hands with 

Princess Diana as something undesirable. However, both (3) and (4) have the expletive 

negator. Thus Biq proposes it is ‘the contextual anomaly of [the] event seen from the 

speaker’s point of view’ (1989:80) that sheds light on the use of the expletive negator: it is 

generally odd or unexpected to lift one’s mother up or to shake hands with Princess Diana. 

 More recently, Shu and Chang (2015) present a syntactic account in which two 

chayidian are distinguished, each with a different underlying syntactic structure. Similarly, 

Kaufmann and Xu (2013) give a polysemous account of chayidian, whereby in positive 

sentences chayidian is lexically a positive polarity item in positive sentences, but a negative 

one in negative sentences. They couch their analysis of the expletive negation pattern in terms 

of undesirability, too: it happens when negative polarity chayidian occurs with a semantically 

undesirable predicate. While both semantic and syntactic accounts may be well motivated 

theory-internally, no explanation is given as to how those two structures developed and where 

they originated at all in the first place. Additionally, past approaches have been predominantly 

synchronic. It is therefore this study’s objective to explain why there is ambiguity with the 

string chayidian + mei from a diachronic pragmatic perspective. 

 

1. Framework and Data 
 The usage-based framework assumes that language structure is shaped by language use 
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and explanation for synchronic linguistic structure can also rest in diachronic processes (e.g. 

Bybee 2007, 2010). Crucial to the framework is the idea that users experience and store 

tokens of expressions, from their discourse contexts to their morphosyntax. Users also 

generalize across tokens to form a network of constructions, defined as form and meaning 

pairings that occur with sufficient frequency (Goldberg 2006).  

This idea of a network requires us to contextualize chayidian’s development by 

examining its synonyms, because chayidian, and even the expletive negation pattern, did not 

appear out of thin air or exist in a vacuum; they must have been part of a network of 

expressions. As observed by Kauffman and Xu (2013) and Zhang (2007), xianxie and 

zhengxie function similarly to chayidian, meaning ‘almost’ and allowing expletive negation. 

Therefore, to make sense of the origin of chayidian’s ambiguity, instances of chayidian and 

its synonyms were retrieved from the Premodern Chinese section of the Center for Chinese 

Linguistics Corpus2 and then analyzed, described below. 

 

1.1. Xianxie 
 Xianxie is the oldest expression of the three. Xian originally means ‘danger; dangerous’, 

whereas xie means ‘slightly’. Its earliest attestation with the meaning of ‘almost’ is in a 

comment on a 5th century text by an annotator from the 7th century: 

 

(5) wei, xian  ye.    you jinren    yen  xian    bu    sha  er 

wei almost PTCL  but now.person  say almost NEG  kill  PTCL 

‘Wei means almost. But nowadays people say almost not kill’          from Han Shu 

 

In (5), xian is used to explain the meaning of wei ‘almost’ in the context of wei sha ‘almost 

killed’. Wei’s original meaning is also ‘danger; dangerous’. Most intriguingly, the annotator 

further adds that in his contemporary language xian bu is an equivalent in this context as well, 

even though bu is a negator. (5) thus demonstrates that the expletive negation pattern emerged 

as early as the 7th century, albeit manifested by a different negator, and the origin of three 

proximative expressions can be traced back at least as far as wei in the 5th century.  

 Other than xian, xianxie has more than one variant. However, the variation is beyond the 

scope of the paper; it will suffice here to point out that the variation of xianxie is based on a 

fixed xian with an optional degree modifier xie ‘slightly’, which itself contains a fixed xie and 

other optional elements such as the numeral yi- ‘one’ and diminutives -er, and -zi. Xianxie in 
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the 14th century and onward had been the preferred variant, until Modern Chinese, where xian 

alone is again utilized in news headlines, presumably for the economy of its short form. 

Xianxie only modify events that are undesirable, for example: 

 

(6) xianxie luo ma 

almost  fall horse 

‘Almost fell off the horse’                   from Romance of the Three Kingdoms  

 

1.2. Zhengxie 
 The original sense of zheng is ‘to vie for’. Later on it developed the meaning of ‘almost’ 

when in conjunction with xie, via the sense of ‘to differ’. Zheng by itself never means 

‘almost’, but similar to xianxie, the variation of zhengxie is based on an invariable zheng and 

the degree modifier xie and various other optional items realized around it, such as zheng + 

xie + er, an example of which is (7), from a text written during the 13th and 14th centuries: 

 

(7) zhengxier  bu    sha  le  yi   ge  ren 

almost   NEG  kill  ASP one  CL  person 

‘(I) almost killed someone.’                       from Bu Dai He Shang Ren Zi Ji 
 

Similar to (5), (7) has an expletive negator. Despite the negator, (7) does not mean ‘I almost 

not killed someone’, but ‘I almost killed someone’. Zhengxie only modify undesirable events. 

 

1.3. Chayidian 
 Chayidian resembles xianxie and zhengxie even though its phonological form might 

suggest otherwise. Cha originally means ‘to miss; differ’, similar to zheng in its extended 

sense; yidian is a degree modifier, literally ‘one bit’. Chayidian’s variation also mirrors those 

of xianxie and zhengxie: a constant cha is combined with a degree modifier dian, realized 

with an optional yi-, -er, or -zi. Xie was also a possible degree modifier in chayidian’s 

formation, but chayidian is preferred in Modern Chinese. In line with Kaufmann and Xu 

(2013)’s observation, our data show that chayidian in Premodern Chinese modify exclusively 

undesirable events. An example with an expletive negator is (8), from the 17th century: 

 

(8) chayidian mei   sang  le  ming 

A Diachronic Pragmatics Account of Chayidian‘s Ambiguity and Development

－158－



almost  NEG  lose  ASP life 

‘(I) almost lost my life’                             from Xingshi Yinyuen Zhuan 

 

2. Analyses and Discussion 

 Building on data collected from the corpus, this section presents analyses of chayidian’s 

history and explanations for chayidian + mei’s ambiguity. 

 

2.1. The Adverse Proximative Construction Schema 
 This paper proposes that there is a construction schema, called the adverse proximative 

schema. Historically it has at least wei, xianxie, zhengxie and chayidian as its members, even 

though wei and zhengxie have become obsolete. It modifies an adverse, undesirable event and 

contains an optional expletive negator. Its form and meaning are characterized as: form: 

[proximative (negator) VP]  meaning: [nearly suffered from doing VP]. This is motivated 

by the fact that its members, except for wei, in Premodern Chinese allow an expletive negator 

and unfailingly modify adverse events, unlike the more general proximative, such as jihu, 

which has no adversity specification and can freely modify any type of event. Because in the 

schema the interpretation is always constrained by adversity, (1) could not be well-formed 

historically: mei shu ‘not lose’ is not an adverse event from the perspective of the speaker.  

 The following is a particularly illuminating example that showcases the important role 

played by the speaker’s perspective in the usage of the adverse proximative: 

 

(9) wo wei    de  zhi 

I  almost get  it 

‘I almost got it (an important position assisting the emperor)’           from Han Shu 

 

Typically people would find any position close to the emperor desirable. However, in (9) it is 

established in the discourse that the speaker actually considers the position too laborious, 

therefore undesirable. The adverse proximative thus can be sanctioned in this context. Note 

that wei (9) is the same as found in (5). 

 

2.2. The Source of Ambiguity: from Adverse Proximative to Proximative 

 It is clear now that the undesirability account has its historical basis. However, how do 

we make sense of (1), (3) and (4), where the event is not undesirable, but mei can be found? 
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Explanations lie in two changes we can postulate on the basis of our data and understanding 

of the adverse proximative. First, chayidian and mei have been chunked and stored as a unit; 

second, chayidianmei and chayidian both have undergone generalization, shedding its 

adversity meaning component and resembling more like jihu, the most general proximative in 

Chinese. That is to say, chayidianmei and chayidian are functionally similar to jihu or almost, 
because they can describe any kind of event as almost realized, without necessarily conveying 

that the event is adverse. (1), (3) and (4) therefore receive a natural explanation. In (1), 

chayidian can modify mei shu ‘not lose’ because there is no adversity constraint. In (3) and 

(4), not only is there no adversity constraint, but chayidianmei also functions as a stored unit.  

 In short, ambiguity results from the loss of the adversity meaning, further complicated by 

the fusion of mei with chayidian. Previously the interpretation relied on the speaker’s 

perspective on the event as adverse or not, but now more contextual information has to be 

taken into account. For example, in order to correctly obtain the intended reading, given a 

surface structure like that of (1) and (2), a hearer might need to know more about the context, 

not just whether the speaker finds the event as unfavorable or not. 

 The two structures posited by researchers such as Kaufmann and Xu (2013) and Shyu 

and Chuang (2015), can be seen to have their origins in the fused chayidian(mei) and the 

original chayidian. However, they all treat the expletive negator as a feature of the item 

chayidian, which, from a diachronic point of view, misses the important generalization that 

the expletive negation pattern has been a historically productive pattern. 

 

2.3. More on the Fusion and Generalization of Chayidian(mei) 

 While it is not difficult to establish what changes have happened to chayidian(mei), 
given the history of chayidian(mei) as described above, the exact factors leading to the 

changes need further consideration: why did the fusion and generalization happen? A 

diachronic pragmatics approach offers an answer: chayidian’s use. Even though the expletive 

negation pattern has always been the feature in the schema, compared to xianxie, chayidian is 

more frequently associated with mei in Premodern Chinese: over 51% of its total instances 

co-occur with mei (17/33), whereas barely 7% of xianxie have mei (48/702). As stated by 

Bybee, ‘items that are used together fuse together’ (2007:316), chayidian and mei tend to be 

used together, thus they have been chunked as a unit (compare going to > gonna in English). 

Although it is also true that frequent co-occurrences of two items do not necessarily guarantee 

their fusion, given our data, it does not seem possible for chayidian + mei to have generalized 
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without them being stored together first.  

 Careful examination of the types of event chayidian modify in Premodern Chinese also 

reveals the reason why generalization happened: chayidian typically denotes a hyperbolic 

event involving ‘near death’ or ‘physical harm’. Over 63% of the tokens describe such 

scenarios (16 of ‘near death’ and 5 of ‘physical harm’, out of a total of 33 tokens), such as (8). 

Frequent exaggeration of ‘near death’ or ‘harm’ bleached chayidian(mei) of its notion of 

adversity, as users could take the tongue-in-cheek nature of the context with a grain of salt 

and gradually become ‘habituated’, in the sense of Haiman (1994), to the meaning of 

adversity or suffering. That is, the adversity meaning component failed to register in users’ 

mind because the severity of the situation was no longer a stimulus that they responded to. 

Adversity, then, was not essential to chayidian, as it had been. The role hyperbole plays in 

bleaching the stronger force of an expression is well attested, such as dreadfully becoming 

‘extremely’ from ‘to be dreaded’ (Geeraerts 1997:100). 

 The two changes would not have been possible if tokens of chayidian had not been 

stored. Its association with mei had to be remembered for them to be fused; so did the history 

of its hyperbolic pragmatics, without which the generalization could not have happened. To 

think in terms of a network, hierarchical organization of language also helps us make sense of 

the change from adverse proximative to proximative. Adverse proximaitves, by definition, are 

a subcategory of proximatives, with the more specific meaning of adversity. Thus the 

generalization into a proximative is well motivated within this hierarchical structure. 

 

3. Conclusion 

 This study shows that the ambiguity of chayidian + mei arose from chayidian’s fusion 

with mei and the generalization of chayidian(mei)’s adversity meaning. Previously chayidian 

participated in the adverse proximative schema, which unfailingly modified adverse events. 

Even though the schema contained an optional negator, it did not lead to ambiguity: knowing 

whether the speaker viewed the event as favorable or not provided cues to disambiguation. If 

the negated event was adverse, then the negator was a true one; if not, then it is an expletive 

negator. However, chayidian(mei) has been generalized into a proximative, similar to almost 
in English, of which adversity is not an essential meaning component. Ambiguity thus results 

from the lack of a clear, principled way of disambiguation. Mei can be analyzed as part of 

chayidian, or negating the following VP, but either analysis requires a lot more contextual 

knowledge than just whether the event coded is adverse or not for the speaker. This study also 
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shows that a usage-based and diachronic approach that focuses on pragmatics can provide 

explanations for synchronic idiosyncrasies. The use of chayidian + mei led to its changes 

(fusion and generalization). The changes are also domain-general cognitive processes that are 

not limited to language, such as chunking (Bybee 2007) and habituation (Haiman 1994). 

 

Notes 
1. This paper uses the following abbreviations: 3SG= 3rd person singular; ASP= 

Aspectual marker; CL= Classifier; NEG= Negator; PTCL = Particle. 

2. CCL Corpus: http://ccl.pku.edu.cn:8080/ccl_corpus/index.jsp?dir=gudai 
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Abstract 
David Kaplan proposed a semantic theory of indexicals which claims that I, here, and now 
refer respectively to the agent, the location, and the time of the context of utterance. Kaplan 
assumes real-time, face-to-face utterances. However, we have various occasions to use 
recorded and written messages, in which indexicals may be used in nontrivial ways. Familiar 
examples include a voice message left on an answering machine and a post-it note attached to 
someone’s office door (e.g. ‘I am not here now’). This paper introduces major views 
conducted from philosophical perspectives and demonstrates how various pragmatic factors 
together play an important role in determining the references of indexicals used in recorded 
and written messages. 

Keywords : 1. Indexicals, 2. Reference, 3. Recorded and written messages, 4. Pragmatic 
factors 
 
 
1. Introduction 
Kaplan (1989) proposed a semantic theory of indexicals which claims that I, here, and now 
refer respectively to the agent, the location, and the time of the context of utterance. To be 
noted, Kaplan assumes real-time, face-to-face utterances. However, we have occasions to use 
recorded and written messages, in which indexicals may be used in nontrivial ways.  
Familiar examples include a voice message left on an answering machine and a post-it note 
attached to an office door. We need a theoretical framework which covers such cases as well. 

The literature in the area of philosophy presents a crucial involvement of pragmatics. 
Previous work has been proposed in such a way that a new view aims to replace the others. 
This paper reconsider the relation between different views and demonstrates how various 
pragmatic factors, mentioned by different views, together play an important role in 
determining the references of indexicals used in recorded and written messages.  
 
2. Example 1 
2.1. Empirical analysis 
We will see five examples. The first example concerns a recorded message. Suppose that John 
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records the message (1) on his answering machine to be used in his office during his travel. 
 
(1) Hello. I am not here now. Please leave a message. 
 
The basic structure of the voice message is as follows. In the recording, John speaks the 
message as though he were talking to a future caller. To be noted, ‘I am not here now’ is 
intended to describe his future situation. In the playback, the message comes into effect at 
each phone call. ‘I am not here now’ means that John is not in his office at the time of the 
phone call. Here are some examples. If John records a message at 2 p.m. on October 10th, and 
there is a phone call in his office at 3 p.m. on October 12th, then I refers to John, here refers 
to his office, and now refers to 3 p.m. on October 12th. Next, if there is another phone call at 4 
p.m. on October 13th, then now refers to 4 p.m. on October 13th. Next, if John changed his 
office using the same phone number and used the voice message (1) during another travel, 
then the reference of here is his new office. 
 The literature introduces the notion of the deferred utterance intuition. Intuitively, the 
context of interpretation, where the references of indexicals (i.e. I, here, and now) are 
determined, is the context of playback. In Sidelle’s (1991) term, the message becomes a 
‘genuine utterance’ in the playback. Sidelle analyzes the case of a recorded message as 
‘arranging to make an utterance at a later time, or, if one likes, deferring an utterance’ (p.535). 
This intuition is called the ‘deferred utterance intuition’ (henceforth, DUI). In a sense, Sidelle 
extends the notion of an utterance so that it covers not only a real-time, face-to-face utterance 
but also an occurrence of linguistic expressions for communicative purposes. For Sidelle, then, 
the context of playback is both the context of interpretation and the context of utterance. 
 
2.2. Major views and their relations 
Let us see major views proposed in the literature and their relations. 
 
2.2.1. The context of tokening view 
Cohen (2013) proposes the ‘context of tokening view’. According to Cohen, the references of 
here and now shift to the playback context, but the reference of I remains in the recording 
context. This analysis is based on DUI and works well for here and now. But the reference of 
I is controversial. 

Here are the problems. First, ‘I am not here’ in (1) means ‘John is not in his office 
(because he is traveling)’, not ‘because he is recording’. We shouldn’t reduce the truth of (1) 
to the discrepancy between the recording and the playback contexts, as Cohen does. Second, 
the analysis does not work when one uses a message recorded by somebody else. For example, 
if Mike records a message on behalf of John, the reference of I will be mistakenly predicted to 
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be Mike, according to Cohen, although it should be John. It seems that the reference of I 
should be the one who authorizes the content of the message, not the one who just speaks the 
message. 
 
2.2.2. The intentionalist view 
Predelli (1998) proposes the ‘intentionalist view’. According to Predelli, ‘written and 
recorded messages are to be evaluated with respect to the intended context of interpretation’ 
(p.115). In the case of an answering machine, the intended context of interpretation is the 
context of playback, in light of DUI. 

This view seems to work well even when somebody else recorded the message. For 
example, if Mike records a message on behalf of John, the reference of I is evaluated with 
respect to the intended context of interpretation (i.e. the context of playback). It is John, who 
authorizes the content of the message in that context. This view also distinguishes an actual 
playback from a test playback. In the case of a test playback, which is made in an unintended 
context of interpretation, the indexicals are not evaluated and therefore have no reference. 
 
2.2.3. The coventionalist view 
Corazza, Fish and Gorvett (2002) proposes the ‘conventionalist view’. According to Corazza 
et al., a crucial role is played by the conventional/ social setting in which the utterance takes 
place, rather than the intention of the speaker. 
 

…… it is a matter of the setting or broad context whether a given word, for instance, 
is used with such or such a conventional meaning. …… we can argue that our social 
practice with regard to the way we use answering machine and post-it notes is 
conventionally ruled in such a way that it allows someone to use a token of the first 
person pronoun produced by someone else to refer to herself (p.12, with original 
italics). 

 
In this view, even though Mike records the message, the reference of I is conventionally 

determined to be John (‘the conventional agent’, in their term). 
It seems that what this view indicates is that the users of an answering machine (John, in 

our example, and the callers) should share, as background knowledge, the conventions 
concerning the machine. Otherwise, the message can be misunderstood. For example, if John 
inappropriately intends that now refers to the recording time, rather than the playback time, 
that will result in miscommunication between John and the caller. 

The conventional/ social setting seems to introduce pragmatic presuppositions to be 
shared by the participants in recorded and written messages. This view thus does not replace 
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the intentionalist view: The two views focus on different aspects of communication. 
 
2.2.4. The recognized context view  
Romdenh-Romluc (2006) proposes the ‘recognized context view’. According to 
Romdenh-Romluc, the use of indexicals is constrained by what a linguistically competent and 
attentive audience (Ac) can understand, rather than the intention of the speaker and the 
conventional/ social setting.  

He criticizes the intentionalist view, as follows: 
 

… The sort of language with which we are dealing here is public language, the 
uttered sentences of which have public meanings. …— i.e. the utterance can in 
principle be understood — by more people than just the utterer (p.265). 

 
He also criticizes the conventionalist view, as follows: 
 

The problem with this view (Note. the conventionalist view) is that it cannot 
adequately explain how reference is fixed in cases where the utterer uses an 
indexical expression in an unconventional – but intuitively acceptable – way 
(p.268). 
  
A convention is an established way of doing things; to do something in a certain 
way on only one or two occasions does not constitute a convention (p.269, with 
original italics). 

 
In fact, if an answering machine is used when it is not conventionalized yet, it is still 

likely that Ac would understand the message correctly. So, why is it possible? In this case, 
analogy seems to come into play on the hearer’s part. This view thus indicates the role of 
additional factors besides intention and convention (e.g. analogy). 

We have the following assumption. For a successful communication, it is necessary that 
the speaker and the hearer are cooperative. The speaker needs to express his/her intention in 
an appropriate way so that the hearer can understand it, while the hearer is expected to 
correctly interpret the intention of the speaker as well as the conventional/ social setting. 

Given this, it seems that the recognized context view does not replace the intentionalist 
and conventionalist views but highlights the role of the hearer in a successful communication. 
 
2.2.5. Shifty characters view 
Michaelson (2014) proposes the semantics of indexicals according to three context types 
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(face-to-face, answering machine, and postcard). For the answering machine context, the 
character (i.e. the function from indexicals to their references) is posited as follows: 

Answering Machine ‘I’ refers to the owner of the line 
‘here’ refers to the location of playback 
‘now’ refers to the time of playback (p.528, part of his (8)) 

 
The semantics for here and now is based on DUI, as in the context of tokening view, 

among others. The semantics for I empirically makes sense but I consider that it is motivated 
by the convention of an answering machine, indicating that the view is actually compatible 
with the conventionalist view. 
 
3. Example 2 
Next example concerns a written message. Suppose that a post-it note ‘I am not here now’ is 
attached to the door of Joe’s office. According to DUI, the context of interpretation is that in 
which one reads the attached message. 

Let us focus on two views, the conventionalist view and the recognized context view, 
which were introduced in the previous section.  
 
3.1. The coventionalist view 
Corazza et al. (2002) provides an example that Ben writes and attaches the post-it note to 
Joe’s office door to mean ‘Joe is not in his office now’.  

They argue that if the note is attached to Fred’s office, it will mean ‘Fred is not in his 
office now’, even though Ben intends to mean the same message about Joe. Based on this, 
Corazza et al. argue against the intentionalist view, saying that a crucial role is played not by 
the intention of the speaker but by the conventional/ social setting in which the utterance takes 
place (i.e. the note is read).  

To be noted, however, Ben would choose a setting which reflects his intention. For 
example, he will not intentionally attach the note to Fred’s office door. He may mistakenly do 
so. In this case, the note will be interpreted in a context unintended by him. Given that 
Predelli argues that the indexicals are to be interpreted in an intended context, the indexicals 
will have no references in this case. The interpretation in the ‘conventional setting’ in the case 
of a mistake (e.g. the note is attached to Fred’s office) will result in miscommunication.  

As in the case of a recorded message, the conventional/ social setting shared by the 
speaker and the hearer seems to introduce pragmatic presuppositions rather than being a 
crucial determinant of the indexicals. Thus, it is fair to say that the conventionalist view does 
not defeat the intentionalist view. 
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3.2.The recognized context view 
Let us consider three cases.  

First, suppose that a post-it note ‘I am not here now.’ is attached to an office door and that 
the office is used only by John. In this case, linguistically competent and attentive audience 
(Ac) would understand that I refers to John, here refers to the inside of the office and now 
refers to the time when the note is read. There seems to be no problem. Second, in the same 
post-it setting, suppose that the office is shared by John and Mike. In this case, it is not clear 
who I refers to: It may refer to John or Mike. 

Third, suppose that there are name plates of John and Mike beside the office door and 
post-it notes are attached as in Figure 1 (a) and (b). In (a), the note means: John is not in the 
office now. The speaker and the hearer share as background knowledge the convention (i.e. 
the locational relation between the note and the name plate, and between the name plate and 
the office). In (b), if it is an intended context, I may refer to both John and Mike. In contrast, 
suppose that John wanted to attach the note as in (a) but, in a haste, he attached it as in (b). In 
this case, the reference of I will not be interpreted correctly. 

Thus, we see the following. In order for the audience (Ac) to interpret the message 
correctly, it is necessary that s/he understands/ infers the relevant person’s intention, among 
other things, with the help of the conventional and other pragmatic settings. The message 
should be interpreted in the intended context of interpretation.  

 
4. Example 3 
Next example also concerns a written message. Suppose the following (Predelli 1998): 
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Jones expects his wife to come home at six, and writes ‘I am not here now’ at four, 
with the intention of informing his wife that he is away from home at six. However, 
Jones’s wife only reads the message at ten (p.110, with my modifications). 

 
For Cohen (i.e. the context of tokening view), now refers to ten, when the interpretation 
actually takes place. For Predelli (i.e. the intentionalist view), now refers to the intended time 
of interpretation (i.e. six). Furthermore, Jones’s wife may consider that she was late and 
interpret that ‘now’ refers to the time she was supposed to come back (i.e. six). Thus, the 
intentioinalist view, the conventionalist view, and the recognized context view work together 
for the identification of the reference of now. 

What if the message was ‘I will be back two hours from now.’ In this case, Jones’ wife 
has no idea about when the message was written, and Jones assumes that. Thus, now 
presumably refers to the intended time of interpretation (i.e. six). 
 
5. Example 4 
Next example concerns a postcard. Shifty characters view by Michaelson (2014) posits the 
character for the postcard context as follows (p.528, part of his (8)): 

Postcard  ‘I’ refers to the author 
‘here’ refers to the location of production 
‘now’ refers to the time of production 
 

His proposal works well for example like ‘It’s beautiful here now’ (Michaelson 2014, p.525). 
However, there are counterexamples, such as (2) written in the postcard. 
 
(2) {Is it sunny now? / It may be raining now.} 
 
In (2), now refers to the time of interpretation in both cases. Here, linguistic factors (an 
interrogative and a modal context) have an effect on the reference of now. Now apparently 
refers to the expected time of interpretation. Note that now and here are asymmetrical: here 
apparently does not refer to the location of interpretation, as illustrated in the infelicity of the 
following: {# Is it sunny here? / # It may be raining here.} 
 
6. Example 5 
Lastly, suppose that John has a trouble with his throat and cannot speak. So, he gives a lecture 
using computer-synthesized sounds he prepared. The sounds start with (3). 
 
(3) [Computer-synthesized sounds] Hello. Thank you for coming here. I have a problem with 
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my throat now, so I will give a lecture using computer-synthesized sounds.  
 

The audience will understand that I refers to John, even though it is produced by the 
computer, here refers to the room, now refers to the time of the lecture. Here, John’s intention, 
pragmatic setting/ convention, and competence of the audience together play a role in 
determining the references of the indexicals. Specifically, John uses the computer in such a 
way that the audience will understand the message and identify the indexicals correctly. 
 
7. Conclusion 
Table 1 illustrates the relation between the proposed views and the pragmatic factors in focus.  
 

Table 1. Pragmatic factors indicated by different views 
Proposed view Pragmatic factor(s) in focus 

Intentionalist view Speaker’s arrangements/expectation on the context 
Recognized context view Hearer’s understanding of the context in general and 

the speaker’s intention 
Conventionalist view Conventional setting (linguistic and extra-linguistic)
Other linguistic context, analogy, extra-linguistic elements

 
Different views focus on different pragmatic factors. There is no single factor which 

alone plays a crucial role in determining the references of indexicals. The intentionalist view, 
the conventionalist view, and the recognized context view are compatible with each other and 
come into play together. The references of indexicals are determined with a collaboration of 
the participants (i.e. the ‘speaker’ and the ‘hearer’), on the basis of the conventional/ social 
setting, linguistic context, and other pragmatic factors. 
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Abstract 
This paper examines the ways in which teachers and students at an eikaiwa (English 
conversation) school collaboratively create interactional space. Conversation analytic 
examination of video-recorded interaction in a small group lesson revealed that while 
participants largely oriented to conventional classroom roles, at times students made 
spontaneous contributions. What emerged from the observations is that in this setting, where 
importance is placed on holding a conversation, participants shifted roles to interact as peers not 
only in the fluency-focused warm-ups, but also in the form-focused textbook-based sessions. 
The collaborative effort created opportunities for varied participation. 
 
Keywords: classroom interaction, conversation analysis, interactional competence, participation 
 
 
1.  Introduction 

 English conversation schools are ubiquitous in Japan. Commonly referred to as eikaiwa 
gakko/kyoshitsu ( / ), these schools advertise that they offer their clients lessons 
that are designed to enhance their conversation skills by providing students opportunities to 
engage in conversation with teachers, most of whom are native speakers. People of all ages and 
background are attracted to the prospect of developing their interactional competence, a 
competence that is seen to be lacking among many Japanese, despite the compulsory English 
language education at junior and senior high schools (and now at elementary school). For many 
of the students, these conversation schools are the only places where they can try out and 
improve their English conversation skills. 
 Despite the amount of time and money some people spend on these lessons, little is 
known of what actually takes place within the walls of these classrooms. Many of the existing 
research on eikaiwa schools have taken a discourse analytic perspective. Appleby (2013) 
examines the construction of professional identities of 11 white male Australian teachers who 
have worked in various language educational settings in Japan including eikaiwa schools. 
Through an analysis of their narratives, she observes that the teachers struggle to maintain a 
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balance between professional/pedagogical aspirations and the commodified ‘extroverted and 
eroticised white Western ideal for male teachers.’ In another study on advertisements of large 
franchise eikaiwa schools, Bailey (2007) concludes that these schools are ‘eikaiwa wonderlands’ 
where the akogare, or romantic yearning, of the predominantly female clientele are fulfilled. 
Kubota (2011) questions whether conversation schools have anything to do with learning or 
education. She combines the results obtained from interviews of the various stakeholders and 
observations of community eikaiwa schools. Commenting on how the exchanges in the eikaiwa 
lessons sometimes ended up as social talk in Japanese, she concludes ‘learning eikaiwa for 
leisure seems to be more related to the notion of consumption than investment.’ She suggests, 
however, that the lessons she observed were community-based lessons and may be different 
from those at larger franchised eikaiwa schools. 
 To shed some light on the interaction which actually takes place in an eikaiwa lesson, this 
study examines a video-recorded lesson at a thriving commercial eikaiwa school. A 
conversation analytic approach is taken to investigate the interactional practices in the 
classroom. One focus will be whether or not the interactions studied are in any way similar to 
those of more formal language classroom interaction. Another area of interest is whether or not 
opportunities for language learning are created. 
 
2.  Literature Review 

 Due to a lack of studies that examine the interaction at conversation schools, studies on 
other more formal language education settings are referred to as a starting point.  
 There has been increased interest in language use both in and out of the classroom since 
the late 1990s. Firth and Wagner’s article (1997) which called for a closer look at language use 
from an emic perspective is often cited as a turning point in second language acquisition 
research. Underlying many studies which place interaction at the centre of its focus is the belief 
that language learning and teaching should be seen as ‘a social process rather than a social 
product’ (Zhu, Li, Seedhouse, & Cook, 2007). In other words, the interest is in looking at how 
mutual understanding is achieved and maintained, and how resources, both linguistic and 
embodied, are used. This requires a sensitivity to the social context (Block, 2003) and how the 
learners themselves as social beings engage in the learning process (Mori & Hasegawa, 2009). 
 While the teacher-initiated three-part sequence, initiation-response-feedback (Sinclair & 
Coulthard, 1975), is considered characteristic of classroom discourse even in more 
communicative-oriented classrooms, recent studies which work within the framework of 
conversation analysis have provided a more context-sensitive account of how participants in 
language classrooms use linguistic and embodied resources to achieve intersubjectivity and how 
language learning opportunities are co-constructed (Kasper, 2009; Seedhouse & Walsh, 2010). 
Many studies have focused on the teachers’ actions. Koshik (2002), for example, identifies how 
teachers leave phrases incomplete for the students to finish off, or what she calls Designedly 
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Incomplete Utterances. Other studies include teachers’ reliance on students’ visible conduct for 
assessing knowledge status (Sert, 2013), teacher’s use of gestures and gaze in turn allocation 
and repair (Kääntä, 2012), and repair initiation using gestures (Seo & Koshik, 2010), to name 
just a few. Learner-initiated sequences (Jacknick, 2011; Waring, 2009) have also been examined. 
In her microanalysis of classroom interaction, Garton (2012) examines how learners engage in 
sophisticated interactional work to create learning opportunities for themselves. Sert and Walsh 
(2013) focus on how students show they have insufficient knowledge and how interaction is 
co-constructed with teachers. Understanding classroom interaction as a multi-party event in 
which participants who are not the ratified speakers play a part has also been discussed (Schwab, 
2011). 
 A useful concept for this paper is interactional competence. Focusing on interactional 
competence in the classroom, Walsh (2011) defines it as the ‘teachers’ and learners’ ability to 
use interaction as a tool for mediating and assisting learning’ (p. 158). He stresses that it is not 
enough for a learner to speak grammatically correct sentences and argues that being 
interactionally competent requires being aware of the local context, showing understanding, 
asking for clarification and being able to repair interactional trouble (Walsh, 2011, 2012). He 
also argues that opportunities for varied participation and, by extension, learning, are created 
when teachers and learners make interactional space which is appropriate for the specific 
pedagogical goal of the ongoing interaction (Walsh & Li, 2013). 
 
3.  Data collection 

 The extracts examined in this paper come from a video recordings of a 40-minute eikaiwa 
lesson (3 adult Japanese learners and a native English speaker teacher). The lessons were 
recorded using two camcorders (JVC) for capturing wide-angled views of multiple participants 
and a four-lensed 360-degree meeting recorder (King Jim Meeting Recorder) for capturing 
frontal images of all four participants. Prior written consent was obtained from all participants. 
 
4.  Analysis 

4.1.  Physical setting 
It is apparent from the physical arrangement of the classroom that the school places importance 
on informality and a symmetrical student-teacher power relationship. The teacher (Ed, all names 
are pseudonyms) and the intermediate-level students (Ami, Mari, Nana) sat facing each other 
around a kidney-bean shaped table on stylish swivel chairs (see Fig. 1 for seating arrangement). 
There were no whiteboards, lecterns or designated seats for the teacher, i.e. nothing to suggest 
conventional teacher-student hierarchy. Instead of a blackboard, the teacher used a designated 
A4-sized sheet to jot down notes to share with the students across the table. After the lesson, the 
sheet is photocopied or photographed by students who want a copy. 
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Fig. 1. Seating arrangement 
 
4.2.  Assuming conventional classroom roles 
 Despite this symmetrical relationship suggested by the physical setting, it quickly became 
apparent that the participants oriented to conventional classroom roles most of the time with the 
teacher bearing the responsibility of classroom management. The teacher posed questions to 
students in turns by naming students or using embodied actions such as body orientation, gaze 
and gesture to indicate who speaks next. They were also in charge of topic management. At 
times the teachers addressed their questions to all students, but participants tended to respect a 
one-teacher-to-one-student-at-a-time pattern once a student-teacher interaction was established. 

4.3.  Awareness of pedagogical aims 
 Although the interaction was on the whole led by the teacher, closer observation of the 
interaction showed that the participants engaged in maximising each other’s interactional space. 
This reflected their awareness of the pedagogical goals of each part of the lesson. For example, 
in the warm-up sessions, their awareness that this part of the lesson was devoted to fluency 
practice was apparent from the fact that the teachers tended not to correct linguistic error and all 
participants used continuers to show engagement and keep the conversation flowing. In this part 
of the lesson, all participants held their turn for a long time by using sound stretches, intonation 
and gestures. Student self-repair was common, both self-initiated and other-initiated. By 
contrast, the textbook-based activities sessions which followed the warm-ups, was marked by 
prolonged silence and fixation of gaze on the textbook, allowing students to focus on linguistic 
correctness. 

4.4.  Warm-up—fluency practice 
 In Extract 1, several minutes into the warm-up, a student-initiated repair leads to a brief 
exchange between two students and then between the teacher and the initiator of the repair. Mari 
has been talking about how she went to the bank in the morning to make a payment into her 
friend’s account for the earrings her friend had made for her. So far the exchange has been 
taking place between the teacher, Ed, and Mari. Ami and Nana are bystanders, occasionally 
nodding. The extract starts with Nana’s unelicited repair initiation. 
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Extract 1: Cute 
 1 Nana: make. she- she makes? (.) [this earring. 
 2 Mari:                           [yes. ((nod)) 
 3 Nana: .hh ((Nana turns to Ed)) 
 4 Ed: ((to Nana)) nhn. sh- she’s very talented. aha.  
 5 Nana: au::n 
 6 Mari. ve- ver- very: (.) cheap. 
 7 Ed: ah okay so good price yeah. hn hn. 
 8 Nana: cute. 
 9 Mari: ((turning to Nana)) ahuh thank you. huhuhuh 
 10 Ed: yeah they look very good. °(very talented)° 
 11  all right. ((Ed and Mari exchange glances)) 
 
 Nana checks whether her understanding that Mari’s earrings were made by her friend is 
correct (line 1). She turns to Mari and asks, ‘she makes?’ (line 1). Mari turns to Nana, Ed also 
turns to Nana almost at the same time. Mari confirms this with a ‘yes’ (line 2) and a nod. Nana’s 
in-breath (line 3) seems to indicate her mild astonishment. After this she turns around to look at 
Ed who responds with ‘nhn’ (line 4) and adds an indirect compliment, ‘she’s very talented’ (line 
4), smiling and nodding with his gaze on Nana. This indicates Ed interprets Nana’s in-breath as 
a sign that she is impressed with Mari’s friend’s skills at jewellery making. This interpretation 
that Nana’s question may not have been just a straightforward confirmation-seeking question is 
understandable, because Mari had mentioned quite clearly and repeatedly that her earrings were 
made by her friend and there was uptake from Nana (e.g. nodding, uhu). From the sound 
contour, Nana’s ‘au::n’ (line 5), although neither English or Japanese, seems to be expressing 
agreement with Ed’s compliment—Nana and Ed collaboratively produce an assessment. Both 
Ed and Nana now face Mari. In this extract, a student-initiated repair leads to a short 
student-student interaction, but more interestingly, Nana’s question and in-breath (line 3) is 
taken by the teacher to be a display of her astonishment at Mari’s friend jewellery-making skills. 
This opens up an opportunity for him to agree with Nana and later to introduce a new topic, i.e. 
about how talented Mari’s friend is. 
 In the continuation of the conversation, we see how Mari downgrades Ed’s compliment 
(Pomerantz, 1978) by saying that the earrings were not expensive (line 6). Ed’s rephrasing of 
Mari’s remark (line 7) can be taken to be an embedded repair. The word cheap could be 
understood as either low in quality or price, so by rephrasing it to ‘good price’, Ed provides an 
embedded alternative/clarification. After Ed’s rephrasing, Nana finds space to insert her own 
evaluation, “cute” (line 8). Mari responds to this with a ‘thank you’ (line 9) turning to Nana. Ed 
responds to this with another compliment, ‘yeah they look very good’ (line 10) facing Mari. 
 In the extract above, what appeared to be a simple clarification turned out to do more 
complex things and elicited both student-student talk and student-teacher talk. The teacher and 
students collaboratively constructed interaction by expressing compliments, agreement, and 
downgrading a compliment through verbal and embodied resources.  
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4.5  Textbook-based session—form-focused activity 
 Extract 2 below illustrates how at times a teacher of a small group lesson at an eikaiwa 
school takes on the role of a peer rather than a teacher and occasionally reverses the knowledge 
asymmetry even during the form-focused part of the lesson. The three students are taking turns 
asking each other about prices of things in different countries. The extract starts when it is 
Mari’s turn to ask Ami. 
 
Extract 2: Singapore uses (.) dollars? 
 1 Mari: a- oka:y. how much is a: cheap meal 
 2  in (2) Singapore. 
 3 Ami: Singapore? oh. a- okay cheap cheap 
 4  I think tom yam kung is cheaper (.5) 
 5  cheap in Singapore, maybe: (.) 
 6  (baht/but), I don’t know baht(s). 
 7  [huhuhu huhuh] 
 8 Mari: [huhuhuhuh] 
 9 Ed: [huhuhuh] 
 10 Ed: a- in Singapore? 
 11 Ami: nn. 
 12 Ed: Singapore uses (.) dollars? 
 13 (2) 
 14 Mari: maybe. ((looking down and reaching out 
 15  for textbook)) 
 16 Ami: a- 
 17 Ed: n[hn. 
 18 Ami:  [a-] dollar. Singapore dollars?= 
 19 Mari: =dollars,= 
 20 Ami: =ah dollars. ((nods)) 
 21 Mari: n. °Si[ngapore use°       ] 
 22 Ami:       [Singapore °dollars°] 
 
 Mari asks Ami ‘how much is a cheap meal in Singapore?’ (line 1) Upon hearing 
‘Singapore’, Ami puts her hands on her head playfully indicating that this is a challenging task 
(line 3). She starts by suggesting tom yam kung is cheap, but abandons her attempt to come up 
with a price (lines 4-5). After ‘(baht/but)’ she lightly slaps her pen down on her notebook as if to 
say I give up (line 6). Everyone laughs (lines 7-9). Ami’s playful display of her lack of 
knowledge is however, based on her misunderstanding that Singapore’s currency is the baht. 
Noticing this, Ed initiates repair by asking, ‘in Singapore?’ (line 10). Ami confirms this with a 
‘nn’ (line 11) as she returns Ed’s gaze. Seeing that a repair is not forthcoming, Ed shifts his gaze 
to Mari, extends his left hand palm up with a thinking face and asks ‘Singapore uses (.) dollars?’ 
(line 12), making Mari’s response conditionally relevant (Markee, 2000, p. 68). The class had 
studied a world currency list earlier at the beginning of the session, so Ed may have inserted the 
2-second pause before ‘dollars’ to elicit Mari to complete the phrase. In other words, Ed may be 
using a Designedly Incomplete Utterance (Koshik, 2002). Mari produces a rather tentative 
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response ‘maybe’, looking down and reaching out for her textbook (line 14-15). This hand 
gesture can be taken as indication that she recalls the currency list in the textbook. Although 
Mari’s response (line 14) is inconclusive, Ed’s response is a brief ‘nhn’ (line 17) and does not 
insist on getting a clear answer to his question. He seems content for the two students to sort this 
out amongst themselves. Ami now turns to Mari to ask, ‘Singapore dollars?’ (line 18). A brief 
confirmation check between Ami and Mari ensues (line 19-22). After this, the students return to 
the textbook activity they were engaged in before the laughter. 
 In summary, Extract 2 shows how a student’s playful talk triggered laughter all around. 
When the teacher realised the joke was based on a misunderstanding, he treated another student 
as more knowledgeable than him, making the student responsible for coming up with a 
correction through the use of a range of interactional resources (e.g. gaze, gesture, prosody). 
‘Singapore uses (.) dollars’ ensured progressivity of the talk, but more importantly, his question 
in conjunction with gaze, facial expression and hand gestures prompted Ami to self-select to ask 
Mari for confirmation. In other words, both Ami and Mari oriented to Ed’s stance that Mari is 
the more knowledgeable. In this way Ed successfully elicited a student-student exchange not by 
explicit instructions directing students to talk amongst themselves, but by engaging in the talk as 
a peer, at least on the surface. Regardless of whether Ed’s question was a display question or not, 
the students found an opportunity to resolve the issue on their own. Admittedly, the ensuing 
student-student exchange was brief and fragmentary, but it did add variety to the way in which 
students used English in the classroom. 
 
5.  Conclusion 

 What emerges from the two extracts above is that opportunities for varied participation 
and, by extension, learning, were embedded in the interaction. All participants displayed an 
understanding that the students were encouraged to initiate talk: the teacher encouraged this and 
the students exercised their agency to bring their knowledge, opinion, and humour into the 
classroom. The teacher and students also showed awareness of the pedagogical aims of the 
warm-up and the textbook-based session, but they occasionally stepped out of conventional 
classroom roles to engage in talk as peers. Even in the more tightly-controlled textbook-based 
session, the participants in this small group lesson exhibited sensitivity to the talk and embodied 
actions of their fellow interactants and managed to vary their participation in the classroom. 
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<Abstract> 
 Collective nouns (e.g. furniture) are categorized as a part of mass nouns according to their 
grammatical behaviors and conceptualization. However, the elements of referents of collective nouns are 
bounded individual like those of count nouns (e.g. furniture includes chairs, tables, etc.). According to Wiese 
(2012), collective nouns can be regarded as the intersection of count nouns and mass nouns. This research 
focuses on the foregrounding and backgrounding of the cognition of aggregates (Yamanashi: 2000), and I will 
clarify the characteristics of collective nouns through the comparison of collocations of collective nouns and 
plural noun counterparts (e.g. foliage vs. leaves). 

1. 
(e.g. furniture) 

Langacker (2008: 141) furniture silverware

Wiese (2012) 2

 2000

2. 
(2000) 2

(1) audience

(1) a. There was a large audience in the theater.    
b. The audience were deeply impressed.  

 2000: 77-78

2

< >     < > 

 
1:  ( :2000)
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( 1)
(=(1a)) (=(1b))

Lee (2001: 144) Lee
(e.g. equipment) 

(e.g. tools) 

Wierzbicka (1988) (denominator) 
(2)

(2) a. Mary drew some trees. 
   b. Mary drew some furniture.                                    (Wierzbicka 1988: 513) 

(2a) Mary (2b)
Wierzbicka ‘a kind of X’ 

(=supercategories) a kind of thing
oak ‘a kind of tree’ chair ‘a kind of thing, 

made by people, for one person to sit on’
Wierzbicka

( 2)

 foliage cattle leaves cows

machinery machines

2:

2 e.g.
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3. 

A. foliage vs. leaves 
(5) foliage (6) leaves

(5) a. The narrow road wound down closer to the water and ended at a gravel parking lot surrounded  
by dense foliage. [density] 

    b. Hugh was moving forward into what looked to Mattie like a wall of thick foliage. [density] 
(6) a. The maple tree had large leaves and the boy was falling down through the limbs and was thus  

totally obscured by the foliage. [size] 
    b. To many gardeners, the reliably profuse and highly fragrant panicles emerging from among a  

dense clutter of heart-shaped leaves have proved irresistible. [shape]                   (COCA) 

(5) foliage dense thick
(6) leaves large heart-shaped 1

shrubbery vs. shrubs

B. cattle vs. cows 
(7) cattle (8)

cows

(7) a. Now that Mexican rancher gets on the Internet and looks at Colorado cattle, but also looks at  
Canadian cattle, and looks at cattle coming from South America. [production area] 

b. Cowboys at the largest working cattle ranch in Canada still drive herds up to the high country  
in spring and back down again in fall. [function] 

c. Bol’s father, Madut Bol, was only 6-feet-8, but had seven wives and a large cattle herd-a sign of  
great wealth… [size] 

(8) a. One dairyman has composted all the manure produced from approximately 220 milking cows  
and… [property] 

   b. Eicher is also finding that acquainting young, pregnant cows with milking parlors and milking  
before their first births reduces stress… [property]        (COCA) 

(7) cattle Canadian working
(8) cows milking pregnant

poultry 
vs. chickens (7c) large 1

cattle
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C. machinery vs. machines 
(9)

machinery (10) machines

(9) a. His job on base involves operating and maintaining heavy machinery… [function] 
   b. …Japan was a main supplier of vital commodities such as industrial machinery, iron and steel,  

as well as automobiles to Iraq… [function] 
   c. And then he was shipped back to the States, where he found work repairing agricultural  

machinery. [function] 
(10) a. He wanted good drivers, so he made sure to hire only those with commercial licenses to  

operate the big machines. [size] 
    b. As we look at materials, we see that very small machines are going to be possible. [size] 
    c. Nanomaterials will likely have a major impact in the design of computers, cellphones, and  

many tiny machines that can be used to improve our daily life. [size]                   (COCA) 

(9) machinery (10) big
tiny

equipment vs. tools

4.

Langacker, R, W. 2008. Cognitive Grammar: A Basic Introduction. Oxford: Oxford University Press.  . 2011.  
. : .  

Lee, D. 2001. Cognitive Linguistics: An Introduction. Oxford: Oxford University Press. . 2006.  
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Wierzbicka, A. 1988. The Semantics of Grammar. Amsterdam and Philadelphia: John Benjamines. 
Wiese, H. ‘Collectives in the intersection of mass and count nouns: A cross-linguistic account’. In Massam, Diane ed. 2012. 

Count and Mass Across Languages. Oxford: Oxford University Press. 
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<Abstract> 
Using a corpus of popular manga, I analyze how sentence final expressions used in inner speech 
representing characters’ thoughts differ from conversational lines. While all language is often 
considered to be dialogic, there are many instances where speech is aimed at the speakers themselves, 
and such self-directed speech appears to have important psychological functions (Kross et. al 2014). 
While thoughts in manga have similarities with Hasegawa’s (2010) soliloquies, their use of sentence 
final expressions differs in important ways from both soliloquies and conversational lines, suggesting 
that they may further our understanding of interaction, dialogue and language. 

 
 
 

 

Hasegawa 2010a

2009
20

Vygotsky 2012
Vygotsky

 
Vygotsky

McCarthy and Fernyhaugh 2011
72% Vygotsky

self-regulation

private speech inner speech
Kross et al., 2014 Morin, Uttl, and Hamper, 2011  

McCarthy and Fernyhaugh 2011
Hasegawa 2005 soliloquy

Hasegawa 2010b
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Alderson-day and Fernyhough 2015

1

Short and Leech 2007 free direct thoughts
direct/indirect

Maier 2009  2009  
 

 
 

1

 
 
 

1  

 
 

10 1 3 1

8 , 2012
688,341

499,968
92,480  

 
2

%
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ChaMame MeCab UniDic
260,904 46,511 Hasegawa

 
 

 
Hasegawa 2

13,231
5.11% 1,800 4.14%

2 1, N = 302,420  = 74.2,  p < .0001,  = -.0157
3

3

 
Hasegawa 3.40%

7 11.01% 3 Hasegawa

 
Short and Leech 2007 Short and Leech

suspended interaction

83
23

 

9.25% 21.35%
2 1, N = 14,129  = 57.34, p < .0001 2 1, N = 14,129  = 88.05, p < .0001

 

Hasegawa
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 1

Abstract  

This paper reports two linguistic facts on interjectory particles (kanto-joshi) in the Japanese 
language. First, there is a weak restriction regarding where the interjectory particles appear 
in a sentence, and this restriction is greatly affected by prosody, prominence, and the 
speaker’s speech planning. Second, in discourse, interjectory particles occur with noda 
sentences and the sentences which claims the speaker’s opinion at a high rate. These facts 
suggest the importance of introducing the perspective of the speaker’s speech attitude in 
analyses of interjectory particles. 

(1) (3)

(1) BCCWJ Yahoo!  
(2) BCCWJ
(3)  BCCWJ 

(1988)

(4) 1988:35
(5) 1988:35
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(1988) (4) (5)

(4) (5)
(5)

(5)

(2015) (2015)
(6)

 

(6) 2015:30

(6)
(6)

(1) (3) (7) (8)

(7) 1989:324
(8)

(9) (10) 1
2

(9) BCCWJ 
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 3

(10)  
BCCWJ ARMS 

MAGAGINE

BCCWJ
3

1

65.9%(1394/2114) 53.8%(217/403) 56.2%(27/48) 

2
500
2

26.2% (131/500)  34.8% (174/500)  36.0%(180/500) 

(11) (12)
(11) (12) 1 2

 

 
(11)

BCCWJ 
(12)

BCCWJ  
 

(7) (8)
(11) (12)

 
 

1997
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2006 2007

 
 
1 (1988)

 
2 (2000:83)

 
3 BCCWJ

1

 
4 (i) (ii)

 
(i) BCCWJ  Yahoo!
(ii)  

BCCWJ 
 

 . 1991. . 
 . 2007.

36:3 44-52. 
 . 2006. 

13 57-70.  
. 2003. 4 . 

 . 1988. 152 35-37. 
 . 2015. 

30-33 . 
 . 2000. 

5 70-91. 
 . 1989. 4  

( ) 302-326 . 
 . 1997. 
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1 
 

-  
 

 

 

Abstract  
The Kanojo wa aoi me o shi-te-iru "She has blue eyes" type sentence is a transitive sentence while it 
describes an intransitive situation. The subject noun is in fact marked with a topic marker "wa", and 
the comment part of the sentence can be replaced by an adjective complement as "kanojo wa me ga 
aoi (She, the eyes are blue)". The paper proposes an explanation for this idiosyncrasy of the structure 
in terms of a perspective of the speaker and the order of the nouns in the sentence. 
 

 

 

 

1.  

(1) 2004 2009 2005 2012

 

 

(1) 2004  

 

(1) (i) (ii)

(iii)  

 

2.  

1990 1991 2003

2005 2009 2012 2012

2003 2004 1992 2012

1992 2003

(2) (3)

(4)  
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3.  

(1) -

(1)

Kemmer 1993 1989 [=1995]

(5)(6)

(6)

(7)
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(5)  

(6)  

(7) …  

(8)  

 

(1)

(1) (1) -

 

 

4.  

(1)

(1) (9)

 

 

(9) 

?  

 

(9)

…

Milsark 1979  
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(1)

 

 

(10) 

…  

 

(10) -

2

Langacker 2008

 

(11)

5 CM

 

 

(11) Wii CM  
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(14)  

 

3

(14)  

Gibson 1979) 2

 

 

6.  

 

 
 

Chafe, Wallace L. 1994. Discourse, Consciousness, and Time: The Flow and Displacement of Conscious 
Experience in Speaking and Writing. Chicago: University of Chicago Press. 

Gibson, James J. 2014(=1979). The Ecological Approach to Visual Perception. Psychology Press. 
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2004. . 
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 2012. . 
Kemmer, Suzanne. 2003. Human cognition and the elaboration of events: Some universal  conceptual 
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Milsark, Gary L. 1979[=1974]. Existential Sentences in English. Garland Publishers. 
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ogawa.kyohei.japanese@gmail.com 
 
 

Abstract  
The purpose of this study is to disclose Russian Japanese learners’ complimentary behavior 

towards their superiors. This study examined what Russian Japanese learners and Japanese 
native speakers mention to their Japanese teachers and what kind of expressions they use. The 
research was done by administering a questionnaire. The results show that Russian Japanese 
learners compliment their teachers on their teaching skills and theses, while avoiding mentioning 
their private things. Contrasting this, Japanese native speakers tend to avoid assessing their 
teachers’ skills, asking questions about the classes and their research. In addition, Japanese 
native speakers try to build a personal relationship with their teachers, by mentioning the 
teachers’ personal things. 
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<Abstract> 

The purpose of this study is to show the effectiveness of multimodal metaphor theory by applying the 

theory in an analysis of political cartoons published in Taiwan during the era of Japanese rule (1895-1945). 

This study collected 302 political cartoons from Taiwan nichinichi shinpo (Taiwan daily newspaper) which 

were mainly drawn by the artist, Suiba Kunishima. In this article, the metaphors such as to represent 
Japan as an adult/parent and Taiwan as a child/progeny which are found in these cartoons are 

discussed from the perspective of colonization. 

: 1 2 3 4  

 

 

1.  

1.1.  

Lakoff and Johnson (1980: 3) “Metaphor is pervasive in everyday life, not just in language but in 

thought and action. Our ordinary conceptual system, in terms of which we both think and act, is 

fundamentally metaphorical in nature.”

 

 

(Forceville, 

2009)  

 

1.2.  

1895 1945 50

 

 

2.  

5 1921 1939
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1921 1934
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2.1. (TAIWAN : AN ATTRACTIVE WOMAN)  

 

 

1, 2 ( 1928 3 18 1929 10 7 ) 

 

1

2

 

(1993: 245)  

 

2.2. (TAIWAN : A DAUGHTER OF JAPAN)  

(TAIWAN : A SON OF JAPAN)  
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2.1.  

 

 

 

 

 

 

 

 

 

 

3, 4 ( 1923 2 11 1931 2 9 ) 

 

3

4

…

 

 

2.3. 2 (ABORIGINE : A WILD BOAR)  

2

1930
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5, 6 ( 1930 11 30 ) 

 

 

6

 

 

3.  

 

 

 

 

 

1 

( , 2012: 14) 

2

 

 

:  

Forceville, C. & Urios-Aparisi, E. (Eds.). 2009. Multimodal metaphor. Berlin: Mouton de Gruyter.  

Lakoff, George and Mark Johnson. 1980. Metaphors We Live By. Chicago: University of Chicago Press.  

, . 1993. . : . 

. 2012. . : . 

. . : . 
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<Abstract> 
 This paper aims to focus on the interface of modality and politeness. Firstly, the paper satisfies its logical possibility though the 
definition of modality, the feature of epistemic modality expressions, and the possibility of cancellation. Secondly, uncertain 
expressions by using epistemic modality were discussed from the view of the hearer's and the speaker's positive/ negative face, 
respectively. In summary, the epistemic modality expressions show different functions for the hearer and the speaker, more 
specifically, a consideration function for the hearer, and a defense function for the speaker. 

 

 

Face Threatening Acts [FTA]
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モダリティとポライトネスとの接点を探って―その論理的可能性について―
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tan624715@gmail.com 

 
 

Abstract  

This paper is a comparative study of the composition and abbreviation of headlines in 

Japanese and Chinese newspaper editorials. I classified the headlines into two broad 

categories: “Full sentence” and “Incomplete sentence.” I then analyzed the composition of 

each subdivision. The results show that for both Japanese and Chinese editorials, full sentence 

headlines account for more than half of the total number. As for the incomplete sentences, 

some Japanese headlines omit the predicate and finish with a particle or a noun. On the other 

hand, Chinese newspaper headlines tend to omit function words, such as "particles, 

prepositions, and conjunctions". 

 
 
 
1.  

1988:70
2 (Soler2007)

 
 
2.  

(2003) (2005)
(2006) (1992) (1998)
(2002) (2009)

(2000) (2002)
(1997) (1998) (2008) (2002)
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 2

(2001) (2007) (2014)

 
 

3.  

1 2
1 1 2015.4.1-4.30 1

2015.4.1-5.31 2
1997 1998 2002 2008

 
 

4.  
6

8  
 

 

  % % 

 
 

 62.1 37.9 

 80.7 19.3 
 62.8 37.2 

 
 

 73.7 26.3 
 80.3 19.7 

 78.9 21.1 
 
4.1  
(1) 2015/4/1-1[1]  

(2) 2015/4/11-1  
(3) 2015/4/12-1  
(4) 2015/4/5-2  
(5) 2 2015/4/7  
 

(1)~(5)  
 

新聞見出しの日中対照研究―見出しの構成と省略について
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 3

(6) 100 2015/4/5-2  
(7) ( 2015/04/14-1) 
(8) ( 2015/04/02-2) 
(9) 2015/4/19  
(10) 2015/4/13-1  
(11) ( 2015/04/17-1) 
 

(6)~(11) (6)(7)
(8)(9) (9)(10)

2002:102  
 
4.2  
(12) 2015/4/1  
(12)’ [2]  
(13) 2015/4/12  
(13)’  
(14) ( 2015/04/02) 
(14)’  
(15) ( 2015/05/14) 
(15)’  
(16) 2015/5/16  
(16)’  
 

(12)~(16) [3]

 
 
(17) 2015/4/7  
(17)’  
(18) 2015/5/16  
(18)’  
(19) ( 2015/05/29) 
(19)’

 
 

(17)~(19) (17) (18)
(19)

(function words)
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 4

 
 

5.  
6 8

(function words)

 
 

 
[1] 2015/4/1-1 2015 4 1  

[2] 

 
[3] 

 
 

 
. 2008  

. 1998
5. pp.37-48. 
. 1997

 pp.537-548. 

. 2002. 38. 

pp.94-124. 

. 1988  
. 1992 25. pp.31-38. 

. 2000
2. pp.393-399. 

. 1998
49. pp.121-135. 

. 2009 2. pp.13-20. 
. 2001   

. 2007   
. 2014   

Soler, Viviana 2007 “Writing titles in science: An exploratory study” English for Specific 
Purposes, 26(I), pp.90-102. 

新聞見出しの日中対照研究―見出しの構成と省略について
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 1

Abstract  
This research investigates if there are any language patterns that close Chinese friends use when looking 

to form an agreement with each other and how those patterns, if any, are employed. The results indicate that 
there are three broad conversation steps (confirmation of topic, opinion exchange and consensus) that 
speakers use in coming to an agreement. Furthermore, someone taking on the role of topic management 
and/or striving to reach a consensus between disagreeing parties can also affect if a mutual agreement can 
be reached. In addition, two opinion exchange patterns were identified.  
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1 
 

(hayanovia_0611@yahoo.co.jp) 

Abstract  

This study investigated refusal strategies used in discourse by Japanese native speakers and Sundanese native 

speakers. The analysis focused on revealing the similarities and differences among the speakers in their refusal 

discourse patterns, which includes follow-up responses to refusals. The results showed that up until the refusals 

were completed, both speakers used similar strategies of refusal discourse patterns. Unlike Japanese native 

speakers, once refusals were completed further refusal discourse patterns were rarely used by Sundanese native 

speakers. This indicates a style difference in refusal discourse patterns among speakers. Furthermore, the most 

widely used responses to refusals were utterances used to alleviate burden during the negotiation process until 

refusals were completed.  
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4 
 

Muniroh, Dian. 2013. Follow-up Responses to Refusals by Indonesian Learners of EFL. Indonesian Journal of 

Applied Linguistics. 2-2. 281-293.  

Thomas, Jenny.1995. Meaning in Interaction: An Introduction to Pragmatics. London: Longman. 

 

 

「断り談話」の日本語とスンダ語対照研究――断る側とその反応に関する分析――
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<Abstract> 
This study examines the practice of advice-giving observed in interactions between native and non-native 

English speakers. The results show that native speakers are more apt to offer advice to their counterparts, 

whose native language is Japanese. The native speakers’ advice typically deals with issues such as how to 

be successful in learning English and surviving in college or English-speaking countries. It is also 

suggested that, using a variety of sentence constructions and formulaic expressions, native speakers show 

both positive and negative politeness and enact their advice in the sequential organization of conversation. 

 
 

1. 

Searle, 1969, p. 67 Politeness

negative face

Brown & Levinson, 1987  

web

 

(1)   

(2)   

(3)   

(4)   

 

2. 
ES
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JS 54 18

 

(ES) n 5 (JS) n=27

30-40  10-20

2-15 TOEIC® 520 855 

Searle (1969) 

71

 

 

3. 
3.1  

71 68 ES JS ES

ES  

 

3.2  
ES JS

JS

 

Chuck: So yeah. I think you know, with Australian, Australian? Australian accent is very, 
: Mm. 

Chuck: Very tough accent [maybe. Right?] 
: [Uh: uh: uh:] 

Chuck: So I think maybe you should watch Australian movies [to practice.] 
: [Mm uh: Australian movies.] 

Chuck: Or TV shows or something like that. 

: I didn’t uh:::  I didn’t like vegemite. 
  
Brian: Did you try it with cheese? 

: Uh no no no no. 
Brian: You gotta try it with cheese.  

: Just butter and, 
Brian: Butter. 

: Vegemite. 
Brian: Yeah. Butter, little bit of [vegemite.] 

英語母語話者と日本語母語話者の初対面会話にみられる助言について
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: [Mm hm] 
Brian: And cheese on top and melt it on a toast. That’s nice, so. It’s nice. 

: I want to be a translator. 
Chuck: Mhm. 

: But now uhm I study uh Physics. Not English? Uhm Mathematics. 
Chuck: Yeah yeah yeah. 

: So I’m confused. 
Chuck: That’s a problem, right? 
  
Chuck: So like, so next year, can you change your major? Maybe to English or something? Or  

: Mmmmmmmm. Mm I don’t know ((laugh)) 
Chuck: Don’t know. 

: Yeah. 
Chuck: Okay, you should check that, right? 

: Yeah. 
Chuck: Yeah, and talk to somebody about that. 

ES

 

 

3.3  
ES You + . 30

22 should 10/30

 

ES

a. maybe b. I think c. if d. e. (You’re) right but f. you know

g. Okay? h. Right? i. a-e JS

f-i JS ES Politeness

negative face positive face  

 

3.4  
ES a. JS b. JS

c. b

57  

b, c ES

c

 

Chuck: Sorry we have to go. 
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: Uhh. 
Chuck: Good to meeting you though. 

: Thank you. 
Chuck: Good luck. Check, check about your major. 

: Mm 
Chuck: Change your major. 

: Uh okay ((laugh)) 
Chuck: If you can. Sorry we have to go. 

ES

JS

positive face ES  

 
4. 

(1) 

(2) 

(3) (4) 

politeness  

 

 

26770191 (B)  

,  .   ?   :

[ ] (( ))

Brown, P., & Levinson, S. C. 1987. Politeness: Some Universals in Language Usage. Cambridge, Mass.: 

Cambridge University Press. 

Decapua, A., & Dunham, J. F. 2007. “The Pragmatics of Advice Giving: Cross-cultural Perspectives.” 

Intercultural Pragmatics 4:3, 319-342.  

Searle, J. 1969. Speech Acts. Cambridge, Mass.: Cambridge University Press. 

英語母語話者と日本語母語話者の初対面会話にみられる助言について
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<Abstract> 

This study aims to reveal the differences of discourse function between Chinese cleft construction 

“…de shi…” and Japanese cleft construction “…nowa…da”. Based on the investigation of the 

Chinese-Japanese Bilingual Corpus, I argue that the frequency and the focused elements are different 

even when they are used to express the same proposition. Furthermore, this study also argued that the 

differences are due to the topic deployment function and intersubjectivity of the two cleft constructions. 

 

 

1.  

(cleft construction) It-cleft  Wh-cleft 

(1a,b) (2) 

(3) 

 

(1) a. It was Mr. Lee that came yesterday. 

     b. Who came yesterday is Mr. Lee. 

(2) 

(3) 
     

(2) (3)

(3’)  

2.  
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(topic continuity) Declerck1988, 1997

2012, 2010

  (2010) 

 (2013) 

 

3.  
1

7

89.1%

( ) 71.1% 2015

11

47.1%

1

  

339 (100%) 225(100%) 

37 (10.9%) 119(52.9 ) 

302 

(89.1%)

241(71.1%) 

61 (18.0%) 106(47.1 )

1

中日両言語における分裂構文選択の差異―談話機能の観点から―
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(18.0%)

(47.1 )

4.  

 

2

49 (80.3%) 22 (20.7%) 

12 (19.7%) 84 (79.2%) 

61 (100%) 106 (100%) 

 

2

(4a)

(5a)  

 

(4) a.  

      

 b. 
                                    

                     
    

(5) a. 
                                 
   b. 

(2005) 

2

 (5a) 
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(5b) 

(6) 

(6) a. 
                      

 b. 

 2009 (6a) 

(6b)  

 

5.  

                                                        
1 CD-ROM

2013.78
7 11  

Declerck, Renaat. 1988. Studies on Copula Sentences, Clefts and Pseudo-Clefts. Leuven: Leuven 
University Press. 
  . 2009. . 
 . 1997. Wh 17-1: 255-268. 

 . 2010. : A B
257: 108-126. 

  . 2012.  2
31-48 . 

 . 2005.
. 

 . 2013.<“ +NP+VP VP NP” >  2:56-64. 
  . 2015.

16 150-154. 

中日両言語における分裂構文選択の差異―談話機能の観点から―
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( )  

 

( ) 

  

 

<Abstract> 

This study aims to unravel how processes of semantic expansion proceed by focusing on four words which are 

thought to be in the course of expanding their meanings right now. They are futsuu-ni, daijoobu, itai, and yabai, 

the original meanings of which are 'in a normal way', 'no problem', 'painful', and 'hairy', respectively, and they 

seem to be developing new patterns of collocation, or even reversing their meanings. After delineating their new 

usages, I carried out a questionnaire survey to find out the extent to which people of distant generations share 

new meanings of the four words and feel that new usages are 'natural'. I argue that the results are indices of the 

states of expansion and the words can be plotted two-dimensionally according to them. 

( )/ / /

 

 
 
1   

 

 

( )

4

 

 

1 ( ) ( ) 
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(2013)

(2009)

 

 

2   

1 ( )

 

SNS

2014

1  
1 

 

 

3   

2

2

2  
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2  

 

 

4 4 2015

5 (18 24 ) (50

)290  

2

3  
3 

 

4   
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pp.39-58 . 
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Nice and Adj construction in Imperative construction 

Kiyono, FUJINAGA (The University of Tokyo) 

 

 

Abstract 

Previous research conducted by Oanther & Thornburg (2009) was the first to investigate the nice and Adj paring 

such as nice and easy/ warm/ comfortable from construction approach. However they only looked up the cases 

where the nice and Adj paring appears in noun phrases as attributive function, and in verb phrases as predicative 

function. Analyzing the tokens elicited from British National Corpus, the present study aims to put forth their 

study by examining the cases where the nice and Adj construction appears adverbial as in “warp it very nice and 

neatly”, specifically occurring in Imperative construction. Comparing the tokes of adverbial nice and Adj 

construction in imperative and that of adjectival in descriptive sentence, I argue the nice and Adj construction 

can be interpreted to fit the meaning that imperative construction requires such as ‘interpersonal meaning’ in the 

sense of (Halliday, 1985).  

Keywords: Construction, Imperative, BNC, interpersonal 

 

1. Background 

  Our language knowledge does not consist of merely an inventory of vocabularies and syntax.  Idioms, once 

treated as appendix to our language knowledge, have increasingly provided many linguistics insights (Fillmore, 

Kay & O’connor, 1985; Goldberg, 1995; 2006; Hilbert 2014).  Importantly, Idioms do not necessarily refer to 

just fixed expressions, but also include constructions with open slots that show great productivity on their own.  

This study aims to demonstrate one such case of the study of constructions, taking up the English nice and 

adj/adv construction, specifically occurring in imperative constructions or similar context such as “ Just do it 

nice and gently”. 

 

2. Previous Research 

  Panther & Thornburg’s study (2009) was the first to investigate the nice and adj pairing such as nice and 

easy/warm/comfortable from a construction approach.  They claimed the nice and adj phrase is now pervasive 

in English and that it is on its way to become a full-fledged construction (Goldberg, 1995) because it meets the 

two criteria of constructionhood: its formal non-predictability and a drift towards semantic-pragmatic 

non-predictability (Panther & Thornburg, 2009: 69).  However they only investigated cases where the nice and 

adj pairing appears in noun phrases as attributive function or in verb phrases as predicative function, and did not 

consider cases when the nice and adj pairing appears adverbially or when the word nice is combined with an 
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adverb to form nice and adv pairing.  The present study investigates the nice and adj/adv pairings appearing in 

an adverbial position in imperative sentences or in an imperative context and how they contribute to the 

utterances as a whole. 

 

3. Methodology 

  I have used the British National Corpus and conducted the following three searches; 

 

(1)  “nice and [j*]|[r*]” nice and all kinds of adjective or adverbs pairings 

(2)  “nice and [j*]”: nice and all kinds of adjective pairings 

(3)  “nice and [r*]”: nice and all kinds of adverbs pairings 

 

  For the result of “nice and [j*]|[r*]” research, I further categorised the tokes as either predicative, 

quasi-predicative, attributive, VOC adverbial, or bare; 

 

Predicative: You’re nice and warm? 

Quasi-predicative: I do like that cuz it looks nice and warm 

Attributive: it gives something nice and easy to tell you about 

VOC: a little update to keep the whole issue nice and hot 

Adverbial: If you talk nice and polite, people listen to you 

Bare: It’s hard there, nice and hard 

 

  For the result of “nice and [r*]” search, I further categorised the tokens as either descriptive or imperative.  

I then categorized imperatives either as primary or secondary.  The Primary ones are defined as those discussed 

in Halliday & Matthiessen (2014).  I defined those that do not meet the conditions of Primary, yet fulfill the 

meaning of imperative as suggested in (4) by Stefanowitsch (2003) as Imperative Secondary; 

 

(4) 

a. S refers to an event that can potentially be brought about by H. 

b. S takes an (affirmative) stance towards the actualization of this potential 

c. S presents this stance as relevant to H’s decisions about H’s future 

(Stefanowitsh, 2003:5) 

 

4. Data Analysis & Discussions 

Nice and Adj construction in Imperative construction
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  The first finding is that although there are a significant number of nice and adj, serving as predicative, there 

are few tokens of nice and adj pairing serving attributive to nouns.  This might be correlated to the nature of 

English adjectives, that academic contexts prefer the attributive use of adjective whereas casual conversations 

prefer the predicative function (Thompson,1988; Bieber et al., 1999) and clearly our data demonstrated nice and 

adj/adv pairings are used the most in conversation genre or in a dialog in fictions on BNC. 

  Second, Stefanowitsch & Gries (2003) conducted corpus-based research on the imperative constructions and 

found that typical action verbs are avoided in imperative constructions because they might sound too imposing.  

The typical verbs which co-occurred in the imperative constructions in their study include those attention 

directing verbs such as see, look, listen.  Taking up these corpus-driven evidences, Stefanowitsch & Gries 

argues that “one major function of the imperative seems to be the organization of spoken or written discourse” 

(ibid.: 234)  Indeed, the data in my study also confirms the typical verbs used in Imperative 

construction/context are “advice” or “instruction” in Stefanowitsch (2003)’s terms and the adj/adv pairings 

appeared when speakers are giving instructions.  I argue nice and adj/adv pairings assure such functions of 

imperative constructions (Imperative Primary) or in imperative speech mode (Imperative Secondary) serving at 

the interpersonal level of discourse (Schiffrin, 1987; Halliday & Hussan, 2013).  For example: 

 

(5) Imperative Primary 

  Yeah. Just do it nice and gently and that’ll come back to normal. 

 

(6) Imperative Secondary 

  Right, erm let’s have another boy, Stuart, nice and louder and clear. 

 

In example (5), the speaker is advising the addressee and here nice and gently indicates the interpersonal 

evaluation shared by both the speaker and the hearer.  In example (6), the utterance was made in a classroom 

setting, so nice and louder (and clear) here indicates nice not only to the teacher, and the addressed pupil, but 

also possibly to the other pupils watching the interaction.  Although I am not arguing the adj/adv pairings 

themselves represent interpersonal meaning per se but rather they reinforce the meaning/function of Imperative 

construction.   

  Finally, how does the nice and adj/adv pairings come to serve interpersonal functions rather than simply 

modifying the noun or the manner of actions?  I view two functions of the adj/adv pairings, namely ideational 

and interpersonal functions, as closely related (Schiffrin, 1987; Fujii, 2000; Halliday & Hussan, 2015). 

For example, Fujii (2000) demonstrated one such clear case with the Japanese grammaticalized form MONO, 

which developed from the propositional meaning ‘thing’, to the speaker’s propositional attitude, and then to the 
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modal obligation to the hearer, and finally to the discourse particle appeared utterance-finally.  She views all the 

meanings and functions of the MONO constructions as a whole in a synchronic layering.  In analogous to Fujii 

(2000), we may treat nice and adj/adv pairings as a whole construction, and that most situated interpretation 

arises from a specific construction the pairing is embedded in or a more broad discourse in which the pairing 

occurs-in this study Imperative primary and Imperative secondary respectively.  To demonstrate my point, 

observe the token below; 

 

(7)  

  lubricant that’ll loosen it and let it work its way through nice and gently 

 

(7) allows for dual interpretations.  At the ideational level, we can interpret the utterance with nice and gently 

modifying the manner of the action work.  We can also interpret the utterance with nice and gently serving a 

propositional attitude at interpersonal level-it presents the speaker’s consideration to the hearer in the manner of 

“It’s okay. It’s not gonna hurt you”. 
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From Epistemic Modal to Concessive Marker: 
A Constructional Analysis of the Chinese Modal Marker k néng 

  ZHU Bing (Graduate School of Nagoya University) 
 
 
Abstract 
  Cross-linguistically, modal markers can obtain post-modal functions, such as conditional and concessive, 
at the late stage of grammaticalization (van der Auwera and Plungian 1998). This paper provides a 
constructional analysis of the secondary grammaticalization of the Chinese epistemic modal k néng ( ) 
‘may’. Under the framework of constructionalization and constructional changes presented by Traugott and 
Trousdale (2013), I argue that k néng may have been gradually losing its epistemic meaning and obtaining 
the function as a concessive marker, which can be considered a new succession of constructional changes 
to a new constructionalization. 
[Keywords] post-modal function, secondary grammaticalization, constructional change, k néng, 

concessive marker 
 
1. Introduction 
  As a case of secondary grammaticalization, epistemic modal marker can obtain the post-modal function 
(van der Auwera and Plungian 1998) as a concessive marker, which is attested cross-linguistically (e.g. 
English may (Palmer 2001, Narrog 2012); German mögen (Hammer 1983); Greek boro (Tsangalidis 2009); 
Sweden må (Berijering 2011) etc.). Chinese epistemic marker k néng seems to be undergoing a similar 
change (Yang 2012). For example, (1) is the typical epistemic modal use, while (2) can be considered as the 
concessive use. 
 
  (1)  Zhè  fú  huà  k néng  shì  zh nde,  y   k néng  shì  jì de. (According to author) 

      this  CL painting may   be  genuine  also  may    be   fake  

      ‘This painting may be genuine, or may be fake.’  

  (2)  Rént   f sh o  k néng  shì  huànbìng  de  y zh ng  zh ngzhào,  dàn  rént   f sh o 

      body have a fever  may  be    fall ill  GEN  one kind   portent   but  body  have a fever 

      tèbiéshì   y ngér    f sh o  bìngf i  d ushì  huàishì. (Yang 2012:39)     

      especially  baby  have a fever  not     all   bad things 

      ‘Having a fever may be a portent of having fallen ill, but having a fever is not always a bad thing, 
especially for babies.’ 

 
  However, a detailed analysis of how epistemic modals obtained this post-modal function is absent. 
Although the discourse-pragmatic feature of the epistemic modals like for ‘politeness’ or softening 
speaker’s assertion has been emphasized as an important motivation in the literatures (e.g. Ono et al. (2009) 
for Japanese kamoshirenai ( ), Yang (2012) for Chinese k néng etc.), I argue that it is just one 
aspect of this change, and the syntactic, semantic and some other discourse-pragmatic features need equal 
attention. In this paper, I will provide a constructional account for the change from an epistemic modal to a 
concessive marker in Chinese k néng mainly under the framework of constructionalization and 
constructional changes presented by Traugott and Trousdale (2013). 
 
2. A constructional approach 
  In the (cognitive) construction grammar frameworks (e.g. Goldberg 1995, Croft 2001), a construction is 
usually defined as a form-meaning pair which includes features of morphonology, syntax, semantics and 
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pragmatics. Constructional changes (CCs) refer to the changes that affect the features of an existing 
construction, and constructionalization (Cxzn) is the creation of a formnew-meaningnew pairing, i.e. the 
emergence of a new construction (Traugott and Trousdale 2013). Constructional changes may or may not 
lead to a constructionalization and after the constructionalization there may be some more constructional 
changes which could lead to a new constructionalization. Constructional changes and constructionalization 
form a succession as below. 
 
  (3)  PreCxzn CCs    Cxzn    PostCxzn CCs    (Cxznnew) 
 
  Why a constructional analysis is preferable? Traditional grammaticalization research usually highlights 
the unidirectionality of reduction in the morphsyntactic and semantic changes (e.g. Lehmann 1995). 
However, some accompanying features of secondary grammaticalization, e.g. extension of syntactic scope 
(e.g. modify a single clause  relate two clauses), extension of pragmatic function, seem to violate this 
unidirectionality. On the other hand, Traugott and Trousdale (2013) show a prudent attitude towards the 
holistic unidirectionality and pay more attention to the directionality of partial properties related to 
constructionalization such as schematicity, productivity and compositionality. Furthermore, as has been 
widely recognized in grammaticalization research, grammatical changes are usually context-sensitive and 
construction grammar is compatible with the analysis of the context triggering a change. Therefore, instead 
of focusing on a word or a morpheme in isolation, it will help us discern how an expression interrelates 
with the context and changes gradually to investigate it in a construction (cf. Bergs and Diewald 2008). As 
for Chinese epistemic modal k néng, we can present the following construction schema. Like English may 
and other modal auxiliaries, k néng usually appears between the subject and the main verb, and expresses 
the speaker’s presumption of the truth of an uncertain proposition. 
 
  (4)  [SYN: k néng Puncertain]    [SEM: Puncertain is possible to be true (or not true)] 
 
  In the following section, I will exhibit several constructional changes of the k néng construction 
especially the host-class extensions and explain how these changes are paving the way for k néng to act as 
a concessive marker. 
 
3. Constructional changes in k néng construction 
  Chinese epistemic modal k néng is said to arise from the combination of interrogative k  and 
monosyllabic modal néng ‘can’ which means ‘whether you can...’ at the end of Qing Dynasty (1612-1916) 
(Zhu(Guanming) 2008). In my recent work (Zhu(Bing) in progress), I investigated the constructionalization 
of k néng construction diachronically. The constructional changes attested here could be considered as the 
PostCxzn CCs (as in (3)) of k néng construction which are still in progress. As the constructionalization of 
k néng construction is relative late, which is right at the transition towards Modern Chinese, and the 
concessive use is observed quite recently, I investigate this phenomenon synchronically and our data are 
mainly from the Modern Chinese part of CCL (Center for Chinese Linguistics, Peking University) corpus. 
Nevertheless, I hypothesize that language is changing constantly and these synchronically attested changes 
could provide us some hints to explain how k néng lost its epistemic meaning and turned to act as a 
concessive marker gradually. 
  Host-class extension, i.e. ‘a grammaticalizing form will increase its range of cooccurrence with members 
of the relevant part of speech’ (Himmelmann 2004: 32), is often observed in the syntactic constructional 
changes. There are mainly three types of host-class extension attested in k néng construction. 

  a) Collocate with a certainty adverb. 
  K néng is typically used to express speaker’s uncertainty and can collocate with some uncertainty 
adverbs like y x  ‘maybe, perhaps’, but sometimes certainty adverb like jiùshì ‘exactly’ can also collocate 
with k néng as in (5). 
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  (5)  …zài  g ngyúanqián  497nián,    zh méngrén    wéi  Jìnguóliùq ng   zh ng  Hánshì, 
                   497                             
         in     BC      year of 497   leader of alliance  be  mandarins of Jin  GEN  Mr. Han 

      k néng  jiùshì   Hán Ji nz . (CCL) 
       
       may   exactly    NAME 

      ‘…in BC 497, the leader of the alliance was one of the mandarins of Jin called Mr. Han, who in all 
probability is actually Han Jianzi.’ 

 
  Speaker’s presumption is usually cancellable as in (1), but it’s uncancellable when the certainty adverb 
jiùshì occurred as in (5’) 
 
  (5’)  * ... k néng  jiùshì  Hán Ji nz ,  y    k néng  shì   biérén.  

           may    exactly   NAME   also  may    be  somebody else 

       * ‘... (that) in all probability is Han Jianzi, or may be somebody else.’ 
 
  In (5), it is difficult to recognize k néng as a modal expressing epistemic possibility, but just like a hedge 
that softens the speaker’s assertion. 

  b) Collocate with a proposition which the speaker believes true, and it can be corroborated from 
the discourse context. 

  K néng can also collocate with a proposition that is true for the speaker and it can be corroborated from 
the discourse context. 
 
  (6)  Zài  y liú  zh ng,  y uxi   y n  de     f y n       k néng  biànruò…  Zhèzh ng 

      in the flow of speech  some  sound GEN  pronunciation  may   weaken    this kind of  

      xiànxiàng    jiàozuò   ruòhuà,     lìrú       Hàny    de     q ngy n… (CCL)  

      phenomenon  named  weakening  for example  Chinese  GEN  light syllable 

      ‘In the flow of speech, the pronunciation of some sounds may weaken…this kind of phenomenon is 
called weakening, such as the light syllable of Chinese…’ 

 
  In (6), the speaker believes that ‘the pronunciation of some sounds weaken’ is true, which can be 
confirmed by the given example in the following context. 

  c) Collocate with a proposition expressing apparent truth.  
  As in (2), it is commonsensically true that having a fever is a portent of having fallen ill. It is not based 
on the collocation with a constituent of high certainty (Type a) or speaker’s high degree of conviction (Type 
b), but a commonsensical truth. I argue that it’s an important step for k néng to change to a concessive 
marker because the epistemic meaning has been almost bleached. Besides, it seems that the so-called 
softening function should not be considered primarily either, as the speaker does not make any assertion 
besides talking about a fact. I agree Narrog (2012)’s assertion about English may that the clause linkage 
(textual) function, i.e. as a concessive marker creating the sentence, should be recognized here first. (7) is 
another example in which k néng acts as a concessive marker. 
 
  (7)  …zònggu n    gèhánggèyè    de   chéngg ngzh ,  t mende  xìnggé   k néng   bújìn 

        throughout  all walks of life  GEN successful people  their   personality  may  not entirely 
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      xi ngtóng,  dànshì  chéngg ng  de  j ngyàn    què  dàzhì  xi ngtóng. (CCL) 

        same      but   success   GEN  experience  yet  almost   same 

      ‘Throughout the successful people in all walks of life, their personalities may be different, but their 
experiences of success are almost all the same.’ 

 
  Accompanying with the host-class extensions in k néng construction, we can observe some new 
syntactic, semantic and discourse-pragmatic features arising in k néng. First, the syntactic scope of k néng 
extended from modifying a proposition in a single sentence to correlating a pair of concessive-adversative 
clauses. Second, as pointed above, the epistemic meaning of k néng has been bleached accompanying with 
the host-class extensions. Third, the discourse-pragmatic functions, i.e. clause-linkage function and 
softening one’s assertion (politeness), are enriched. 
 
4. Conclusion 
  Although we can attest a series of constructional changes as above, the concessive use of k néng seems 
to be still marginal. When the k néng construction with a high-certainty proposition is followed by a 
adversative clause, the concessive use can be easily invoked. However, such examples are not yet 
frequently attested and a typical concessive marker may still occur which makes it confused to recognize 
k néng as a concessive marker. In other words, a new constructionalization, i.e. a new link connecting the 
epistemic modal k néng construction with the concessive construction, hasn’t completely realized yet. 
Nevertheless, what is no doubt is that k néng is extending its post-modal function instead of being 
restricted to the typical modal function of epistemic possibility. 
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Abstract  

Between Japanese and Korean participants, it was found that there were differences in choice of topic and 

in the manner of developing the conversation. The Korean participants were observed to produce many 

utterances entering into the personal territory of their partner, such as comments on outward appearances 

and friendship relations, and questions about private life. On the other hand, Japanese participants 

attempted to develop the conversation through the use of the given task, and to have a tendency to produce 

utterances entering into the personal territory of their partner when changing topic. 
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NS/NNS  

 
On the sequential organization of getting to know one another 
 
Cade BUSHNELL 
University of Tsukuba 
 
In this research, I use conversation analysis to examine sequences-at-talk in initial interactions 
where the participants meeting for the first time are able to slip out of the constraints of a task 
given by the researcher, which required them to converse about certain themes, and engage in fact 
finding and subsequent topical talk about each other. In conversation between participants 
meeting for the first time, one problem treated by the participants as being of importance is that 
of finding out information about the hitherto unknown other and developing topical talk on 
themes of mutual interest. In the analysis, I describe the procedures by which the participants 
“get to know one another” through developing topical talk about each other. As a result, 2 
sequential patterns were found in the data. The first is a pattern where the participants open an 
independent sequence asking about personal information after closing the previous sequence. In 
the second pattern, the participants open a post-sequential expansion following the second-pair 
part of the base sequence. Some of the implications of these sequence types for the relationship 
being co-constructed by the participants is considered. 
 
Keywords: Initial interaction, Interaction between NS/NNS, Topical talk, Post-sequence 
expansion, Conversation analysis 
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Abstract: 

In this article, I examine data taken from initial contact conversations between undergradute 

students. I analyze the linguistic behaviors of the participants prior to exchanging their opinions. 

The findings indicate that many of the participants confirmed with each other whether they could 

go forward with a certain topic, and how they should chose the topic. This co-confirmation behavior 

was also observed before they exchanged opinions. In the discussion, these linguistic behaviors are 

considered as strategic moves for avoiding prompt or unexpected bald confrontation. 
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Melting the ice?

ide.risako.gm@u.tsukuba.ac.jp 

Abstract  

This study looks into the functions of laughter as part of listenership behaviors in face-to-face, first encounter 

conversation. Looking at six cross-cultural (Japanese-Korean, Japanese-Chinese) pairs engaged in task-oriented 

conversations, the study reports that there were more “synchronized” laughter among the Japanese-Korean pairs, 

wherein both the speaker and the listener laughed together. Meanwhile, the Japanese-Chinese conversations 

yielded more “independent” laughter where only the listener or the speaker laughed. The paper also discusses the 

functions of non-funny laughter as signs of bodily co-presence, which could also lead to the emergence of 

“synchronic” laughter among the interlocutors. 

Glenn 2003, Coates 2007, Norrick 

2009 )

Murata and Hori (2007)

2013)  
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<Abstract> 
This paper aims to explore the relationship between gender and ‘listenership,’ which refers to a 
fundamental contribution by the listening side that brings about a joint production of 
conversation in mutual engagement. It identifies how the roles of the participants are flexible 
and negotiated with the ongoing conversational context. It also examines the relationship 
between listenership behaviors and identity displays of males and females, by focusing on the 
moments in which all the listeners show understanding or an empathetic reaction following the 
speaker’s utterance. 
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A

B C, D  
 

4 Step 1 ((A )) 
1A:   
2B: [  
3C: [  
4C: [  
5B: [  
 

A B C
A 2 5

A
 

 
5 Step 2 

32A: : : ((D: )) 
33B:  
34A:  
35C: [  
36D: [xxxxxx 
37A: (( ))  
38B: (h) ((D: )) 
39A: [ (h) [ hh 
40C: [  
41D:          [  hahaha 
42B:  
43A:  
44C: huhahaha[hahaha 
45D: [xxxxxx  
 

A
A B 34 35

A
38, 40 41

 
 

6 Step 3 
46A:  

 [hahahahahahahahahahahahahhah 
47C: [hehehe (( )) AHAHAHAHAHA 
48D: [hahahahah 
49B: [hahahahaha (h)  hhhhhahahahah 
50A: [ hahahahaahahaha 
51C: [AHAHAHAHAHAHAHAHAHAHA ahahahah 
52D: [hahahahahahahahahaha  haha 
53B: h xxxxxxxxx  
54A: hh [hahaha 
55D:    [ahahaha 
56B: [  hahahahah 
57A:     [hahahahhahahahahahahah 
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58D:[hahahahahah 
59C:[hahahahahahahahahahahahaha 
60B: (h) [  
 

A 46
A B D

46 52
B D

49 56

Bateson, 1972
 

 
5  

Bateson, 1972
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<Abstract> 
The purpose of this study is twofold: (1) to analyze the characteristics of story recipients’ 
listening practices in Japanese and American dyadic conversations between female friends, 
and (2) to explicate the results of the analysis in terms of self-other recognition. My analysis 
showed that Japanese story recipients demonstrate practices such as repetition and making 
additions to the storytellers’ prior utterances through which they try to take the storytellers’ 
perspective and, eventually, utterances from both sides converge into a single stream. 
American story recipients garner information and provide comments, most of which represent 
their unique inner attributes toward the story being told. I argue that the manners of 
listenership in Japanese and American conversation indicate an inclination of self-other 
merging and maintenance of self-other independence, respectively. 
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4.1.  

 

 
T teller L listener

 
47 T:  [  
48 L:      [  [  
49 T:      [  

リスナーシップから見た自他認識 ―日・米語会話の比較―
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50 L:  [  
51 T:     [
52 T:  [  = 
53 L:      [  
54 L:                   =  

 [  
55 T:     [  

 [  
56 L:   [  

 

49 51 55
55 54

52
56

 

 
4.2.  

31 44 29 46
48

 

 
T teller L listener  

 

28 T: But... yeah... that was... [I was... yeah, and that's the only time that it's ever happened. 
29 L:                       [Oh really! 
30 T: And... but... 
31 L: Like was it just like one guy, or was there like twelve guys sitting on top of the [train? 
32 T:                                                                          [There  

was probably three…three. 
 

44 L: So what did you do? 
45 T: And so... I helped hold them, so it wouldn't like break your neck. {laugh} 
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46 L: No kiddi[ng! 
47 T:         [Yeah. {laugh} 
48 L: You're just standing there like‘Oh my go[d!' 
49 T:                                    [Yeah. 

  
 

1

1
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コンテクスト化の合図からみたリスナーシップ―異文化間対話でのゴシップの分析からの考察―
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付　録





入 会 案 内

［入会手続きについて］
以下の手続き（１）と（２）をお済ませください。

●手続き（１）
電子メールにて以下の「記入の項目」をご記入の上、

　psj.treasurer -at- gmail.com
　（関西外国語大学英語国際学部・長友俊一郎宛）
　（スパムメール防止のためにこのような表記となっております。）

へお送り下さい。なお、その際、「会費を払い込んだ」かどうかを付け加えていただけ
れば幸いです。メールをいただければ、事務局よりreplyをいたします。なお、今後の
会員の住所・所属変更は、必ず事務局宛にメールでご連絡下さい。

・記入の項目
　○ 名前（ふりがな）
　○ 所属
　○ 教員か学生か団体かの別（教員、大学院生、学部生、非常勤講師、一般、団体など）
　○ 郵便番号及び住所
　○ 電話番号／Fax番号
　○ E-mail address

●手続き（２）
年会費（一般会員：5,000円、学生会員：4,000円、団体会員：6,000円［平成18年３月21
日運営委員会決定］）を郵便局に備え付けの郵便振り込み用紙で、以下の口座にお振り
込み下さい。また、通信欄には、何年度の年会費かのみを明記ください。

00900-3-130378　　口座名：日本語用論学会

（＊こちらに届く郵便振り込み用紙が、字がかすれて読めない場合がありますので、郵
便振り込み用紙のみでの新入会員申し込みではなく、必ず上記手続き（１）と（２）を
お済ませくださるようお願い申し上げます。）
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　会費振り込みについて、振り込み用紙を使用されない場合は、以下のゆうちょ銀行
の口座へお振り込みください。各銀行のご自分の口座から振り込みが できます。なお、
その際、こちらへはお名前しか届きませんので、psj.treasurer -at- gmail.com（学会会
計担当）へ、会員番号、 振り込み年度と、住所変更などありましたら必ずメールにてお
知らせください。

会費納入先：ゆうちょ銀行
支店名：099店
口座種類：当座
口座番号：130378
口座名義：日本語用論学会
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日本語用論学会規約

第１章　総則

第１条　本会は「日本語用論学会」（The Pragmatics Society of Japan）と称する。
第２条　本会は語用論ならびに関連諸分野の研究に寄与することを目的とする。
第３条　本会は次の事業を行う。
　　　　１．大会その他の研究集会。
　　　　２．機関誌の発行。
　　　　３．その他必要な事業。
第４条　本会は諸事業を推進するため運営委員会および事務局を置く。
第５条　運営委員会の承認を経て、支部を各地区に置くことができる。

第２章　会員

第６条　本会の会員は一般会員、学生会員、団体会員の３種類とする。
第７条　  会員は、本会の趣旨に賛同し所定の手続きを経て本会に登録された個人及び団

体とする。
第８条　  会員は諸種の会合及び事業の通知を受け、事業に参加することができる。また、

所定の手続きを経て、研究集会で研究発表し、機関誌に投稿することができる。

第３章　役員

第９条　本会に次の役員を置く。任期は２年とし、再選を妨げない。
　　　　会　　　　長　　１名
　　　　副　会　長　　１名
　　　　事 務 局 長　　１名
　　　　運 営 委 員　　若干名
　　　　会計監査委員　　１名
　　　　また、顧問を置くことがある。
第10条　運営委員会は、会長、副会長、事務局長および運営委員から構成される。
第11条　  会長、副会長、および事務局長は運営委員会で選出され、運営委員は会員より

選出される。
第12条　運営委員会は次の任務を遂行する。
　　　　１．機関誌および会報誌等の編集・刊行にかかわる事項の決定。
　　　　２．大会および研究集会等にかかわる事項の決定。
　　　　３．予算案および収支決算案の作成。
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　　　　４．その他運営委員会が必要と認めた事項。
第13条　  運営委員会の中に次の委員会を置く。委員は運営委員会の議を経て会長が委嘱

し、兼任することができる。各委員会は会務を遂行するために、運営委員会の
承認を得て有給の事務助手を置くことができる。

　　　　１．編集委員会
　　　　２．大会運営委員会
　　　　３．事業委員会
　　　　４．広報委員会
第14条　  各委員会の業務を調整するために代表連絡会議を開く。代表連絡会議は、会長、

副会長、事務局長、編集委員長、大会運営委員長、事業委員長、広報委員長か
ら構成される。

第15条　  本会の会則は、会員総会で承認を得るものとする。
第16条　  会員の中から会計監査委員を１名選出する。任期は２年とし、１期に限る。

第４章　会議

第17条　  定例会員総会は、年１回会長がこれを招集する。また、必要な場合、臨時会員
総会を招集することができる。

第18条　  定例運営委員会は、必要に応じて、年１回以上招集される。

第５章　会計

第19条　  本会の運営経費は、会費、寄付金等を以てこれに当てる。
第20条　  事務局は、予算案および収支決算書を作成し、運営委員会の議を経て、会員総

会で承認を得るものとする。ただし、収支決算書は会計監査委員の監査を受け
なければならない。）

第21条　  本会の会計年度は、毎年４月１日に始まり、翌年３月31日に終わる。

第６章　事務局

第22条　  事務局を事務局長もしくは運営委委員の所属する大学に置く。

第７章　事務局および委員会に関する細則

１  ．事務局は、事務局長、事務局長補佐、会計、会計補佐から構成され、対外折衝、運
営委員会・総会の企画・運営、会員名簿の管理、会費の徴収、会計、機関誌・大会予
稿集等の販売、会員への連絡など、学会の運営にかかわる諸々の業務を担当する。事
務局は、業務を遂行するために、運営委員会の承認を得て有給の事務助手を置くこと
ができる。
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２  ．編集委員会は、委員長、副委員長、委員から構成され、機関誌『語用論研究』の編
集と刊行に関わる業務を担当する。
３  ．大会運営委員会は、委員長、副委員長、委員から構成され、大会企画と大会実行の
二つの業務を担当する。大会企画担当の委員は、ワークショップ、研究発表、シンポ
ジウム、講演等、大会全般を企画・提案し、大会予稿集 Program and Abstractsを編
集・刊行する。大会実行担当の委員は、会長から委嘱された大会開催校委員と協力し
て、大会の実行にあたる。
４  ．事業委員会は、委員長、副委員長、委員から構成され、講演会、セミナー等の企画、
運営、実行にあたる。
５  ．広報委員会は、委員長、副委員長、委員から構成され、会報誌・Newsletter、ホー
ムページ等の編集と発行に関わる業務を担当する。

第８章　会長選出に関する細則

１  ．この細則は、会則第９条と第11条のうち、会長の選出方法と任期について定める。
２  ．会長は、会員の中から、就任時に65歳以下のものを運営委員の投票によって選出す
る。投票は郵送による無記名とする。
３  ．投票の結果、過半数の得票を得た者を会長とする。過半数を得た者がない場合、得
票上位者２名についての決選投票を行う。尚、得票数が同数の場合は、最年長者を会
長とする。
４  ．前条によって決定された会長は、改選の前年度の定例総会において承認を得るもの
とする。
５．会長の任期は２年とし、２期までとする。
６  ．会長選挙管理委員は、現会長が運営委員会の中から必要数を選出する。

　附則：この細則は、平成17年10月５日から実施する。

平成10年12月５日（制定）
平成15年12月６日（改正）
平成17年10月５日（改正）
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『大会発表論文集』（Proceedings）執筆規定

（日本語での発表をされた方用）
日本語用論学会では、2005年度より、毎年の大会で発表された論文をと
りまとめ、大会後に、『大会発表論文集』を発行しています。つきましては、
大会の「研究発表」、「ワークショップ発表」、「ポスター発表」で、発表
されました皆様には、以下の要領で原稿を提出していただくことになり
ますので、予め、お知らせいたします。

１．執筆規定

　１．  用紙・枚数：A4用紙、横書き。「研究発表」は８ページ以内、「ワークショップ
発表」、「ポスター発表」は４ページ以内（注：要旨、参考文献を含む）。字数は
自由。

　２．  書式：
　　ａ．  余白は上下30mm、左右25mmとする。１行文字数、行数、段組などは自由（た

だし、文字のサイズは極端に小さくしないこと）。
　　ｂ．  原稿の１ページ目には、タイトル、氏名、所属（E-mailアドレスは任意）を記し、

そのあと２行開けて要旨、本文を続ける。
　　ｃ．  「はじめに」または「序論」の節は０．からではなく、１．から始めること。
　　ｄ．  例文の前後は１行、各節の前は１行開ける。
　　ｅ．  注を付ける場合は、巻末とし、本文と参考文献の間にまとめて入れる。
　　ｆ．  参考文献のフォーマットは『語用論研究』の執筆要領に従うこと（本学会のホー

ムページhttp://www.pragmatics.gr.jp/publications. html　参照）。

　３．要旨：
　　ａ．  要旨は（日本語での論文も含め）全て英語によるものとし、約100語で書く。
　　ｂ．  要旨は＜Abstract＞とページの左上に記し、原稿の１ページ目には、タイトル・

氏名・所属と要旨を記すこと。

　４．キーワード
　　ａ．  要旨の下に【キーワード】：或いは【Keywords】：と明記して、日本語の論文

は日本語で、英語の論文は英語で、５個以内を添えること。
　　ｂ．  キーワードと本文との間は２行アケとすること
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原稿のイメージ（１ページ目）

２．その他の注意事項

　　ａ．  内容は、大会発表に沿ったものとする（但し、必要な修正を施すこと）。
　　ｂ．  使用言語は原則として日本語とする（発表言語に合わせる）。
　　ｃ．  『プロシーディングズ』に掲載した内容は、さらに発展させて、『語用論研究』

に投稿することができる。その場合は、必ず十分な加筆・修正を施すこと。
　　ｄ．  「個人情報ファイル」として、別の用紙（A4）に次の事項を記入したファイル

提出すること： 
　　・  「研究発表」、「ワークショップ発表」、「ポスター発表」のいずれであるか。
　　・  発表論文タイトルと発表者名（日本語）　氏名（ふりがな）
　　・  発表論文タイトルの英語訳と発表者名のローマ字表記。ワークショップ発表の代

表者はワークショップの全体タイトルの英訳も記入のこと。
　　・  連絡先：E-mailアドレス

３．原稿提出の締め切り：2017年3月31日

４．原稿の提出方法：

「原稿ファイル」及び「個人情報ファイル」を下記宛てに送付する。送付は、ファイル

タイトル○○○
氏名○○
所属○○

＜Abstract＞

【キーワード】：１、　２、　３、

本文

・・・・・・・・・・・・・・・・・・・・・・・
・・・・・・・・・・・・・・・・・・・・・・
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を添付した電子メールとする。

【電子メールの送付先】

　日本語用論学会　大会運営部　プロシーディングズ　首藤　佐智子
proceedings@pragmatics.gr.jp

（原稿送付の際は、確実に受信できるように、出来るだけ無料メールアドレスの
ご使用をお控えください。）
注意：送信後、2週間経っても、原稿を受理した旨の確認返信メールが無い時には、
shudo@waseda.jpまで連絡してください。
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Request of submitting the manuscripts for the Proceedings 
of the 19th Annual Conference of the Pragmatics Society of 

Japan（PSJ）（Vol. 12）
[For participants who presented papers in English] 
Since 2005, the Pragmatics Society of Japan has been publishing presentations 
given at its Annual Conference for publication in a volume of proceedings. The 
following are instructions for use in preparation of manuscripts by those who 
have presented their work at the Conference as lecture presentations, in the 
symposium, workshops, or  poster sessions. 

Instructions for Preparing Manuscripts

1. Writing requirements
1. Paper and length:

All manuscripts should be submitted on A4 size. Manuscripts should be no more than 
8 pages in length. Please note that these length restrictions include the abstract and the 
reference list. There is no restriction on the number of words or characters per page.

2. Format: 
a. Margins: top and bottom, 3 cm; right and left, 2.5 cm.
  Number of lines per page, number of characters per line, and line spacing are not 

restricted（however, extremely small characters should not be used）.
b.  The first page of the manuscript should begin with the title, the author’s name, and the 

author’s affiliation（e-mail address optional）, followed, after two blank lines, by the 
abstract and the main text. 

c. The introductory section or prefatory remarks should be numbered from 1, not 0.
d.  Examples should be preceded and followed by one blank line. Each new section should 

be preceded by one blank line.
e.  If notes are included, they should be placed at the end, between the main text and the 

reference list. 
f.  References should follow the style sheet of Goyoron Kenkyu（Studies in Pragmatics）（see 

the homepage of PSJ http://www.pragmatics.gr.jp/publications. html）

3. Abstracts: 
a. All abstracts should be written in English and should be about 100 words in length.
b.   b. The abstract should appear on the first page of the manuscript, after the title, 

author’s name, and author’s affiliation. The abstract should begin with the word ‘Abstract’ 
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in the upper left corner. A maximum of 5 keywords should be given below the abstract, 
preceded by 【Keywords】【Keywords】. [Refer to the figure below.] Main text should be preceded by 
two blank lines.

 

2. Other important points
a.   Aside from necessary corrections, manuscript contents should be faithful to the content of 

the presentation actually given at the Annual Meeting.
b.   As a general rule, manuscripts should be written in English.

3. Deadline of the manuscripts
The manuscripts must be received by March 31, 2017.

4. Method of submission
 Send your manuscript to:

Sachiko Shudo
proceedings@pragmatics.gr.jp

＊ If you don’t receive an acknowledgement of confirmation within 2 weeks, please contact 
Sachiko Shudo（mail address: shudo@waseda.jp）.

Title
Author’s name

Author’s affiliation

＜Abstract＞

【Keywords】：1, 2, 3,

Main Text

・・・・・・・・・・・・・・・・・・・・・・・
・・・・・・・・・・・・・・・・・・・・・・
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編集後記

　『日本語用論学会　第18回大会発表論文集』第11号をお届けいたします。日本語用論学会

では、2005年度より年次大会でのご発表内容を論文集としてとりまとめ、大会後に発行して

おります。今号では、研究発表22件（日本語発表15件、英語発表7件）、ワークショップ発表

7件、ポスターセッション15件（日本語発表13件、英語発表2件）、合計44件のご寄稿をいた

だきました。なお本論文集は創刊号からすべて国立国会図書館（東西）に保存されておりま

す。第19回大会後は『日本語用論学会　第19回大会発表論文集』第12号を発行する予定でご

ざいますので、どうぞご期待ください。

（『大会発表論文集』編集担当：首藤佐智子　井出里咲子　森山卓郎　森山由紀子）
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